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BBeaenue

[lenpto ocBoeHuss IuCIMIUIMHBL «CTpaTeruy MeNarormdeckoro JUCKypca B OOyUeHHH
MHOCTPAHHBIM SI3bIKaM» SIBIAETCS (OPMHUPOBAHME y CTYACHTOB 3HAHUH B 00JACTH MOCTPOCHUS
MHOSI3BIYHOTO TIEAarOTHYEeCKOro JINCKYpca Ha OCHOBE Pa3HOOOPA3HBIX PEUYEBBIX CTPATETHH U
TaKTHK, a TaKXE pa3BUTHE WHOS3BIUHBIX YCTHO-PEUEBBIX YMEHHH, HEOOXOIHUMBIX IS
OCYIIECTBIICHHS MPOPECCHOHAILHOW KOMMYHUKALMM CPEJICTBAMH MHOCTPAHHOTO SI3BIKA.

B 3agaum kypca BXOIHT:
- YCBOCHHME S3bIKOBBIX M PEUEBBIX EIMHHUI], MCIONb3YEMBIX B TIPOLECCE MOCTPOCHUSA
MHOSI3BITHOTO TIeIarOrMIeCcKOro JIUCKypca,;

- (opMUpOBaHHE ITUCKYPCHBHBIX HABBIKOB, HEOOXOIWMBIX B pa3jMYHBIX CHTYaIWsAX U
dopmax  mpodecCHOHATBFHOW  MeNarormdeckoil KOMMYHMKAIMM B Tpouecce  oOydeHus
MHOCTPAHHOMY SI3BIKY.

Jucimmza «CTpaTterun neaarormdeckoro AKMCKYpca» BXOAWT B BapUATHBHYIO 4YacTh
osoka 1 «/lucimruHey MOArOTOBKM Maructpa. Ee ocBoeHue mporncxoaur B 3ceMecTpe.

B pesynpraTe ycBOGHMS TeM M pa3/IelioB JWCIMIUIMHBI «CTpaTeThH MeaarorndecKoro
JUCKypca», paboThl Ha TPAKTHYECKUX 3aHATHAX y OOYYarommXcsl JODKHBI COPMHPOBATHCS
CJIEyIOIIME KOMIIETECHIIMH:

Kon DopMyIHMpoBKa :

[1K-4 CrocobeH TpUMEHATh  JIMHIBOAWIAKTUUECKUE 3HAHUA TIPH  PEHICHUAM
HCCJIEIOBATENIbCKUX, MEJAarormieckKuXx M MPUKIAIHBIX 3a/]a4, KOMIUIEKCHO
paboraTb C  JMHTBUCTHYECKOM  wuHpOpMalmed B  TeJaroruaecKoi
NeATEJIbHOCTH.

I1K-5 CrnocoOeH cBOOOAHO BIAZETh METOAAMH HAYYHOTO  HCCJIEJIOBAHMS,
KOHCTPYHpOBaTh, OOOCHOBBIBATH M MCIOJIB30BaTh B HCCJIEI0BATEIbCKON
JEeATEIbHOCTH TEOPETHMYECKHE KOHLENThI, (OPMYJIMPOBATh HOBBIE LIEJIU U
JIOCTUraTh HOBBIX PE3YJbTAaTOB B COOTBETCTBYIOIIEH MPEIMETHOI 00JIaCTH.

B pesynbTaTe 0CBOCHMS AMCLMIUIMHBL O0YYaOLIMICS JTODKEH:

- 3HaTh:

- COBPEMEHHbIE KOMMYHUKATUBHBIE TEXHOJIOTUN

- 0COOEHHOCTH MPO(eCCHOHATHHOTO OOIIEHHSI HA MHOCTPAHHOM SI3BIKE.

- YMeTh:

- IPpUMCHATH COBPECMCHHBLIC KOMMYHUKATHUBHBIC TCXHOJIOTUM.

- OCYIIECTBISTH OOpa30BaTEbHYIO IEATEIHHOCTh HA MHOCTPAHHOM SI3BIKE, U CO3/1aBaTh
YCIIOBUSI ISl OBNIAJICHUSI YUAIIMMUCS HHOCTPAHHBIM SI3BIKOM.

- Biagerts:
- TOTOBHOCTBHIO NIPUMECHATH COBPEMCHHBIC KOMM YHUKATHBHBIC TCXHOJIOI M.
- TOTOBHOCTBIO OCYIIECTBIATH NpO(eCCHOHATHLHOE OOINCHHWE HAa BBICOKOM YPOBHE BJIaJ(CHUS
MHOCTPAHHBIM SI3BIKOM M OCYHIECTBIISITH OOpa30BaTENbHYIO JEATEIbHOCTh HAa HMHOCTPAHHOM
S3BIKE, W CO3/1aBaTh YCIIOBUS JIJIsl OBJAJICHHS YYAIIUMUCS MHOCTPAHHBIM SI3BIKOM.
- MertogamMmu cOopa M CTPYKTypUpPOBaHMs HWHPOpMAIMH, HEOOXOMUMOW il pa3paboTKu
OIITUM aJIbHBIX CTpaTGFI/Ii/JI M TAKTHK HUCIIOJIb30BAHUA PCUYCBOIO BOSI[CﬁCTBHS[

MeTonnmdeckue yka3aHus BBICTYIAIOT B KaueCTBE MHPOPMAIMOHHOTO M TPAKTHUYECKOTO

HUCTOYHMKA U MOT'YT OBLITH UCIIOJIH30BaHEI JJI1 OYHOro u JUCTAaHIIMOHHOTO 06y‘-ICHI/IH.



IIpakTHyeckoe 3ansTue 1
Tema: English classroom discourse.

Henap: cuctemarm3aims MpPEeACTABICHUA O MEAArOTMIECKOM OOIIECHWM HA AHMIIMHCKOM
SI3BIKE KaK 0COOOM THIE JHCKypca.

3HaHuA M yMeHHs, NpuoOpeTaemMble CTYIeHTAMM. CTYACHTHl JODKHbl YCBOWTH
0a30BbIEC TIOHATHS AUCKYPC, 06HI€H[/IG, KOMMYHUKaAlUA, p€YCBOC IOBCACHHNC, KOMMYHHUKATUBHOC
OBC ACHUC, KOMMyH[/IKaTI/IBHHﬁ CTWIb.

®opmupyemblie komneTenuun: [1K-4, [TK-5

AKTya.HbHOCTb TEMBI OIPEACIBEICTCA TEM, UTO B €€ paMKaxX OCBAMBAIOTCA KIIFOUCBBIC
MOHATHS JUCIMIUIMHBI W (opMupyeTcsi 0a30BO€ TIPEACTaBJIICHHE O JHUCKypce, a TakKke
MeIarOrMIecKoM JUCKYpPCe KaKk 0cOOOM BUIE OOIIEHHMS .

Opranu3zaumoHHasi ¢(opMa 3aHATHSA. [JTUCKYCCHSl, ILEJIbI0 KOTOPOH SBIAETCA
TIOBBIIIICHUE MHHTCHCHUBHOCTHU U 3(1)(1)6KTI/IBHOCTI/I npoueccca BOCIIPUATHA 3a CUCT AKTHUBHOI'O
BKIIFOY CHUA O6y‘laeMbIX B KOJUICKTHUBHBIM MOWCK MCTHHBI. Ka;mmﬁ N3 y4aCTHHMKOB IHCKYCCHU
YIUTCA TOYHO BBIpAXaTb CBOW MBICJIM IIPU BBICTYIUVICHWH, aAKTHBHO OTCTauMBATh CBOIO TOYKY
3peHMs, apryMEHTHUPOBAHHO BO3pa)kaTh WIHA OMPOBEPraTh OMIMOOYHYIO TMO3UIMIO.

TGOPeTI/I‘leCKaH qacThb

The open and liberal ideas of the 20th and 21st century have challenged standard
models of language teaching and changed the understanding of the teacher’s competences. The
communicative approach to language teaching reflects social tendencies of the period and
‘communicative competence’ has become a catchphrase in public debate about communicative
language teaching.

Naturally, the importance of the language teacher’s readiness to communicate
professionally in the framework of the communicative language teaching should be investigated.
Thus, we should first approach the notion of professional competences.

Professional competences are the system of knowledge, skills, abilities and
motivational disposition which provide the effective realization of the professional teaching
activities. Teachers’ professional competences are determined by the social-interaction
characteristics of the instructional process.

The investigators agree about differentiation of the educational and program teacher
competences. But, they don’t agree about the status of the communication competence: is it a
different competence, is it the third teacher’s professional competence, and is it the part of the
educational and/or program competences? According to the continuality of the teacher’s
professional/vocational development, the teacher’s professional improvement means the
development of three fundamental professional competences: educational competences,
program (content) competences and communication competences.

Foreign and second language pedagogy has undergone many studies in recent years in the
field of Linguistics. With a greater demand for people to speak more than one language
worldwide, a number of studies have been dedicated to observing and improving foreign
language education. This led to an increasing demand for foreign language teachers (this
primarily applies to non-native speakers) to upgrade their level of communicative competence.

In the framework of the psychology studies indicators of communication competence are:
interaction involvement, conflict resolution style and team-work attitudes. Communicative
competence in Language teaching in the United States (which is primarily based on the idea that
the goal of language acquisition is the communicative competence) is viewed as the ability to use
the language correctly and appropriately to accomplish communication goals.  Thus,
communicative competence is made up of four competence areas: linguistic, sociolinguistic,
discourse, and strategic?.

thttp://www.nclrc.org/essentials/goalsmethods/goal.htm
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e Linguistic competence is knowing how to use the grammar, syntax, and vocabulary of a
language. Linguistic competence asks: What words do | use? How do | put them into phrases and
sentences?

e Sociolinguistic competence is knowing how to use and respond to language
appropriately, given the setting, the topic, and the relationships among the people
communicating. Sociolinguistic competence asks: Which words and phrases fit this setting and
this topic? How can | express a specific attitude (courtesy, authority, friendliness, respect) when
I need to? How do | know what attitude another person is expressing?

e Discourse competence is knowing how to interpret the larger context and how to
construct longer stretches of language so that the parts make up a coherent whole. Discourse
competence asks: How are words, phrases and sentences put together to create conversations,
speeches, email messages, newspaper articles?

e Strategic competence is knowing how to recognize and repair communication
breakdowns, how to work around gaps in one’s knowledge of the language, and how to learn
more about the language and in the context. Strategic competence asks: How do I know when
I’ve misunderstood or when someone has misunderstood me? What do I say then? How can I
express my ideas if I don’t know the name of something or the right verb form to use?

In classroom learning and teaching, a large proportion of time is spent in talking and
listening. Being one basic medium of classroom interaction, talking (by which we primarily
mean classroom language) should play a crucial part in the process of learner development.
Besides, the quality of classroom discourse is of great importance because it sets a suitable
climate for learning and transmitting teachers’ expectations for their pupils’ thinking (Nystrand,
1997:28).

The foreign language classroom situation represents a genuine social environment which
allows meaningful situational use of the language. This is real interaction between the teacher
and the learner, the medium of which is the language studied (English in particular).

Classroom English is the kind English used by a teacher in a classroom situation. It
certainly is a language for special purposes which has to be purposefully learned and includes
words and sentences a teacher may use during an EFL class.

Bonpocsl nis cobece1oBanus:

1. Explain the notion of communicative competence of a foreign language teacher.

2. Define the communicative competence components.

3. How would you characterize authentic and non-authentic classroom communication,

native-speaking (NS) teacher and non-native-speaking (NNS) teacher?

4. What is communication and discourse?

5. Explain the notion of a classroom discourse.

6. What is understood by “classroom English™?

3ananus:
1. Read the following text, present a summary and comment on the final sentence. Try to guess
what the author might say about a discourse both as a product and a process.
Approaches to discourse

There are two different kinds of language - two potential objects of study: one abstracted in
order to teach a language or literacy (to study how the rules of language work) and which has
been used to communicate and is felt to be coherent (and may or may not correspond to a correct
sentence or a series of correct sentences). The latter kind of language (language in use, for
communication) is called discourse. The search for what gives discourse coherence is known as
discourse analysis.

Discourse analysis is the examination of language use by members of a speech
community. It involves looking at both language form and language function and includes the
study of both spoken interaction and written texts. It identifies linguistic features that
characterize different genres as well as social and cultural factors that aid in our interpretation
and understanding of different texts and types of talk. A discourse analysis of written texts might

5



include a study of topic development and cohesion across the sentences, while an analysis of
spoken language might focus on these aspects plus turn-taking practices, opening and closing
sequences of social encounters, or narrative structure.

The study of discourse has developed in a variety of disciplines-sociolinguistics,
anthropology, sociology, and social psychology. Thus discourse analysis takes different
theoretical perspectives and analytic approaches: speech act theory, interactional sociolinguistics,
ethnography of communication, pragmatics, conversation analysis, and variation analysis
(Schiffrin, 1994). Although each approach emphasizes different aspects of language use, they all
view language as social interaction. There are two views of discourse structure: as a product and
as process.?

2. Look at the following list of situations which require you to speak on academic courses.
Which situations have you experienced either in your native language or in English?

English Own language

Giving a formal presentation

Participating | a group discussion

Leading a class/group discussion

Discussing and giving  your
opinion on articles you have read

Speaking with an academic

Discussing feedback on your
written work (article, research
proposal, etc.)

Other

3. Find a video or an audio record of a pair of native speakers engaged in conversation, perhaps
over coffee or lunch. Bring it into the classroom for your peers to listen to. Ask them to identify
patterns in the recorded linguistic behavior. In this case, pay attention to the backchanneling
behavior of the participants. Is the same backchannel token used repeatedly, or is there variation?
Transcribe the conversation so that students can count the number and types of backchannel
tokens and examine their placement within the discourse. Analyze specific discourse features
individually, in pairs or in small groups. These are some questions to consider:

- How often do the participants use a backchannel token?

- How does backchanneling contribute to the participants' understanding of and

involvement in the conversation?

- How can differences in backchannel frequency be explained?

- How does backchanneling work in your native language?

This set of authentic language data can be repeatedly examined for other conversational
features, then later compared to discourse features found in other speech events. This discourse
approach to language learning removes language from the confines of textbooks and makes it
tangible, so that students can explore language as interaction rather than as grammatical units.

4. Think about the following points related to the delivery of a presentation. Which would you
consider appropriate or inappropriate, and which depend on the presentation? 3

Presentation skill Appropriate It depends Inappropriate

2 http://www.cal.org/resources/digest/0107demo.html
3 http://info.englishcentral.net/down loads/ EASSpeak&PronSample.pdf
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The presenter puts too much
information on each slide

The presenter uses color to
enliven his slides

The presenter reads from a
script

The presenter memorizes a
script and recites it

The presenter uses notes

The presenter pauses after
each main point

The presenter reads all the
information on the slide

The presenter stands in one
place all the time

The presenter speaks at the
same speed all the time

5. Look at the following range of speaking skills. Indicate which of these you feel to be easy or
difficult for you (5=I can do this well, 1=I do not feel confident at all).*

Speaking skill

I can speak accurately without making too many
grammatical mistakes

I can speak without hesitating too much

I can find ways to communicate my meaning, even if I
cannot find exactly the right words

I can usually find the words T need to say what T want

Most people can understand my pronunciation

I can speak confidently in front of an audience

I can contribute affectively in group discussions

I can talk confidently in my own subject area

6. Analyze the table below that contains speech patterns and complete the following sentences:

a) 1 find speaking in English difficult when ........................ b) I find using English at
university can be different from other situations. | think it is important to be able to speak but
some people feel ... c) 1 agree with others in the class
that...........oocoiiiii, >

7. Prepare the following reports:
1) Cultural features of the English classroom discourse.
2) ESL teacher training in the framework of the competence-based education.
3) The structure of an ESL teacher competence.

4 http://info.englishcentral.net/down loads/ EASSpeak&PronSample.pdf
5 http://info.englishcentral.net/down loads/ EASSpeak&PronSample.pdf
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IIpakTHyeckoe 3aHsiTHE 2

Tema 2. Styles and principles of the foreign language classroom communication.

He.]]b: cucreMaTndanuuu Hpe,Z[CTaBJICHIﬂ 0 CTWIBX W [PUHOWIIAX  HWHOA3BIYHOI'O
[IEJarorMyeCcKoro OOILEeHH.

3HaHMs W YMeHHUs, NpuoOpeTaeMble CTYI€HTAMHU: CTYICHTHl JIOJDKHBI YMETh
XapaKTepU30BaTh CTWIb, CTWIb OOIIEHHS, TIPUHIAIT OOIIICHHS.

®opmupyemsbie komnerteHuuu: [1K-4, ITK-5

AKTYaJIbHOCTb TEMBI ONpeaessieTcss TeM, 4YTO B €€ paMmkKax QopMupyercs
COOTBCTCTBYIOILICC COBPEMCHHBIM HAYYHBIM BO33PCHUAM IIPEACTABJICHHUC O CTWIAX W INPUHIMIIAX
HNHOSI3BIYHOI'O IIEAarorudaecCKoro O6IH€HI/I$I.

Oprannsaunonﬂaﬂ ([)opMa 3aHATHUSA . AUCKYCCUsA, MCJIbIO KOTOpOI71 SABJICTCSA
TIOBBIIIICHAE WHTCHCUBHOCTH W A(P(EKTHBHOCTH TIpolecCa BOCTPUATHS 3a CYET AaKTUBHOTO
BKIIFOUCHUS O0y4aeMbIX B KOJUICKTHUBHBIA MOWCK MCTHHBI. KakIplii M3 Yy4aCTHHMKOB JTUCKYCCHH
YUHUTCA TOYHO BbIPAKATh CBOM MBICJIM IIPU BBICTYIUICHHMM, AKTHMBHO OTCTAMBATL CBONO TOYKY
3peHHs, apryMEHTUPOBAHHO BO3paXkaTh WM OMPOBEPraTh OMIMOOYHYIO TO3UIMIO.

TeopeTHnyeckas 4acThb

The word style is originated from Latin stilus meaning: 1) a sharp, slender pointed
instrument used in writing; 2) a pen, needle, and 3) an engraving tool.6 Later in Latin the word
style started to denote not only the tool of writing, by also the manner of writing. With this new
meaning the word was borrowed into the Endo-European languages.

Style is used in all the spheres of human activity and is a key notion in most disciplines:
stylistics, literature, philosophy, psychology, logic, pedagogy, art history, culture studies, etc.
There are many definitions of style and approaches which treat this notion differently. Thus, it’s
hard to find and present a universal definition of this term.

Generally speaking, we need either a restrictive adjective to qualify the term style properly,
e.g. individual style, communicative style, speech style, writing style, teaching style, etc., or a
certain sphere limiting its usage (linguistics, literature, psychology, etc.). So, by style we can
mean a person’ speech manner, accuracy, “ideal” language proficiency, expressive coloring of
speech, social and genre speech features, speech originality in this or that sphere of human
activity.

The word style may lead to the statement: style is connected with choice (of words,
sentences, approaches, methods, etc.).

For a foreign language teacher it is important to choose and apply appropriate teaching
communicative styles so that he/she will be comfortable using when planning, preparing and
delivering classes.

In Russian psychological and pedagogical studies there is a traditional communication
styles classification: authoritarian, "laissez faire™ ([ leiserfea] / [ leserfe:]) and democratic
styles where the latter has recently been recognized as the most desirable one. Russian scholars
characterize this style in terms of cooperation, emotional comfort, a good rapport
[ree'po:]/esaumononumanue between the teacher and the student. The language teacher’s
dominating tools in this case are requests, advice, praising, approval, suggestive instructions,
mild disapprovals and prohibitions being discussed with the students.

In this case we can say that the democratic style presupposes a certain choice of the
teacher’s speech “material” which we’ll further call “verbal inventory” to denote a more or less
substantial set of the language teacher’s phrases (language teacher’s classroom vocabulary) used
i a classroom. To put it in a different way, the teacher’s choice of classroom words and phrases
completely depends on the communication style he/she tends to turn to.

Although there are many similarities between the U.S. classroom and classrooms in
other countries, the U.S. classroom is a unique blend of pedagogical approaches and cultural
values that has been influenced by this country’s historical roots, by influential thinkers

& http://www.edenics.net/english-word-origins.aspx?word=STYLE



http://www.edenics.net/english-word-origins.aspx?word=STYLE

throughout the country’s brief history, and by U.S. cultural values. The following are important
cornerstones of the U.S. classroom learning environment: the rights of the individual, personal
responsibility, freedom of choice, interactive learning, liberal education, independent thinking,
and democratic principles.

Foreign language classroom communication (FLCC) is definitely based on certain specific
principles that no other classroom communication is ever based on. Here we can suggest the
following FLCC principles that need to be clarified further: authenticity, emotional
expressiveness, lingo-cultural relevance, socio-linguistic adequacy, variety, political
correctness. The above enumerated principles we, first of all, refer to the strategies realized in
speech patterns (words, phrases) a foreign language teacher uses in a classroom’. These
principles are of great importance for NNS teachers especially, while they are taken for granted
by NS teachers and do not represent an obstacle to overcome.

Bonpocs! qis codecenoBanus:

1. Define “style” from the interdisciplinary perspective.

2. What are classroom communicative/discourse styles employed in Russian pedagogical
tradition?

3. What are classroom communicative/discourse styles employed in English/American
pedagogical tradition? State their features and advantages/disadvantages.

4. Name and describe the principles of a foreign language classroom communication.

3aganuna
1. Fill in the table suggested below and define the function of the speech patterns. Do they
conform to the democratic communicative style? In case they don’t replace the expressions by
more appropriate ones.

- Function ~ Whatyoumightsay
Good morning (girls and boys)!
I'm your English teacher. My name is.... What's your name?
Stand up! Sit down!
Switch on the light!
Close your eyes!
Listen carefully!
Look at me!
Raise your hands! Put up your hands!
Do it like me!
Hurry up!
Be quick!
Be quiet! Quiet, please!
Watch out! Be careful!
Wait at the door!
Don't run (rush)!
Walk slowly!
Let's begin! Let's start! Let's go on!
Stop it (that), please. Don't do that!
Bring me the...., please! Give me the......, please!
Open the door! Shut the door! Shut the window(s)!

" http://www.dgpu.ru/f/userfile/file/ AVT OREFERAT/arf-122.pdf - Asropedepar micc...xann.nenHayk.: CopokuHa
C.B. «/luckypcrBHBIE CTpareTuy MeIarorud ecKoro oOIIEH s B C0AePKaHAH P oeCcCUOHATBHOM MO ATOTOBKU
JIMHTBUCTA-TIP CIOAaBATEIIA
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Open your book! Open your book at page...!

In English, please, What's ... in English?

Repeat (after me)! Say it again! Let's repeat! Again!

Once more (again)!

All together. Only you. Now in groups. Now you, and you, then
you....

Louder, please! Speak up! Slow down, please!

Did you understand? Do you understand me?

Let's play a game!

Well done! Very good! Super! Lovely! Fine! Great! Bravo!

O.K. All right! That's right! That's a good idea!

| like that (very much)!

Excellent! That's fantastic! Good work! Good girl! (boy)! You are
a champion!

It's okay. Never mind. That's all right!

What would you like? What do you want?

What's the matter? What's going on?

Who'd like to sing? Who wants to sing? Who is going to sing?8

2. Analyze the given phrases used by an English teacher and a student. Group them
according to the strategies they belong to and lesson stages. Do all these expressions conform to
a) democratic communicative style 6) foreign language classroom communication principles?
Explain your opinion.

Teacher — Pupil

- Can/ could you give out these papers, please
- Take one between two, please.
- You will have to share.
- Would you pass the list round, please.
- Will you collect in the homework, please, [name]?
- Pass you papers/homework up to the front, please.
- Whose turn is it?
- | think it's your turn, [name]
- Take out your books, and turn to page [number]
- Write the sentences into your notebooks.
- Copy the exercise into your notebooks.
- Come out to the blackboard, please, [name], and write the first sentence.
-'You can go back to your seat now.
- Don't write anything down, yet. Just listen carefully.
- If you don't understand, ask me.
- Can you repeat what | have just said?
- Please all repeat together!
- Check your work carefully
- Check that you have written your name on the paper.
- Swap/exchange papers with your neighbor.
- Pay attention, please.
-You can ask questions later.
- Concentrate on what you are doing
- Cross it out neatly, and write it again.

8 http://www2.vobs.at/ball-online/additional%20recources/classroom%20phrases.htm
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- Leave a margin.

- Can | have a volunteer?

- | need someone to help me.

- Today we are going to do a role play

- Imagine you are [somebody].

- Remember to bring [something] tomorrow.
Teacher < Pupil

- Can/could you say it again, please.

- Can/could you repeat that, please.

- What's the English word for [German word]?

- What does [word] mean?

- What about...?

- Canyou write it on the blackboard, please?

- Can I sit next to [name]?

- Can | be excused, please? Can | go to the toilet?

- I've forgotten my book. I left my book at home.

- I've made a mistake. Can | have another sheet of paper?

- Itwas my turn!

- I’ve left my homework at home.

- [Name] is away today.

- It'snot my fault.

- Canldoit? I'll dot it.

-l don't feel well.

- When do we get the marks / the results?

- When are we writing our next class-test?

- What are we going to do next?

Teacher: Encouragement

- Have a go! Have another try!

- Good! Excellent! Well done! That's great!

- That' much better! You're really improving.

- I'm really impressed. | knew you could do it!

- Stop making excuses.

- Don't worry, I'm sure you'll do better next time.

- Don't pretend you can't speak English, 1 know you can.

- Practice makes perfect.

- Your marks are getting better all the time.

- Your marks will get better if you practice more.
Teacher: Discipline

- Don't be rude.

- Don't disturb your neighbor.

- Don't shout, | can hear you.

- Stop that nonsense.

- Stop making excuses.

- Stop being silly/childish.

- Don'tinterrupt when somebody else is talking.

- I'mnot going to accept work like this.

- I'mnot going to accept behavior like this.

- lamnot going to say this again.

- Just sit down and be quiet.

- Do your own work. Don't copy. No cheating.

-l want you to stay behind after the lesson.
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- Come and sit at the front, [name].

- We will all have to wait until you're ready.

- | shall have to speak to your parents on parents’ day.®

3. Prepare the following reports:

1. Political correctness in its role in foreign language teaching.

2. The classroom discourse style and its influence on a teacher’s speech behavior.
IIpakTH4Yeckoe 3aHsiTHE 3.

Tema3. Classroom discourse strategies.

Hean: ¢dopMupoBaHre 3HAHMEBOM ¥ HABBIKOBOM COCTABISIONICH YHHUBEPCAJILHONW W
npoecCUOHAILHOM ~ KOMIICTEHIM HAa ~ OCHOBE  CHCTEMAaTH3alid  TPEJCTaBICHHMHA O
KJaccupUKAIMAX CTPaTErHi Mearormaeckoro JucKypea.

3HaHuA U yMeHHs, NpUoOpeTaeMble CTYAeHTAMM : CTYIECHTHI JOJDKHBI 3HATh OCHOBHBIE
CTpaTCrud OpraHn3aliiid MHOA3BIYHOI'O MEAArort4a€CKoro IJUCKypca, a TaKKC IPUMCHATHL 1aHHBIC
CTpaTCIrur Ha MPAKTHKE.

®opmupyembie komneteHuuu: [1K-4, ITIK-5

AKTyaJILHOCTb TEMBI OIPECACIECTCA TEM, UTO B €€ paMKaX YCBauMBAIOTCA OCHOBHbIC
CTPATCIrUu MHOA3ZBIYHOI'O MEAATOrM4IC€CKOro AUCKYypCa.

OpranusaunuonHasi Gopma 3aHSITHSA . KPYIJIbI CTOJL

3aHdaTHE OpraHM3anoHHo € [OCJIbIO yl"J'Iy6J'IeHI/I}I MO3HAaBaTeJIHLHOMI ACATCIIbHOCTU
00yJaronmxcs, CTUMYJUPOBAHKUS HHTEpPECa K TIOCTABJICHHOM MPOOJIeMATHKEe W YKPEIUICHUS HX
00beKkTHBHON mo3uimu. OOyuaronmecs: CTpeMsTCS HaWTH olliee pelieHHe MO0 KOHKPETHOMY
BOIIPpOCY B cbopMaTe 3aI[aHHOI71 TEMAaTHUKHU, 4@ TAKKC BCTYIIMTb B JUCKYCCHUIO WIH IOJIEMUKY IIO
WHTEepecyromuM BompocaMm. OOcyxneHue mnpoOieMbl, OOMEH MHEHHSIMU, IICHHBIM OIBITOM,
TIOMCK JOIIOJIHHUTCJIbHBIX BO3MOXKHOCTEH H JAUCKYCCHA TIPpU 06cy}K,Z[eHI/]I/I BOIIPOCOB IIPOXOOUT B
JUHAMWYHOM PEXKUME.

Kpyrnomy cromy mnpeaiiecTByeT IOMAIIHAs MOATOTOBKA, cocTosimas B cOope u
aHaIM3€ TCOPCTUUCCKUX CBCI[CHI/II\/’I, a TaxKkKC B TIOUCKEC OMIIMPUICCKOr0 Marcpuala,
WUTIOCTPUPYIOIIETO OTBETHI U MOATBEPHKIAIOMIETO MO3UIIMIO 00YJaIoIIerocs.

B mpomecce oOCyXaeHHs BOMPOCOB PACKPHIBACTCS IIHUPOKUNA CIEKTP MHEHHH IO
BbIOpaHHON NpoOjieMe C pas3HbIX TOYEK 3PEHHs, 00CYKIAIOTCSl HESICHbIE U CIIOPHbIE MOMEHTHI,
CBSI3aHHBIC C JAHHOW TPOOJIEMOM, B KOHEUHOM HWTOT€ JOCTHIaeTCsl KOHCEHCYC.

[IpenonaBatens (UKCUpYeT BBICTYIUIGHHE KaXkKJOrO YYacTHUKA KpYIJIOro CToja,
OLICHUBACT y66,Z[I/I1“eJ'ILHOCTb €r0 OTBETa M0 5-0aJUILHOM IIKAJIE. HpaBo BBICTYIIMTH TIOOYCPEIHO
MPEOCTABISETCS KAXJAOMY W3 YYacTHHKOB. B  KoHIlE OOCYXAEHHS TIOIBOASATCS WTOTH
JIUCKYCCHUH, JeJIaeTCsl OOIINA BBIBOA M JOCTHIaeTCsl KOHCEHCYC.

TeopeTHnyeckas 4acThb

Communicative strategies have become the object of a special analysis in the second part
of the 20th century and now are in the focus of the modern linguistic researches. The term is
used in different fields of human studies (psycholinguistics,  sociolinguistics, cognitive studies,
etc.) and has not received a universal approach in its definition. G.V.Dimova suggests the idea
that the use of the term “strategy” is very logical in linguistics as it is being elaborated in the
process of the discourse initial planning up to its structure and organization1. In the theory of
communication and verbal interaction strategies receive a widespread attention. Thus, interaction
is studied through different strategies.

A communicative strategy may be characterized through the following statements:

- It articulates, explains and promotes a vision and a set of well-defined goals.
- Itis connected with intention, communicative goal and result of communication.

9 http://www.english-on-the-web.de/vclaroom.htm
10 41Tumosa I'.B. OcHOBHEBIE CTpaTerny ()PaHIly3CKOTO YHUBEPCHTETCKOTO TeJaroTHYecKOTo AUCKYpCa:
Hucc. uccn.. kaua. ¢ui Hayk — UpkyTck, 2004.
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- It creates a consistent, unified “voice” that links diverse activities and goals in a way that
appeals to your partners.

- Itis a speaker’s conceptual vision of his/her conscious and controlled verbal behavior.

- It differs from tactics, or the concrete steps and techniques used in implementation of
communication goals. Tactics should be chosen based on a pre-existing strategy.

In language teaching theory and practice there are 2 types of classroom discourse
strategies: cognitive (include grouping and classifying, using dictionaries and other external
resources, notetaking, visually representing the material though charts, diagrams, etc., rehearsing
and forming hypothesis and testing them out) and socioaffective strategies (include asking for
clarification, repeating, imitating, curcumlocuting, cooperating and engaging in private speech).
To denote the latter we will use the terms communicative/discourse strategy.

A widely known classification of classroom communicative strategies is presented and
described in the works of Russian linguist 1.V.Karasik. Describing the teacher-students
interaction in the process of the classroom communication this scholar singles out the following
types of strategies: organization, explanation, facilitation, control and evaluation.

1) Organization (what to...). One of the most important tasks that teachers have to
perform is that of organizing students to do various activities. Here the teacher might ask himself
the following question: What is the important information I’m trying to convey? This often
involves telling students what they are expected to do or discussing with them what they can
achieve as a result of what they are going to do. Once the students are ready for the activity a
teacher is giving necessary instructions, saying what students should do first, what they should
do next, how much time they have and when exactly they should start, putting them into pairs
and finally closing things down when it is time to stop. etc. or stop the activity when necessary.
When the lesson is coming to the end a teacher gives some summarizing comments, to provide a
kind of closure or a prediction of what will take place in the next lesson!l. E.g.: Today we are
starting our project demonstrations, The announcements for today are...;, What we are going to
cover today is...; Today, | am going to talk about...; The important point I want to make today
is...; Last time, we talked about..., today we will go on and...; Okay, we have discussed...; Guess
the word, please; Do you want to start?; The conclusions we can draw from this are....

- We can summarize the role of an organization strategy in the following scheme:
- Engage ——— Instruct (demonstrate}——— Summarize

2) Explanation (how to...)is realized in giving the students information about smth.,
telling them how they are going to do the activity. The helpful questions here that the teacher
might ask himself are the following: What must the students know if they are to complete
this activity successfully? What information do they need first? What should come next? In
this case the teacher uses definition, comparison, generalization, specification, abstraction,
summarizing, rephrasing, interpretation - all of which characterize or describe smth. E.g. It
might be better to say....;, A simpler explanation of the same idea is...; I'll repeat that in a
different way...; Don't forget that....; The second point  wantto make is...; This brings us to our
major question...; What this means is that...; Take..., for example; To be more specific....

3) Facilitation (help how to...) - responding to students. When they are working a
teacher is monitoring their progress, cooperating with them, reacts to them or intervenes
depending on how well they are getting on. A teacher might have to correct some language use
or help them to organize information logically, get his students’ attention or refocus it to another
direction. In this case the teacher might use the following techniques: to raise/low the voice, raise
his/her hand or ask for attention. E.g.: That’s close!; Your answer would have been correct if 1
had asked ...., but instead I asked...; Good guess, but actually the answer is...; Close, but
actually it’s...; This partis right. Now you need to ....; You need to refigure this answer, Tell me
how you got this answer. There seems to be a problem with it.

™ Harmer J. The practice of English language teaching. — Longman-Pearson, England. — 2007. — 448 p.
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4) Control (check how to...) includes asking for clarification, repeating, imitating,
circumlocuting, asking students of what they knew, how they might say something more
effectively, what is the best way of doing smth. After giving instructions it’s important for a
teacher to check that the students have understood what they are being asked to do. To control
means to check, ask, examine, test, etc. It can be achieved either by asking the student to explain
or show smth. E.g. If you think this statement is true, raise your right hand. If you think the
statement s false, raise your lefthand; On the board are four possible answers. How many of
you think number oneis the correct one? Number two? Number three? Number four? On a sheet
of paper write which one you think is correct and explain why.

5) Evaluation (evaluate smth/doing smth...)- is realized in the teacher’s position to
give his/her evaluation (attitude) to the events, circumstances, personages and students (mainly
results of their activity). The helpful questions here that the teacher might ask himself are the
following: What do I think about..? What is my attitude to..? How am I going to react...?
To evaluate means to praise, reproach, criticize, motivate, etc. The implementation of the
evaluation strategy is of great difficulty for NNS teachers. Praising is an act of approval of
smb/smth in its direct or indirect form. The reverse process is reproaching that can easily be
transformed into blaming thus violating the nature of the classroom interaction. The gist of the
foreign language classroom interaction is that NS teachers use many more words and expressions
to praise students rather than to reproach them. Thus, in English there are more than 100 hundred
words and expressions used for praise and approval, while NNS teachers of English (in Russia in
particular) know and use about 5-6 words (all of which are not that vivid and emotive).
Criticizing exists in the NS teachers interaction (In Great Britain and the USA) but mostly used
face-to-face. Open criticizing, reproaching are either replaced by a suggestion to do smth better
next time or expressed in a gentle manner. E.g.: That’s nice, I like that; That’s just what I was
looking for; That’s almost it; You are on the right track!; Way to go!; I knew you could do it!;
I’'m proud of you!; You're on top of it!; You are incredible!; Bravo!; Nothing can stop you now;
You're a winner!; Exceptional performance!

- I'm not satisfied with your reading (answer) today. I expect you’ll work better next time;

You should work harder; You should pay more attention to....

All of the above described classroom communicative strategies switch throughout a
lesson, one is being replaced by or turns into another. Thus there is a point in saying that each
lesson stage has its own strategies used by a teacher or different sets of teacher’ skills within
strategies. Besides the choice of words and expressions used by a EFL teacher within a strategy
depends on and predetermined by the classroom communicative style. This aspect demands a
more detailed observation and will be dealt with in the subsequent lectures.

Bonpocs! nas cobece1oBanus:

1. Name and describe teacher-relevant communicative strategies.

2. Enumerate and characterize students-relevant communicative strategies.

3. Name different stages of the lesson and explain how strategies can be distributed
accordingly.

3ananus

1. Analyze the given expressions and distribute them according to their function and usage
on various stages of the lesson:

Good morning everyone,

Hi everybody

Good morning, how are you doing?

How are you today?

Did you have a good weekend?

Let's start with the lesson now.

I think we can start now.

Is everybody ready to start?
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Roll-call / Attendance

Let’s take attendance, shall we?

I’m going to (gonna) take attendance

I’ll call the roll

Who’s not here today?

Who’s absent? Who’s absent today?

What's wrong with ......... today?

Getting everyone’s attention

Listen to me, please.

Be quiet/Quiet down, please.

Silent, please.

Can | have your attention, please?

Could you all listen to me, please?

Would you pay attention, please?

Luis, are you with us?

Simple commands

Come in.

Go oult.

Stand up.

Sit down.

Come on, we haven’t got all day!

Wake up.

Be quiet. /Quiet.

Switch on the lights / the computers

Switch off......................

Can you plug the CD player/beamer for me, please? The socket is behind you.
Settle down and let’s get started. Let’s settle down and get started.
Noelia, please, come to the front of the class.

Open your books to page ......

Turn to page ...

Look at activity five.

Who can remember what we were talking about at the end of last lesson?
Does anyone remember ...........c.ovvveuieniinneannannns ?

Who cantellme..............oooiiii i, ?
Could you tell me what you remember from our last lesson?
Who would like to get extra marks/credit today?

Setting up an activity / Giving instructions for an activity
I’d like you to get into pairs for this activity

............... to work with a partner

.............. to work alone / in group of four

Please, get into pairs / groups of four

Can you 4 team up?

I want you to share a photocopy and work together

What I want you to dois to ........ooevvviiiiiniinnnnn..

First, let’s go over the homework / the explanation on page 25 together.
Those of you that have finished exercise 5 can move on /go onto exercise 6 and 7.
When you finish you can..................ooooiiiiin,

I want you to finish the exercises on page 16 now / at home.
What I want you to dois to ........oovvviniinnnn...

Go on / get on /continue with your work.

Could you turn it (the volume) up/ down.

We can’t hear it from here. / It’s too loud.



Giving out / taking in work / books / worksheets, etc.

Do you mind collecting the compositions for me, please?
Fran, would you take in / get/collect everyone’s writings/essays for me, please?
Juan, can you hand out/ give out / distribute these copies, please?
Take one and pass them on.

Take one between the two of you/for the two of you.
Would you pass the dictionaries / exams to the front / the back, please?
Checking understanding

Do you understand?

Are you with me?

OK so far?

Do you get it?

Do you have any questions?

Let's check the answers.

Encouraging students and correcting errors

Very good.

That's very good.

Well done.

Great job

That's correct

Excellent

Yes, you've got it.

You've got the idea.

That’s correct

You need more practice with this.

You'll have to spend some more time with this.

Good, you're getting better.

Your answer is very good / almost right.

Ok, that’s not the right answer, but let me help you with it.
Let me explain again.

Not exactly, have another try / try again.

Have a guess.

Guess.

Setting homework / assignments, setting deadlines and reacting to homework
This is your homework for tomorrow.

There is no homework today.

Don’t forget your homework.

Do exercise 10 on page 23 for your homework.

Prepare the next two pages for Monday.

Before next lesson, | want you to read the story on page 15.
Take a worksheet as you leave.

Ending the lesson

It's time to finish.

Have you finished yet?

Are you done?

Let's stop now.

Stop now.

This is all for now

That’s all for now, see you Monday

Goodbye.

See you tomorrow

That’s all for today, enjoy the weekend
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OK, you can put away your things. See you next week.

Students talking to the teacher

Excuse me. I'm sorry I'm late.

May | come in?

Can | go to the toilet (bathroom), please?

I'm sorry, | left my book/homework at home/ in the classroom.

| forgot my homework.

| didn't have time to do my homework. I'm sorry.

Sorry, | don't understand that.

Could you speak more slowly, please?

Can you repeat that please? | didn't understand.

Can you explain that again, please?

How do you say 'tenedor' in English?

How do you spell ‘wonderful?

What's the difference between “latitude” and “longitude”?

What does “pressure” mean?

What’s the meaning of “pressure”?

How do you pronounce “pressure”?

Student talking to another student

Have you done your homework? Did you do your homework?

What’s the/for homework?

What page is it on? What page are we on?

Can you help me do this exercise?

What do we have to do now?

Can | share your book with you?

Excuse me, that's my book.

Canyou lend me a pen?

Can you pass me the rubber/eraser, please?

We have to work in pairs, Don’t we? Do we have to work in pairs?

Who's going to start?

Whose turn is it?

It's my turn now.

We have to compare our work.

2. Analyze the given German-English expressions and define which would be useful
for an ESL teacher. State the types of the strategies they can be used in. Support your
opinion.

German / English

Was haben wir als Hausaufgabe auf? - What'’s for homework?

Erginze diec Sitze. - Complete the sentences.

Arbeite mit einem Partner/einer Partnerin. - Work with a partner.

Mochtest du mit mir arbeiten? - Do you want to work with me?

Wer ist dran? - Whose turn is it?

Versuch es noch einmal. - Try again.

Das kannst du besser. - You can do better.

Sprich bitte lauter. - Please speak up.

Offnet eure Biicher auf Seite 30. - Open your books at page 30.

Welche Seite bitte? - What page, please?

Tut mir leid, das weiB} ich nicht. - Sorry, I don’t know.

Kannst du das bitte noch einmal sagen? - Can you say that again, please?

Kannst du das bitte an die Tafel schreiben? - Can you write it on the board, please?

Kannst du das bitte auf deutsch sagen? - Can you say it in German, please?

Was hei3t ,,sponge* auf Deutsch? - What’s "sponge" in German?
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Ich verstehe das hier nicht. - I don 't understand this.

Kannst du mir bitte helfen? - Can you help me, please?

Kann ich bitte das Fenster 6ffnen? - Can | open the window?

Mir ist schlecht. - | feel sick.

Tut mir leid, ich habe meine Hausaufgaben nicht dabei. - Sorry, I haven’t got my
homework with me.

Tut mir leid, ich habe mein Heft nicht dabei. - Sorry, I haven’t got my exercise book with
me.

Tut mir leid, dass ich zu spét bin. - Sorry, I'm late.?

3. Prepare a lecture in English. Make sure to use the classroom phrases effectively. Get
ready to handle the follow-up questions.

4. Read the following statement made by Van Patten and comment on it providing
examples.

“Learners struggle so much to get even the gist of what is being said that they have no
attentional resources left over to process any form. Even hearing something over and over again
may not help. But when there is simplification of input, the comprehension burden can be eased.

Input can be simplified in a number of ways, among which are using shorter sentences,
using more common or known vocabulary and by repeating something. (Van Patten). 13

5. The teacher language given below i the “before” column is taken from actual
classroom observations. Simplify the language for levels indicated in the “after” column.
Remember, “Little things mean a lot!” Use grammar and vocabulary that are level-appropriate. If
needed, use a separate sheet of paper for your revision.

Before After

It’s time to learn some new vocabulary words. Low Beginning ESL (SPL 2)
1'd like you to listen first, and then repeat after
me. Are you ready?

Can anyone tell me how you spent the High Beginning ESL (SPL 3)
weekend? Who can tell me about a good

weekend?

Now in small groups, please talk about what Low Intermediate ESL (SPL 4)

you read in the paragraph. Gather in groups of
four persons. Answer the questions at the
bottom of the page together. When you are
finished, you’ll report your answers to the
whole class.

We 're going to interview each other. Use the High Intermediate ESL (SPL 5)
grid to ask three different people, three
different questions. Walk around; get out of
your seat. You'll record responses in the boxes
under the questions. You have about 10
minutes to ask three questions of three people.

At this point, we’ll need to go to the next Low Intermediate ESL (SPL 4)
exercise on page 37 in your textbook. It’s time
to practice using the irregular verbs from page
36 in questions about the characters in the
story on page 37. As we move to this part of

2 http://www.schulbuchzentrum-
online.de/newsletter/diesterweg/947729_NL0910_CM_ ClassroomPhrases.pdf?bc1=1258326000

13
http://www.cde.state.co.us/sites/default/files/documents/cdead ult/download/ncpdrc/classroomteacherlanguageselfstu
dymod0508.pdf
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the lesson, remember to use your dictionaries

when needed.

6. Sometimes ESL textbooks use language for directions to activities that exceed the
learners’ proficiency level. Read the direction lines from each of the books. Should the lines be
simplified for the identified level? If yes, write alternative lines. Also summarize how you would
demonstrate meaning for learners before they complete the activities. If needed use a separate

sheet.

Textbook
Target Level

Direction Line

Revision and Demonstration

Taking Off Beginning
English
Pre-Beginning

“Who do you see on this
page?”’

English, No Problem
Book 1
High Beginning

“What’s the problem in the
picture?”
“Think or talk with a partner.”

Take Charge 1
Pre-Beginning

“Read the story on page 134.
Write about yourself. Answer
questions 1-6 above. Read
your story to the class.”

Read All About It
Book 1
High Beginning

“Read the sentences. Look at
the reading to find which
sentence is correct. Circle a or
b. Check your answers with a
partner.

Stand Out Book 4
High Intermediate

With a team, you will solve a
company problem in an
action committee and create a
handout for the class.

1. Form a human resources
action committee with four or
five students. Choose
positions for each member of
your team. With your group,
carefully read the problem
below.

2. Use the steps for making an
ethical decision on page 130
to go through each possible
solution.

3. Make a final decision.
Create a handout explaining
the process you went through
to come up with your decision.
4. Report your final decision
to the class.

7. 1. Read the following

when necessary.

teacher talk out loud. Read it quickly, pausing for breath only

2. Use a colored pen to simplify the text. Break the text into shorter sentences. Cross out
unnecessary words, phrases, and sentences. Replace complex words with simple words of the

same meaning.
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3. Read the revised teacher talk out loud again. Use appropriate pace, with sufficient
pauses.

«I would like you to have...uh...I'm going to give you a verb list, I have created of the
activities, well actually, it’s the list that everyone contributed to yesterday when you were talking
about a typical weekday activities and each on this list, each pair of verbs on this list shows the
present tense and past tense forms of each verb. They are common verbs and they’re the ones we
studied yesterday. | have also included a little pronunciation guide for the regular verbs on the
list. Please take some time to look over the list and then read it to a person sitting next to you.
Only take a few minutes, then we’ll continue with the lesson».

8. 1)Ask an experienced teacher that you admire if you can sit in on a class. The
observation doesn’t need to be for the entire class period, maybe only enough time to listen to
one or two of the categories of teacher talk provided by Parrish.

2) Listen to the teacher talk and note reactions of learners.

3) List three or four strategies used for effective teacher-learner interactions.

Teacher Observed

Date class

ODBSErVALION NOLES: .....eeiiieiiiiii e e e e

IIpakTHueckoe 3ansATHE 4

Tewma 4. Introducing strategies at different stages of the lesson.

Heas: ¢opMupoBaHHEe 3HAHMEBOM M HABBIKOBOM  COCTABJIAIOIICH yHHMBEpCalbHOW W
npogeCcCUOHAILHOM KOMIETEHIMI O THIaX PEYEeBBIX CTPAaTEeTHMi M TAKTHK HAa Pa3JIMUHBIX dTarax
3aHATHS.

3HaHUA W YMeHHUs, NpuodperaeMble CTYIeHTAMHU: CTYJICHTHl JODKHBI YMETh
BBICTpaMBaTh CBO€ KOMMYHUKATHBHOE IIOBEJICHME B COOTBETCTBHUHM C OTallOM 3aHATHA,
UCTIONB30BaTh ayTEHTUYHBIE pedYeBbIe 00Pa3Ibl B paMKaX KOMMYHHUKATUBHBIX CTPATETHA.

®opmupyemblie komneTenuun: [1K-4, [TK-5

AKTYaTbHOCTh TEMBl ONpeAeNsieTcs TeM, 4YTO B ee pamkax (opmupyercs
COOTBETCTBYIOIIIEE COBPEMEHHBIM HAYYHBIM BO33PECHMSAM IPEACTABICHHE O KOMM YHHUKaTHBHBIX
CTpaTeruwsaX M TAKTHKAaX KaK HEOTHEMJIEMOM COCTABILIIOIIEH MHOA3BIYHOIO II€1arorudeckKoro
JIUCKypca.

OpranusanuonHass ¢QopmMa 3aHATHSA. JTUCKYCCHSl, [EJIbI0O KOTOPOW SIBISIETCA
TOBBIIIEHHE HMHTEHCUBHOCTH W 3((EKTHBHOCTH Tpoliecca BOCTPUATHS 3a CYET AaKTUBHOTO
BKJIIOUEHU OOy4aeMbIX B KOJUIEKTHBHBIA NMOMCK HCTHHBI. KaXkplii M3 y4acCTHHMKOB JTUCKYCCHM
YUYUTCS TOYHO BBIPAXKATH CBOM MBICJIM MPHU BBICTYIUICHWH, AKTMBHO OTCTAWBAaTh CBOK) TOYKY
3peHus, apryMEHTHPOBAHHO BO3pa)kKaTh WIHM OMPOBEPraTh OMIMOOUYHYIO TMO3UIMIO.

TeopeTHnyeckass 4acTh
Teacher-relevant communicative strategies

There are the most frequent ways of organizing classroom interaction, depending on
who communicates with whom:
1)  Teacher- learners
2)  Teacher- learner
3)  Learner-learner
4)  Learner-learners

1 ESL Teacher Language (Teacher Talk) For
Effective ClassroomInteractions Independent Study Course
For Teachers of Adult Englishas a Second Language
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These types of interaction allow to point out strategies peculiar to the teacher and those
peculiar to the students in the process of the classroom communication.

A communication strategy is defined as an individual's attempt to find a way to fill the
gap between their communication effort and immediate available linguistic resources (Maleki,
2007). Although there are other definitions of communication strategies as well, the basic idea
remains the same.

It is believed that communication strategies play an important role in the development
of strategic competence (e. g. Faucette, 2001); therefore, one can define communication
strategies within strategic competence framework. According to Canale and Swain (1980),
strategic competence is "verbal and non-verbal communication strategies that may be called into
action to compensate for breakdowns in communication due to performance variables or to
insufficient competence” (30). Scattergood (2003) thinks that strategic competence is cultivated
if teachers create a language classroom in which communication strategies are taught and
practiced. Thus, it is worth considering communicative strategies classifications suggested by
western scholars.

G.Hughes in his books on classroom English suggests the following types of strategies:

1) Organization:

a) giving instructions

- giving appropriate instructions related to recurrent classroom activities, e.g. using text-
books, blackboard work, bookwork, etc.

- controlling the pupils behavior by means of commands, requests, and suggestions.
Usage should correspond to native speaker usage.

- varying the form of instructions in order to show the range of possibilities in the
foreign language.

- offering the pupils alternatives, i.e. different working methods, themes, groups.

b) sequencing

- sequencing the lesson effectively and communicating this sequence to the pupils;

- checking what stage the pupils have reached, whose turn it is, and so on;

- introducing the class to the new activity and new stage of the lesson;

- setting time limits related to various activities;

- checking the pupils’ capability of starting the next stage of the lesson.

C) supervision

- directing pupils attention to the lesson content;

- giving warning and threats.

2) Interrogation

a) asking questions

- asking questions fluently and flexibly using various forms available in the foreign
language;

- asking questions related to specific communicative tasks (giving a description,
opinion, reason, or stimulating conversation;

b) replying to questions

- giving verbal confirmation to pupils’ replies and/or quiding them to the correct reply;

- giving encouraging feedback both in controlled drill-type exercises and freer
conversation.

3) Explanation:

a) metalanguage

- producing and getting the pupils to produce a translation, a paraphrase, a summary, a
definition, a correct spelling/pronunciation and grammatical corrections.

- giving a verbal commentary to accompany pictures, slides and films.

- using basic rhetorical devices to make the commentary more interesting and more
easily followed.

4) Interaction
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a) affective attitudes

- expressing anger, interest, surprise, friendship, appreciation, pity, sympathy,
disappointment, etc. as needed in the classroom situation.

b) social rituals

- using everyday phrases related to recurrent social situations, e.g. greeting, leaving,
apologizing, thanking, congratulating, and other greetings.

One more approach which deserves attention is the one based on the facilitation and
compensation techniques that may be useful in a classroom.

According to Bygate, speakers use various devices to facilitate the production of speech
and to compensate when communication is unsuccessful. This can also be applied to language
teachers specifically. Thus, the devices can be broken in to the following groups:

1) Facilitation techniques:
Simplification —avoiding complex structures
Ellipsis — omitting part of a sentence
Formulaic expressions — “chunks” and set-phrases that are often functional
Fillers and hesitation devices — phrases and sounds that buy the speaker’s thinking
time;
2) Compensation techniques:
- Self-correction
- False starts
- Repetition
- Rephrasing
Such devices are naturally used by native speakers when they speak. By making students
aware of this, they can be encouraged to consider how many of these devices can automatically
be transferred when speaking in L2 in order to make their speech sound more natural. Many
students are reluctant to speak in a foreign language because they worry about making mistakes.
By pointing out the fact that even native speakers are constantly correcting and reformulating
what they say, teachers can encourage their students to take more risks in L2 and realize that
they don’t need to speak in perfectly-formed, grammatically-correct, complex sentences.

There are many opinions on how to best teach EFL lessons. The most common
approach to TEFL targets all four-skills (listening, speaking, reading, and writing).

EFL Lessons typically comprise the following stages:

1)  Warm Up / Preparation/Engagement
2)  Presentation and Practice

3)  Application (evaluation, expansion)
4)  Warm Down

These stages seem to be very effective and allow the instructor and students to focus on
both the form and meaning of the target language. Once teachers have a good grasp of these
stages they will be well on the way to delivering solid effective lessons. 1> The four above
presented stages are grouped into three by Russian methodologists. Thus, this approach allows us
to speak of the three main lesson stages: the beginning of the lesson, the body of the lesson and
the final stage of the lesson, though each of them may also result in several sub-stages.

It is rather logical to assume that all lesson stages demand the usage of certain strategies
no matter which of the approaches is taken into account. The main idea here is that each stage of
classroom activity is accompanied by a number of strategies, containing specific speech patterns.

At the beginning of the lesson the following strategies may used: interaction (social
rituals), organization strategies;

15 http://eflinstructor.com/instructors/training-modules/50-module-2-basic-lesson-stages
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The body of the lesson comprises organization, interaction, explanation, interrogation
strategies.

The final stage of the lesson presupposes the usage of the organization and interaction
(social rituals) strategies.
Bonpocsl a5 cobece1oBanus:
1. Name and describe teacher-relevant communicative strategies.
2. Enumerate and characterize students-relevant communicative strategies.
3. Name different stages of the lesson and explain how strategies can be distributed

accordingly.
3ananus
1.
1. Getting-to-know-you vocabulary ice-breaker
Name Date
PART ONE

Read over the following list of words and choose two that describe you, two that do not
describe you. Explain how each word does or does nor pertain to you. The brief explanation
must show that you know the meaning of the word.

For example:

I am very gregarious. | can starta conversation with complete strangers while waiting in
line to buy groceries.

I am not lackadaisical. If anything, | work too hard.

You will be introducing yourself to the whole class using two of the four words you
selected.

diffident intransigent munifice nt
judicious insouciant circumspect
petulant belligerent perspicacious
lugubrious impervious intrepid
tenacious supercilious laconic
sagacious altruistic indigent
dejected demure ebullient
impecunious unassuming benevolent
insolent discreet fastidious
decorous ingenuous

PART TWO

Complete the following sentences with information that describes you. You are also
responsible for knowing the italicized words.

| have a propensity toward

I have an affinity for

I have an antipathy to

I have been known to be remiss in

IIpakTHuyeckoe 3aHATHE S.
Tema 5. Key teacher interventions.

Heas: QopMupoBaHHe 3HAHMEBOH COCTABISIONICH YHHBEPCAIHLHOM M TMPOQECCUOHALHOM
KOMIIETEHIMIA 00 OCOOEHHOCTSIX M BUAaX KOMMYHHKAIMM B 3aHATHAX HA MHOCTPAHHOM S3bIKE.
3HaHuA W ymMeHHs, npuodpeTaeMble CTYAeHTAMM. CTYACHTHl JOJDKHBl YMETH
BBICTpauBaTh CBOE€ KOMMYHHMKAaTHBHOE TIIOBEJEHHE B COOTBETCTBHM C JTalloM 3aHATHA,
UCTIONB30BaTh ayTEHTUYHbIE pedyeBble 00pa3ipl B paMKaX KOMMYHHUKATUBHBIX CTpPaTETHi.
®opmupyembie komneTeHuuu: [1K-4, ITK-5
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AKTYaJIbHOCTb TEMbl OOYCJIOBIEHa Ba)XHOCTBIO CHUTYaTHBHOM OOYCJIOBJIEHHOCTHU
yCTHOpG‘-ICBOfI KOMMYHHKAIIMK B paMKax 3aHATHA HA MTHOCTPAHHOM A3BIKC.

Oprann3annonHas ¢QopMa 3aHATHA. JAUCKYCCHS, LEIbI0 KOTOPOH SBJIAETCS
IIOBBIIIICHUE MWHTCHCHUBHOCTHU U S(b(beKTI/IBHOCTI/I nporecca BOCHIPUATHA 3a CUYCET AaKTHUBHOI'O
BKIIFOYCHHSI 00y4aeMbIX B KOJUICKTHUBHBIM TOWCK HMCTHHBL. KaXIplii M3 y4aCTHHMKOB JHUCKYCCHH
YUUTCA TOYHO BBIPpAKATb CBOW MBICJIM IIPU BBICTYIUVICHWH, AKTHBHO OTCTauMBATh CBOIO TOYKY
3peHHsi, apryMEHTHUPOBAHHO BO3paXKaTh WIM OMPOBEPraTh OMIMOOYHYIO TMO3HUILHIO.

TeopeTHuyeckas 4acTh

An instructional intervention is not just a strategy. People sometimes confuse
strategies with instructional interventions. But there are important differences. A strategy is a set
of methods or activities to teach a child something.

An instructional intervention may include strategies. But not all strategies are
interventions. The main difference is that an instructional intervention is formalized, aimed at a
known need and monitored. A strateqy, by contrast, can be informal and is not always tracked.

Giving instructions is an integral part of being a teacher. Telling students what to do,
who do not understand your language can be a challenge. There is no way around it, and the only
way you get good at this, is with practice.

A teacher should try and give sequential instructions. If you have more than 6 steps for an
activity or exercise, break it up into parts of two, do those two and explain the following two
steps. You wouldn’t necessarily understand all the steps at once, so maybe they won’t either. But
try and give the most important instructions BEFORE handing out any papers or aids or
materials to the students. You can be guaranteed that when students get something in their hands,
they will start examining it, so make sure they know WHAT to do with the things you give to
them BEFORE you give it to them.

One of the many teaching techniques we can use in the English as a foreign language
classroom is eliciting. Eliciting is a range of techniques which are used by teachers to get
information from students. Eliciting is used to get students to come up with vocabulary items,
word meanings, ideas or associations. Stages of effective eliciting are: convey, check, model,
drill, board.

Questioning is natural and intuitive. Teachers ask questions from the start of the lesson
until the end. Asking questions forms part of any lesson because it invites the student to think,
and even within a ‘lecture’ style lesson, rhetorical questions are used to invite silent agreement
or begin the organisation of ideas to present a response. Research suggests teachers ask over 400
questions a day. Teachers use questions to engage the students and sustain an ‘active’ style to the
learning. The teacher also uses questions as part of the assessment of learning in order to
determine how they best structure, organise and present new learning. However, research has
found that many teachers wait only for 0.9 seconds before seeking an answer. Developing
questioning approaches, requires much greater emphasis on the time provided for students to
think individually, collaboratively and deeply to enable them to develop answers and to share
better answers. This will improve their thinking and engagement.

How and why do we use Questions and Talk in the classroom? Teachers use questioning
as part of their teaching for many reasons, but often to:

- maintain the flow of the learning within the lesson;

-engage students with the learning;

- assess what has been learned, and check that what has been learnt is understood and
applied;

- test student memory and comprehension;

- to initiate individual and collaborative thinking in response to new information;

- seek the views and opinions of pupils;

- provide an opportunity for pupils to share their opinions/views, seeking responses from
their peers;
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- encourage creative thought and imaginative or innovative thinking;

- foster speculation, hypothesis and idea/opinion forming;

- create a sense of shared learning and avoid the feel of a ‘lecture’;

- challenge the level of thinking and possibly mark a change to a higher order of thinking;
- model higher order thinking using examples and building on the responses of students.

Checking for understanding is an important part of teaching that helps you determine
whether your students are learning what they need to.

Checking for Understanding is the backbone of effective instruction. Checking for
Understanding is the teacher continually verifying that students are learning what is being taught
while it is being taught. Checking for Understanding provides the teacher the opportunity to
improve learning based on student responses throughout the teaching and learning process.
Using CFU in “real-time” allows teachers to make crucial instructional decisions as necessary
(like re-teaching) during lesson delivery.

Structuring and signposting is very important in a classroom management. Signpost
words are words or phrases that express a connection between two ideas and make the transition
from one point to the next in class managing. They can link ideas within a sentence, link two
sentences, etc. They help teacher to make speech flow smoothly, without any abrupt, disjointed
breaks that leave the students wondering what your points have to do with one another or what
their relevance is. Signpost words specify how the two ideas are related: for example, whether
they are similar ideas, contrasting ideas, or whether one idea adds more detail or a further
example to another. They can show that one idea is the result or conclusion of another, or to
show the order of the ideas in a sequence.

BOHpOCbI AJIA c06eceuonaﬂml:
1.Giving instructions.
2.Telling.
3.Eliciting.
4.Questioning.
5.Checking learning and understanding.
6.Structuring and sign-posting
3aganusa

1. Read the following teacher talk out loud. Read it quickly, pausing for breath only when
necessary.

Use acolored pen to simplify the text. Break the text into shorter sentences. Cross out
unnecessary words, phrases, and sentences. Replace complex words with simple words of
the same meaning.

Read the revised teacher talk out loud again. Use appropriate pace, with sufficient
pauses.

I would like you to have...uh...I'm going to give you a verb list, [ have created of the
activities, well actually, it’s the list that everyone contributed to yesterday when you were
talking about a typical weekday activities and each on this list, each pair of verbs on this list
shows the present tense and past tense forms of each verb. They are common verbs and they re
the ones we studied yesterday. | have alsoincluded a little pronunciation guide for the regular
verbs on the list. Please take some time to look over the list and then read it to a person sitting
next to you. Only take a few minutes, then we’ll continue with the lesson.

2. Consider your own teacher language in each of the categories below. 1) Prepare an
audio tape of an entire class session. 2) Then, listen to the tape and fast forward to the
parts of the lesson that involve categories listed below. 3) Write exactly what you said in the
second column. 4) Choose one or two of the categories that you’d like to work on and give
examples of alternative teacher talk. 5) Record yourself again at a different class session.
Listen for the differences. What do you think?
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Categories of teacher talk What | said What I’d like to say

Warm-up chats

Direct instruction

Directions for activities

Transitions

Feedback

Checking understanding

(and more)

IIpakTHyeckoe 3ansTHE 6
Temab6. Facilitating interaction.

Hean: (dbopMHUpOBaHME 3HAHMEBOM W HABBIKOBOW COCTABISIONICH YHHUBEPCATbHBIX
KOMIICTCHIMA 00 OCOOCHHOCTSX TPOMYIMPOBAHUS YCTHOM MPO)eCCHOHAILHOM KOMM YHHKAIH
C Y4ETOM JAUCKYPCHUBHBIX CTpATETUH.

3HAaHUsI W YyMeHWUsi, NpuHoOOpeTaeMble CTYI€HTAMM: CTYACHTHI JIOJDKHBI 3HATH
OCOOCHHOCTH  TIPOJIYIMPOBAHUS  YCTHOM TPOPEeCcCHOHATbHOW KOMMYHHMKAIMH C  Y9ETOM
JIUCKYPCHUBHBIX CTPATETHIL.

®opmupyemblie komneTeHnuun: [1K-4, [TK-5

AKTYaJIbHOCTh TEMBI OOYCJIOBIIEHa Ba)XHOCTHIO (POPMHUPOBAHMS TPEICTABICHUNA O
0COOEHHOCTSX IPOAYIIMPOBAHUA YCTHOﬁ HpO(i)eCCHOHaHBHOﬁ KOMMYHUKAIlU  C yaeTomM
AUCKYPCHUBHBIX CTpaTeFI/H‘/JI.

OpranusauuonHas Gopma 3aHATHUA. KPYIJIbIA CTOJL

3aHiITHE OpraHM3aliOHHO C [EJb0  yIUIyOJICHWS] TIO3HABATEJILHOM  JESITELHOCTH
00y4Jaromuxcsi, CTUMYJIMIPOBAHUS HHTEpeca K TMOCTABJICHHOM MpoOJieMaTHKEe | YKPEIUICHHS HX
00beKkTHBHON mo3uimu. OOyuaronmecst CTpeMsTCS HalTH olliee pelieHHe MO0 KOHKPETHOMY
BOIIPpOCY B cbopMaTe 3aI[aHHOI71 TEMATHKH, 4 TAKIKC BCTYIIMTH B JUCKYCCHUIO WIM TIOJICMUKY IIO
uHTEpecymmM BompocaM. OOcCykaeHne MNpoOjaeMbl, OOMEH MHEHHSIMH, IIEHHBIM OIBITOM,
MOUCK JIOTOJIHUTEJIbHBIX BO3MO)KHOCTEH M JUCKYCCHSI NPU OOCYKAEHWHM BOIPOCOB IPOXOAUT B
JAHAMHWYHOM pEXKUME.

Kpyrnomy cromy mnpeamecTByeT JOMAaIIHss TOATOTOBKA, COCTosAlas B cOope H
aHaJIn3¢€ TCOPECTUICCKUX CBG,Z[CI—II/II‘/'I, a TaxKkKE B TIIOUCKC OMIIMPUICCKOIO Marcpuaia,
WUTIOCTPUPYIOIIETO OTBETHI U TIOATBEPXKAAOMIETO TIO3UIMIO 00y4YaroIIerocs.

B mpomiecce oOCyXaeHHs BOMPOCOB PACKPHIBACTCS IMHUPOKUA CIEKTP MHEHHHA TIO
BbIOpaHHOM NpoOjieMe ¢ pa3HbIX TOYEK 3PEHUs], 0OCYKIAIOTCSI HESACHBbIE U CIIOPHBIE MOMEHTHI,
CBsA3aHHBIC C I[aHHofI HpOGJ'ICMOI\/'I, B KOHCYHOM HUTOI'¢ JOCTHIaCTCA KOHCCHCYC.

[IpenomaBatens (UKCUPYET BBICTYIUICHHE KaXIOTO YYacCTHUKA KPYIJIOTO CTOJA,
OLICHUBACT y6e,Z[I/ITeJ'IBHOCTB €ro OTBeTa I0 5-0aJUILHOM MIKaje. HpaBo BBICTYIIMTH IIOOYCPECIHO
MPEOCTABISETCS KAXJAOMY W3 YYacTHHKOB. B  KoHIlE OOCYXAEHHS TIOIBOASATCS WTOTH
JAUCKYCCHH, NCJIACTCsA O6H.[I/H>'I BBIBOJ] U JOCTHIaCTCA KOHCCHCYC.

TeopeTHnyeckast 4acTh

Teacher roles

Teachers serve many other roles in the classroom. Teachers set the tone of their
classrooms, build a warm environment, mentor and nurture students, become role models, and
listen and look for signs of trouble.

A role not directly related to the behavior of the teacher is the investigator. The teacher
analyzes the way of teaching, observes what is going on in the classroom and investigates the
ways students learn, with the aim to develop his/her methods of teaching (Investigator). (Harmer
1991, 242).

Giving feedback
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Feedback is information that you give to your students that helps them close the gap
between where they are now with their work, and where they could be. The goal of feedback is
to provide students with insight that helps them to improve their performance.

The answer to the question, How to give effective feedback to your students? involves two
steps.

1. Tell your student about their current level of performance

2. Tell them what they could do to improve

At every stage of an activity, praise should be given. If a student volunteers to answer a

question, you canthank him immediately for volunteering which will boost his self confidence.
At that point if the student provides an incorrect answer you can correct in an encouraging way
by saying “Almost.” Ifthe student gives the correct answer, be sure to say “Good job!” or
“Excellent work!”” As long as you are positive in your method of correcting errors, reassure your
students that they are doing well, and do not get upset with them for making mistakes, they will
continue to volunteer and try their best because making mistakes is OK. That is how learning
should be. If students never take risks, they will not improve.

Here are four ways that you can use feedback to help your students. These are:

1. Affirming what they did well.

2. Correcting and directing.

3. Pointing out the process.

4. Coaching students to critique their own efforts.

With this in mind, deciding how to give effective feedback to your students becomes a
little more complex. When making your choice, you need to consider:

e The nature of the task
« The ability and experience level of the student

You should let your students know what they have done right as well as what they have
done wrong.

This holds true for all learners, from the child who is struggling to the student who
excels.

However, affirmation is different to praise. Personal praise, such as good girl, well done,
you 're so smart, or I'm proud of you is not feedback as it focuses on the person instead of on
their work. At its most basic level, affirmative feedback tells your students that what they have
done is correct.

Whenever you give your students practice problems, whether in class or as homework,
you must mark their work so that they can see that they are on track.

The specifics will vary from task to task, and student to student. However, in all cases,
you let your student know what they have done that you like, and tell them that you want to see
more of it as they continue their practice.

Correcting students

Your students will not always do things correctly. Making mistakes is part of learning.

When your students make errors, it shows that they are willing to push themselves
beyond what they have already mastered.

Allowing time for students to make mistakes before you formally assess them enables
you to put feedbackto good use.

When students get things wrong, it is vital that they know they wrong, and that they
know it quickly. This is especially true when what they are learning is totally unfamiliar, and
with students who struggle with the subject you are teaching them.

You need to correct their mistakes.

However, you need to do more than just tell them they are wrong. You also need
to direct them to the right answer. You correct and then direct.
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For simple tasks, you can do this through providing the answer. You could highlight a

misspelling and write the correct spelling above it, or mark a question wrong while also
providing the right answer.

Giving ‘correct and direct’ feedback about more complex tasks often involves telling

your students what they could add

Bomnpocs! qi1s codecenoBanus:

1.Teacher roles.

2.Grouping students.

3.Correcting learners.

4.Giving feedback.

3ananus

Analyze the given phrases in boxes and explain what stage of the lesson they are
relevant to:

What we are going to cover today is ... /First of all, 1 would like to talk about ...
Today, I am going to talk about ... /What [ want to do today is ...
The important point | want to make today is ... /Today's topic is ...

Now, let's see what happens. /The second point | want to make is...

If that's clear, we will go on to the next point. /Let's get back to the idea of...
Now, let's approach the problem in a different way.

I'd like to finish talking about ... before we move on ...

In summary ... /To conclude ... /In conclusion ... /The conclusions we can draw from this

are ...
What we have been talking about ... /Okay, we have discussed...
So far (up until now), I have been trying to show you ...
The important points to remember are ...
Who would like to say something? /Do you agree ...? /Could you say a little more about
that?

Can you elaborate on that? /What do you think ...? /How do you feel ...?
What comparison can you make between ...?
What is the point made by the author of this article?

In other words ... /If | understand you correctly, you mean ...

What you said is ... /What this means is that ...

I think I understand what you mean. Let me put it another way.

Would you like to elaborate on this point? /This brings us to our major question ...
Could you restate your point? /I'm not sure | understand.

For example ... /Take ..., for example. /To be more specific ...
Let me give you an example ... /For instance .../
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Who’s absent today? /Time to take roll.
Present /Not Present /Anyone M.I.A.? (Missing in action)
Who’s gone A.W.0O.L.? (Absent without leave)

You’re late.

The doors will be locked ten minutes into the period.
Tardiness reflects a lack of respect for your teacher.

Two lates equals an absence.

*Don’t worry: Better late than never, right?

*Don'’t tell me, you were born late, too, right?

*You 're not late, you 're just early for next week, right?

Please raise your hand if you have something to say.

No sleeping in class. (“You snooze, you lose.”)

Please put your cell-phones on silent mode.

Please don’t talk when I’m talking.

Let’s chat about this after class together.

Did you bring enough (food) for the rest of us, too?

*I'm talking at you not talking to you.

*And what was your advisor’s name, again?

* Your new English name is Chucky! [Southern Min/Taiwanese for: “Chut-ki!” or “Get
out!”]

Do vs. Due “Due next week.” vs. “Do next week.”
Example Sentence: “Due next week in class.”

Grades & Test Performance

Final Examination = Mid-Term = Test = Quiz =Pop Quiz = Learning Check
G.P.A. = Grade Point Average

I want to know what you know, not know what you don’t know.

To ace a test. (do well) - To bomb a test. (fail) - Goose egg. (zero)

I’ll definitely be seeing you next semester!
(Idon’t want to beat a dead horse here, so I'll conclude this lesson ...)

2. Read the teachers’ feedback comments and decide on the focus of the feedback in each
case.

1. You have really made progress in your use of tenses. 2. You need to pay attention to how you
structure your essays. Make sure they follow a logical progression. 3. Be careful with your
pronunciation of /th/. Go to the lab. and use the materials there to practise saying it. 4. Your
homework shows how much harder you have worked in the last few weeks. Congratulations. 5.
Try to read more about your subject before you start writing, so that you get a better idea of what
to write about. 6. Your willingness to chat with everyone in English has really helped you to
make progress. 7. Please try to arrive earlier for your lessons. You are missing lots of class time.
8. Make more use of conjunctions to link your sentences — to help your reader understand the
link between your ideas. 9. You need to spend much more time doing your homework. This
helps to consolidate the work we have done in class. 10. Your listening comprehension is much
better than it was at the beginning of term. 11. I’'m afraid I can’t read your handwriting. Could

29




you try to write more clearly on alternate lines, or use a computer for your homework in future?
12. Try not to be afraid of making mistakes when you speak.

Discuss the purpose of the feedback comments with your partner.

3.Teacher Checklist

Check yourself: Is your classroom a happy learning experience?

1. Do | convey my expectations and confidence that the student can accomplish work, can learn
and is competent?

2. Do | provide well-defined standards of values, demands for competence, and guidance toward
solutions to problems?

3. In working with parents, do | enhance the academic expectations and evaluations which they
hold of their children’s ability?

4. By my behaviour, do I serve as a model of authenticity for the student?

5. Do | take every opportunity to establish a high degree of private of semi-private
communication with my students?

6. Do I distinguish between students’ classroom mistakes and their personal failure?

7. Do | avoid unfair and ruthless competition in the classroom?

7. Do | learn the name of each student as soon as possible, and do | use that name often?

9. Do | share my feelings with my students?

10. Do | practice courtesy with my students?

11. Do I arrange some time when | can talk quietly alone with each student?

12. Do | spread my attention around and include each student, keeping special watch for the
student who may need extra attention?

13. Do I notice and comment favorably on the things that are important to students?

14. Do | show students who return from being absent that | am happy to have them back in class
and that they were missed?

15. Do | remember to see small disciplinary problems as understandable, and not as personal
insults?

16. Do | avoid having “favorites” and “victims™?

17. Do | have, and do my students have, a clear idea of what is and what is not acceptable in my
class?

18. Within my limits, is there room for students to be active and natural?

19. Do I usually make it through the day without punishing students?

20. Do | permit my students some opportunity to make mistakes without penalty?

21. Do | make generally positive comments on written work?

22. Do | give extra support and encouragement to slower students?

23. Do | take special opportunities to praise students for their successes?

IIpakTHyeckoe 3ansitue 7 -9
Tema7. Classroom discourse strategies: teaching and assessment.

Hean: dopmupoBaHre 3HAHMEBON COCTABIIONICH YHHBEpCAJIbHOM M MpOQecCHOHATHHOMU
KOMIIETCHIMA HAa OCHOBE CHCTEMATH3alMy TMPEJACTABICHUA O TEXHOJOTUAX (POPMHUPOBAHUS
CTpaTeruii ¥ TAaKTHUK MeJarormdecKoro JIUCKypca.

3HaHua W YMEHUA, npnoﬁpeTaeMble CTYA€HTaAMHU: CTYICHTBI OOJDKHbBI YMCTDH
UCTIONIb30BAaTh TEXHOJOTHH (DOPMHUPOBAHMSI CTPATETHH M TAKTHUK IMEIarormdecKoro JUCKypca.
®opmupyembie komneteHuuu: [1K-4, ITIK-5
AKTya.]IbHOCTb TEMBI 06YCJ'IOBJ'ICHa Ba>XHOCTHIO l'[OHﬁITI/IfI, O6cy)K,Z[aCMBIX B €€ paMKax, —
conversation, conversation activity, communication strategies acquisition, controlled activities,
awareness activities, fluency activities, feedback activities, teaching method, productive
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methods, techniques, contextual teaching, case-study method, project method, Language
portfolio.

Opranm3annonHas ¢QopMa 3aHATHA. JAUCKYCCHS, LEIbI0 KOTOPOH SBJIAETCS
IIOBBIIIICHUE MWHTCHCHUBHOCTHU U S(b(beKTI/IBHOCTI/I nporecca BOCHIPUATHA 3a CUYCET AaKTHUBHOI'O
BKIIFOYCHHS 00y4aeMbIX B KOJUICKTHUBHBIM TOWCK HWCTHHBI. KakIplii M3 Y4aCTHHUKOB JIHCKYCCHUH
YUUTCA TOYHO BBIPpAKATb CBOW MBICJIM IIPU BBICTYIUVICHWH, AKTHBHO OTCTauMBATh CBOIO TOYKY
3peHHsi, apryMEHTHUPOBAHHO BO3paXKaTh WIM OMPOBEPraTh OMIMOOYHYIO TMO3HUILHIO.

TeopeTHnyeckas 4acTb

Teaching conversation is notoriously difficult and can seem almost a contradiction in terms.
The characteristic features of conversation include greater spontaneity and freedom, and a
greater equality among participants than in other discourse types.

Despite the evident problems there are many ways in which the insights of classroom
conversation analysis can be exploited in the foreign language classroom. Most obviously,
words, phrases associated with particular turn types as well as with the getting, holding and
passing of turns may be taught quite explicitly. Thus, the following kinds of association between
mechanism and realization can be made:

Opening (Organization strategy): Hello there; Hi; How are you? Etc.

Taking a turn (Organization strategy/Facilitation strategy): Yes, but...; Well, yes,
but...; Surely...etc.

Passing a turn (Control strategy): What do you think?; tag questions.

Closing (Evaluation strategy): Right!, OK!, Excellent! Etc.

Pre-sequence (Organization strategy): Listen!, Did I tell you about...? etc.

Repair:

- self (Explanation strategy): What I really meant was...

- others: Sorry, I don’t quite get what you mean..

Upshot (outcome):
- own (Explanation strategy): What I’m getting at is...
- others: What are you getting at?

Other means of turn-taking which do not associate with words and phrases, such as pause
or overlap, changes in voice quality, elongation of syllable, pitch rise, and all the signals of body,
face, and eyes, are, of course, not so easily taught, but there is a possibility of using different
assisting technical means (video- and audio-tapes) to observe NS teacher interaction or to record
students’ conversations and then overtly discuss the success or appropriateness of the strategies
employed, as well as reasons for “misuses” and differences between the students’ cultural
behavior models and those associated with the models they are learning to acquire.

Recording can bring some aspects of NS teachers’ conversation into the classroom
environment, and transcripts can bring them out of time and on to the page where they can be
seen and discussed. Whether we use invented, unscripted, or authentic material, there are many
important visual aspects of classroom conversation which cannot be captured on cassette or in
writing. There are language teaching videos which make use of such material (e.g. BBC
Television English).

The above said leads to the discussion of the means, methods and technologies that could
be helpful for the classroom interaction activities development.

In their book, Conversation, Nolasco and Arthur (1987) suggest dividing activities
developing conversation into four types and give detailed and various activities within each
category. We suppose, some of these activities could be useful for the NNS teachers’ classroom
communication strategies development. Thus, we could suggest the following activities based on
those underlined by the scholars:

1. Controlled activities, including many quite traditional “closed” activities, in which

speech is rigorously limited by instructions.
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2. Awareness activities, making extensive use of tape and (where possible) video
recordings of NS teachers in classroom conversations, such as:

- Identifying words and phrases used as turn-taking mechanisms;

- Watching vision without sound or hearing sound without vision and guessing at the
contents of the missing channel.

3. Fluency activities, making use of communicative activities such as role play, games
and discussion.

4. Feedback activities, in which students, using tapes, video or observation of each other,
analyze their own interaction and, for example:

- Note the presence or absence of features identified by awareness activities:

- Note the strategies they have used to achieve certain purposes;

- Overtly discuss communication problems in the culture of the language they are learning.

Bomnpocs! 115 codecenoBanus:
Teaching conversation: general considerations
Conversation activities in communication strategies acquisition
Productive methods and procedures for communication strategies acquisition.
What do you know about case-study method? How effective is it in communicative
strategies acquisition?
5. What do you know about portfolio method? How effective is it in communicative
strategies acquisition?
6. What do you know about project method? How effective is it in communicative strategies
acquisition?
What conversation activities can promote communicative strategies acquisition?
What is the role of peers’ class observation in classroom discourse strategies acquisition?
International examinations for classroom English assessment: CELTA, ICELT, TEFL,
TKT.

PN

© o N

3ananus
1. Think of a topic of a discussion you would like to conduct. Work out a plan of a round-table
discussion in class. Think of possible ways it can be developed. Use the phrases given below.
Think of other relevant phrases.
Asking for an opinion

What do you think about it?

What do you think?

What is your opinion?

What is your point of view?

What is your attitude to this problem?

Alex, would you like to say something about it?
Giving an opinion

| think that we should consult a specialist.

In my opinion, we need a detailed plan of actions.

In my view, it's a difficult task.

The way | see it, it might be difficult to realize at the moment.

As far as | know, it could be very expensive.

As far as I'm concerned, time is the biggest problem.

As for me, I'm not ready to speak to the boss about it.

This is a crazy idea, if you ask me.
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Adding information

In addition to that, we don't have enough people for this work.
I'd like to add that we will need new equipment for this project.
What's more, this office is too small for all of us.

Besides, there might be travel expenses.

Also, we will need extra cash for food and other daily expenses.

Making a suggestion

| suggest getting a bank loan.
Why don't we get a bank loan?
How about using our out-of-town laboratory for this project?
We could rent some equipment instead of buying it.
You could publish an article about the project in a local newspaper.
Wouldn't it be a good idea to start a fund-raising campaign?
Let's ask James for help.
Asking to explain
I'm afraid I don't understand.
Could you explain it, please?
Would you mind explaining it in detail?
What do you mean?
Why? Why not?
Asking for clarification

I'd like to know where you are planning to sell the product.

What do you mean by saying that we don't have enough people?
Do you mean that we should hire someone to manage the project?
Could you be more specific, please?

What are you trying to say?

Explaining and clarifying

I mean that we will have to move to a different office and hire more people.
What | am trying to say is that we don't have enough money for this project.

What | wanted to say was that we could use volunteers.
In other words, we are not ready yet.
You misunderstood. Let me explain.

Asking for agreement
Do you agree?
What do you think?

Right? Is that right?
Wouldn't you agree with that? / Don't you agree with that?

You agree, don't you?
Agreeing
| agree. | agree with you on this. | agree with Alexander.
| agree completely. / | couldn't agree more.
That's true. / That's right.
You are right.
Right.
Of course. / Certainly. / Sure.

Exactly. Definitely.
| think so.
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| suppose so.

Disagreeing

That's not exactly true.

I'm afraid | don't see it that way.

Not really.

I'm sorry, but it's not quite right.

I'm afraid | disagree.

I'm afraid I can't agree with that.

| don't really agree with you on that.

To tell you the truth, I have a different opinion.

Basically, I understand what you mean, but I think your conclusions are wrong.

Understanding

| understand.

| see.

| see what you mean.
| see your point.

| got it.

When you don’t know the answer

Doubt

| don't know.

| really don't know.

I'm afraid | couldn't say.
| have no idea.

I wish | knew.

Don't ask me.

I'm not quite sure about it.

Maybe, but I'm not sure.

I'm not sure that | agree with your argument.

I have to think about it.

I have mixed feelings about it.

Are you sure that this information is correct / accurate?

Disbelief

It can't be true!

| can't believe it.

| don't believe it.
Are you serious?
You must be joking.

Approval

| think that it is a great idea.

It's great! / That's great! / Great!
It's very good! / Very good!

It's a good point.

You did a great job.

Disapproval

| don't like this idea.
I'm against this plan.
| don't think it will work.
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It's too expensive.
It will take too much time.
It's too time-consuming.

Asking to repeat

I'm sorry,.but could you repeat what you just said?
I'm afraid | haven't heard what you said.

Could you repeat it, please?

Can you repeat it, please?

What did you say?

Sorry? / Beg your pardon?

Interrupting the speaker

I'm sorry to interrupt you, but could you repeat the address, please?
I'm sorry to interrupt, but there's a telephone call for Mr. Green.
Forgive me for interrupting you, but I'd like to ask a question.
Excuse me for interrupting you, but I don't think this information is relevant to the
subject of our discussion.
I'm sorry for the interruption.16
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1. BBeeHnue

MeTonuueckue peKOMEHIALMH K CAMOCTOSTENbHOM paboTe mo nucimmie « CTpateruu
MeTaTOrMIeCKOro JUCKypca B OOYYEHHH MHOCTPAHHBIM SI3bIKaM» pa3pa0OTaHbl B COOTBETCTBUH
c paboueil mporpaMMON IHUCIMIUTMHBI TO HampaBieHuo moArotoBku 45.04.02 JIunrBucTuka,
nporpamMma noaroroBku «CoBpeMEHHbIE METOJIbl NPUKJIAIHONW JIMHIBUCTUKH U MIEPEBOIA.

OcHoBHO# (opMoOii pabOTHI CTYJEHTA SBIISIETCS HE TONBKO paboTa HA JICKIMH, M3y4CHUE
KOHCIICKTA JICKIMH, MX JOIOJHEHUE PEKOMEHIOBAHHOW JIMTEPATypOd, HO W BHEAYJUTOPHAS
NeSATEeNbHOCTh, KOTOpasi TO3BOJMT XOPOLIO YCBOWUTH M3ydaeMbI MaTepHal, 3aJl0KUTh OCHOBBI
JIMHMBUCTUYECKUX 3HAHUM.

Heap camocTosTeNbHONM pabOThl CTYACHTOB B TPOLECCE W3YYCHUS JIHMCIMIUTHHBI
«CtpaTermm mnenarormdeckoro AUCKypca B OOYYE€HHMM WHOCTPAHHBIM SI3bIKAM» — HAY4YUTh
cTyaeHra paborarh: 1) ¢ ydeOHBIM MaTepuajoM IO JUCIMIUIMHE, 2) ¢ Hay4YHOW MH(pOpMAIMEH,
aKTyaJIbHBIMU HUCCIICJIOBAHMSIMU B OOJIACTH METOAWKH OOYUYCHHS MHOCTPAHHBIM SI3BIKaM, 3) ¢
METOOJIOTMIECKIUMHU TOAXOJAMH U HIIECOJIOTMIECKUMH YCTaHOBKAMH, WMEBIIMMH MECTO Ha
Pa3IMUHBIX 3Tanax pa3BUTHUA Ie1arOrHKu.

2. O01mas xapaKkTe puCTHKA CAMOCTOATEJIbHOH padoThl CTYIeHTA NPU U3y4e HUU
AUCHMILIMHBI

CamocrosTenbHass  pabora  CTyleHTa B paMKax  JuciminiHel — «CTpaTerun
NeJJarOTMIeCKOro  JMCKypca B  OOYYEHMM HWHOCTPAHHBIM  sI3bIKaM)» TOHMMAeTcs  Kak
wiaHupyemasi ydeOHasi pa0oTa, BBINOJHAEMAas BO BHEAyJIHUTOPHOE (ayJUTOpPHOE) BpeMs TIO
3aJIaHMI0 M TIPU METOAMYECKOM PYKOBOJICTBE MperojaBaTelisi, Ho 0€3 ero HemocpeCTBEHHOTO
y4acTHsl.

Opranmzaipss CaMOCTOSTEIbHOM paboOThl CTYJEHTOB 3aKIIOYaeTcsi B  CO3/aHUU
NICUXOJIOTO-IUIAKTUIECKUX ~ YCJIOBUM  pa3BUTHA VHTEJUICKTYaJbHOM  VHULMATHBBI U
TEOPETHIECKOrO MBIIUIEHU CTYAECHTA.

CaMocTosTenbHas paboTa HamnpaBjieHa Ha (JOPMHUPOBAHUE CIIEAYIOIIMX KOMIICTEHIN:

Kon DopMyIUpOBKa :

I[1K-4 | Coocoben NPUMEHATH JIMHFBOAUIAKTHICCKHE 3HAHUS pu peLeHn
HCCIIeIOBATENbCKUX, MEJarorMIeCKiX M MPUKIIAIHBIX 3a7a4, KOMIUIEKCHO padoTaTh C
JMHTBUCTUYECKON MH(OpMAaImel B MeIarorumdecKoi NesTebHOCTH.

Cnoco0eH cBOOOIHO BJIaJIeTh METOAMH HAYYHOTO UCCIIEI0BAHNsI, KOHCTPYHPOBATh,
IIK-5 | 00OCHOBBIBaTh U UCHOIB30BAaTh B UCCJIEI0BATEILCKOM AESATEILHOCTH TEOPETHIECKUE
KOHIICIITHI, (i)OpMYJIPIpOBaTI) HOBBIC IICJIM U JOCTHUI'aTh HOBBIX PE3YJIbTATOB B
COOTBETCTBYIOIIEH NpeIMETHOM 00J1aCTH.

3agauu caMOCTOSITEJILHON PabOTHI:

— (opMHUPOBATH HABBIKM CAMOCTOATENLHOM paboThI ¢ yueOHON U HAYYHOI JIUTEpaTypOi;

— paCIIMPHTH JIMHTBUCTHYICCKAN KPYTro30p CTYACHTOB;

— TIOBBICUTH YPOBEHb TIOJITOTOBJICHHOCTH K TPAKTHMYECKUM 3aHATHSAM 3a CUET OBJIAJICHUS
JIOTIOJTHATEIILHBIM MAaTEpHUaJioM M3 MCTOYHUKOB, KaK PEKOMEHIOBAHHBIX MPETofaBaTesieM, TaK U
HaMICHHBIX CAMOCTOSTEINBHO.

Takum  oOpa3om, camocTosiTeNbHAsE  paboTa  pa3BUBACT  HABBIKM  HAY4YHO—
HCCIIeIOBATEIbCKON IESTEILHOCTH B M30paHHON TMpoecCHoHaIbHOM 001acTH.
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3. [lnan-rpaduk BLINMOJHE HUSI CAMOCTOSITEJIbHOI PadoThI

Konst Hrorossrit CpeancTtBa u O6bem JacoB, B TOM YHUCTIE
peams Bun TIPOAYKT TEXHOJIOT YA KonrakTHas Bceero
YEMBIX CaMocCTOs- OLICHKH CPC | pabora c
NeSATeIbHOCTH N
KOMIIET TeJbHON nperofaBaTesieM
. CTYZICHTOB
S21817171 paboThI
1 cemecTp
I1K-4, CamocrosarensH | Koncnekr Cobecenosa | 16 2 18
ITIK-5 oe V3y4€HUE HUE
JUTEPaTyphl TIO
TeMam,
MOJITOTOBKA K
TPAKTUY SCKIM
3aHATHUSM.
Brinonsenue
Pa3HOYPOBHEBBI
X 3aJTaHU.
I1K-4, ITonroroBka k | KoHcmekr Cobecenosa | 16 2 18
[TK-5 JHACKYCCHUH  TIO HHE
TeMaM
I1K-4, IMonroroBka k | Koncmekr Cobecenosa | 16 2 18
ITK-5 KPYIJIOMY CTOIIY HUE
1o Teme
[1K-4, Pa3paborka ITman — | CobGecenmoBa | 16 2 18
[1K-5 KEHCOB KOHCTIEKT HHE
KeHca
[1K-4, Pa3zpaborka CrnoBapb- Cobecenosa | 16 2 18
I1K-5 JI0CCapHst KOHCIIEKT HUE
Hroro3al cemecrp | 80 10 90

JInst BBITIONTHEHUST CaMOCTOSITENILHOM paboThl HEOOXOJMMO TMONBb30BATHCS JIMTEPATYPOH,
KOTOpasi TNpeNJIOKEHa B CIIMCKE PEKOMEHAYEMOHM JmrepaTypbl, MHTepHEeT-pecypcamu WM
JPYTMMH UCTOYHMKAMU IO YCMOTPEHUIO CTYJIEHTA.

BeinonHeHne caMocTOSTEIbHOM paOOThl TO3BOJMMT TPHOOPECTH HE TOJNBKO 3HAHMH,
YMEHUSI M HaBBIKH, HO U BbIpaOOTaTh CBOI METOAMKY IOATOTOBKH, YTO OYEHb BAXKHO B
OpraHM3aliy BCEW HAyYHO—Y4eOHOH NeATebHOCTH.

ITpn V3Y4ECHUN JVCLIMIUIAHBI Ipe1yCMaTPUBAIOTCS CJIEIyIoIIHe (opMBI
CaMOCTOSITEJILHON pabOThI CTY/ICHTA!

e paboTa ¢ KOHCIIEKTOM JICKL;

® CaMOCTOSTEIIbHOE W3y4€HHE OCHOBHOM U JOINOJHUTEIbHOW JIMTEpaTyphl IO
JUCIMIUIMHE C KOHCIIEKTHUPOBAHHEM IO pa3leliaM;

e paboTa C ANEKTPOHHBIMH pecypcamu B ceTu MHTepHerT;

® KOHCIIGKTMpOBaHME W  pedepupoBaHue  TEPBOUCTOYHMKA W HAYYHO-
HCCIIE0BATENBCKOM JIMTEPaTYphI;

e [IOATrOTOBKAa JOKJIAaJa U MYJbTHMEIUNHON IPEe3CHTalUN.

e pa3paboTka BoKaOymsipa

e pa3paboTKa KeicoB

4. KOHTpOJ’ILHLIe TOYKH U BUABI OTYETHOCTH IO HUM
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PeliruaroBasi oreHKa 3HaHMK CTYACHTA HE MPEIYCMOTPEHA Y4ECOHBIM TUTAHOM .

Konrpons camocTosiTenbHON paOOTHl IPOBOAUTCS NPETOAABATENIEM B ayIUTOPHIL

[IpenycMoTpeHs! clenyromme BUIbl KOHTPOIsL: co0ece0BaHue, OlCHKa JOKJa/1a, OlleHKA
MPE3EHTAlMY, OLEHKA y4acTus B KPYIJIOM CTOJIE U TUCKYCCHH.

[TonpoOHble KpuTEpyUM OlLICHMBAHMS KOMIIETCHIMI TpuBeieHbl B DOHIE OIEHOYHBIX
CPEACTB JUIA MPOBECHUS TEKYIIEH aTTECTALHM.

5. MeToanuyeckue peKoMe HAAIMHU N0 M3y4Ye HUIO TeOpe THYE CKOT0 MaTe puaJa
Pabora ¢ KOHCIIEKTOM JIEKIHI
PaGora ¢ KOHCIEKTOM IJIGKIMH IO JAUCIMIDIMHE «BBelecHue B S3BIKO3HAHHCY
3aKJII0YaeTCsl B TOM, YTO CTYJICHT B MEPUO MEKIY JICKIMOHHBIMH 3aHATHAMU U3y4aeT MaTepHal
KOHCTIEKTa (DOPMYIIMPYET BOIMPOCHI TO0 HESICHBIM TOJIOKCHUSM WM3YYEHHOTO MaTepuala U 3a1aeT
X BO BpEeMs, OTBEJICHHOC YYEOHBIM IUIAHOM HA KOHTPOJb CAaMOCTOSTENLHOM pabdoThl CTYy/EHTA
WIM BO BpPeMs NMPAKTUIECKUX 3aHATHUI.

Yrenre OCHOBHOU M JONOJHHUTEILHOM JUTEPATYPhl MO KYPCY € KOHCHEKTHUPOBAHHEM IO
paszenam

CamocTosTenpbHass paboTra TPH YTCHUM YYCOHOM JUTEpAaTypbhl HAYMHACTCS C W3YYCHHS
HUCTOYHMKOB IO COOTBETCTBYIOIICH TeMmMe ydeOHoi mporpamMMbl. [Ipu wW3ydyeHMM HOBOTO
MaTepuajga COCTABIKIETCS KOHCIIEKT, KOTOPbIM CTYIEHT TMOJb3YeTCA 3aT€éM BO BpeMs
MPAKTHYECKUX 3aHATHIL

Pa6ora ¢ 31eKTpoHHBIMH pecypcamu B ceTu HTepHeT

Jlnst moBbleHU 3(P(EKTUBHOCTH CaMOCTOSTENbHOM pabOThl CTYACHT JIODKEH YMETh
paboTaTh B MOMCKOBOM cucTeMe ceTu MHTepHeT u Mcronb30BaTh HaieHHyto uH(opMalmio npu
NOATOTOBKE K 3adiATHAM. Ilomck wuHpOpMAIMM MOXHO BECTH MO aBTOpPY, 3arjlaBHIO, BUIY
3/1aHusl, TONy W3JlaHWsl WIM W3aTelbCTBY. Takke B ceTu VHTEpHET NOCTymHa yciyra IO
CKAQUMBAHMIO METOIMYECKHMX YKa3aHMM M ydyeOHbIX NMOocoOMi, moadopy HEOOXOOUMOW Hay4dHOMN
JIATEPaTYpBL.

KoncnekrupoBanre M pedepupoBaHye IEPBOMCTOYHMKA M HAYYHO-KCCJIEI0BATEILCKOM

JIMTCPATYPBI
Koncnekr NpeaACTaBIICT coboit JOCJIOBHBIC BBIINMMCKKM M3 TCKCTAa HCTOYHHKA. HpI/I 3TOM
CICAy€eT IOMHUTBb, YTO KOHCIICKT — 3TO HE IIOJHOC TMCPCIMMCBIBAHUE YYXKOro TEKCTA. HpI/I

HAIMCAHUM KOHCTIEKTAa TEKCT KCTOYHHMK CJeIyeT MPOYHUTaTh, BBIIEIUTH B HEM OCHOBHBIE
TIOJIOXKEHMSI, TIOI00PaTh MPUMEPHI, MEPEKOMIIOHOBATh Martepuan (NP HEOOXOIMMOCTH), a yxkKe
3aTeM O(OpMIIATH TEKCT KOHCTEeKTa. KOHCIEKT MOXeT OBITh MOJHBIM, Korja pabora WiéT co
BCEM TEKCTOM HCTOYHHMKA, WIM HETIOJIHBIM, KOI/la MHTEPeC MPeICTaBIIeT KaKOW-THOO OIMH WIH
HECKOJIBKO BOIMPOCOB, 3aTPOHYTHIX B UCTOYHHUKE.

PedeprupoBanre — CIIOKHBIN TBOPYECKHUIA TPOIECC, B OCHOBE KOTOPOTO JICKUT yMEHHE
BBIJICTIUTH TJABHYIO MH(POPMAIMIO W3 TEKCTa NMEpPBOMCTOYHMKA. PedepupoBanue 3akirouaercs B
aHalM3e TEePBUYHOIO JIOKYMEHTA, HAXOXKJECHMH 3HAYMMBIX B CMBICJIOBOM OTHOIICHHH JaHHBIX
(OCHOBHBIX TOJIOKEHUH, (PAKTOB, JOBEAWTE JEHb, PE3YyIbTAaTOB, BHIBOJOB) M MMEET LEJbIO
COKpaTuTh (BHueckuid 00bEeM TMEPBUYHOTO JOKYMEHTAa IPH COXPAaHEHWH €r0 OCHOBHOTO
CMBICJIOBOTO coaepkanmsi. OHO WCTONB3yeTCs B HAYYHOW, M3IATENHCKOHM, MHQOPMAIMOHHON W
OounbmorpaduaecKkoil eI TeIbHOCTH.

6. MeToanueckue ykazaHusi (Mo BuAaM padoT, NMpeaycMOTPeHHBIX padoyeil
NPOrpaMMOii 1M CUHUIIIMHBI)
BolnonHeHue pa3HOYPOBHEBBIX 3a/1aHUN

[Iponieaypa BBINOMHEHWSI Pa3HOYPOBHEBBIX 3aJaHUM MpEIONaraeT OCYILECTBIICHUE
41




HayaJIbHbIX 3JIEMEHTOB MPOLE1YpPhl JMHIBUCTUYECKOI0 aHAIN3A.

JInst TOATOTOBKM K JIAHHOMY OLEHOYHOMY MEPOIPUATHIO HEOOXOAMMO BHHUMATEIBHO
O3HAKOMUTBHCS C MaTepuajaMy ydyeOHHKa B COOTBETCTBYIOUIUMX pa3jejax, HOBTOPUTh OCHOBHbIE
HOHATHS KaXKI0M TEMBI, PACCMOTPETh AJITOPUTM b OCYILECTBIIEHHS aHAJIM3a JIMHTBUCTUY €CKHX €JTUHHULL
U SIBJICHUH, TIPEJI0KEHHBIE Ha JIEKIWAX U BO BpeMs NPAKTHUECKHX 32 HATHIL

IIpu moAroToBKE K OTBETY CTYAEHTY NPENOCTAaBISAETCS MPaBO MOJIb30BAHUS CJIOBAPSMU,
CIPaBOYHUKAMH, CAMOCTOSATEIIHHO MOATOTOBJIEHHBIMHU KOHCIIEKTAMH.

IIpu npoBepke 3aaHus OLEHUBAIOTCS:

- IPaBWIBLHOCTD U MOJTHOTA TIOTYyYEHHBIX pe3yIbTaTOB;

- CaMOCTOSITEJILHOCTh M 00OCHOBAHHOCTH BBIBOJIOB;

- akKypaTHOe oopmIeHHe paboTHI.

IloaroroBka MynbTUMEIUNHON TIPE3SHT AU

[Ipe3enramms, coriacHO TOJIKOBOMY clioBapio pycckoro sspika JI.H. VYmakoBa: «...
crocod mnomauyu uHGOpMalMK, B KOTOPOM NPUCYTCTBYIOT PUCYHKH, (oTorpaduy, aHMMaims U
3ByK». JIJIsl MOATOTOBKM TIPE3CHTAIMH PEKOMEHIYETCs HCIojib30BaTh: PowerPoint, MS Word,
AcrobatReader. Camas mpocrtas mporpamMma Uil co3laHust Tpe3eHrarmid —  Microsoft
PowerPoint. J{ns moaroroBku mnpe3eHTalmy HEOOXOJUMO coOpaTh M 00paboTaTh HadaJlbHYIO
HHPOPMAITHO.

[TocnenoBaTeILHOCTD MOATOTOBKH TPE3CHTAIMH:

1. Yetko copMynupoBaTh 1eb MPE3EHTAIMUA: Bbl XOTUTE CBOIO aYAUTOPHIO

MOTHBHpPOBATh, YOCIHTH, 3apa3UTh KAaKOW-TO WIeel WM MpocTo (GopMaibHO

OTYUTATHCA.

2. Ompenemurb, KakoB OyaeT ¢opMaT Mpe3eHTAlMU: JKUBOE BBICTYIUICHHWE (TOrna,
CKONIbKO OyJIeT €ro NpoJOJDKUTENILHOCTh) WIM 3JIeKTPOHHAS pacchUika (KakoB OYAEeT KOHTEKCT
TPE3CHTALINN).

3. OToOpaTh BCIO COAEPXKATENBHYIO YaCTh JJISI MPE3CHTAIMUA M BBICTPOUTH JIOTHIECKYIO
LIETIOUKY TPECTABICHNUS.

4. Onpenenurh KIIOYEBBIE MOMEHTHI B COJEP)KaHUA TEKCTA U BBIIEJIUTD HX.

5. Ompenenuth BUABI BE3yalm3alpi (KapTHUHKH) JJI1 OTOOpaKeHWS WX Ha Cllaidmax B
COOTBETCTBHH C JIOTUKOW, IEJIbI0 U CTICIMPUKON MaTepHaa.

6. IlonoOpars nu3aiiH u GopMaTHpOBaTh CAMABl (KOJIMYECTBO KAapTHHOK U TEKCTa, MX
pacCIONIOKEHNE, LBET U pa3mep).

7. IIpoBepuTh BU3yallbHOE BOCIIPHSITHE TPE3CHTAIUN.

K Bumam BM3yanmmzaimil OTHOCSITCSI WUTIOCTPALMKM, 00pa3bl, 1HarpaMMbl, TaOJIUIIBL.

WnmocTpaimsi — npeCTaBlIeHHE PEAIbHO CYIIECTBYIOIIETO 3PUTEILHOIO PAJia.

OO0pa3bl — B OTJMYKE OT WUTOCTpaImii — metadopa. X Ha3HaueHne —BbI3BATh HMOLMIO
M Cco3JaTh OTHOIIEHWE K Hel, Bo3aeiicTBoBaTh Ha ayauropuo. C TOMOLIBIO  XOPOIIO
MPOAYMAaHHBIX U TMPEJCTaBISIEMbIX 00pa3oB, MHPOPMAIWSI MOXKET HAJOITO OCTAThCA B TMAMSTHU
YeJIoBeKa.

JuarpaMmma — BiByaJm3alMsl KOJIMYECTBEHHBIX M KAUECTBEHHBIX CBA3CH. X MCHONB3yIOT
Il yOeqUTeNbHON JIEMOHCTPAlMM JJAHHBIX, JJI1 MPOCTPAHCTBEHHOI'O MBILUIEHUS B JOINOJHEHUE
K JIOTUYECKOMY.

Tabmmiia — KOHKPETHBI, HATJISAIHBIA ¥ TOYHBIN TIOKa3 JaHHBIX. E€ OCHOBHOE HAa3HAUCHHE
— CTPYKTYpHUpOBaTh MHOPMAIMIO, YTO MOpPOM 00JieT4yaeT BOCIPHUATHE JAHHBIX ayIUTOpHEHL.

[IpakTHUYeCKHe COBETHI M0 MOATOTOBKE MPEe3eHTALMU

® TOTOBBTE OTAEIBHHO: NIEUATHBIN TEKCT + Clalabl + pa3gaTouyHbIi MaTepya;

e Craiinpl — BM3yalbHAas Nogaya uHpOpMalK, KOTOpas TOJDKHA CONEp)KATh

® MUHUMYM TEKCTa, MAKCUMyM H300pa’keHUH, HECYIIMX CMBICJIOBYIO HArpy3Ky, BBITJIAIETh
HarJIsIHO U TPOCTO;

® TEKCTOBOE COJEpKaHUE NMPE3CHTalMU — YCTHAs pedyb WIM YTEHUE, KOTopas

® JIOJDKHA BKJIIOYATh apryMEHTHI, (paKThI, J0KA3aTEeIbCTBA U SYMOLMY;
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e pekoMeHmyeMoe uucio ciaino 10-12;

e o0s3aTenbHas HHPOPMALMS IS PE3CHTAIMK: TeMa, (GaMIWINI Y MHULHAITBI

® BBHICTYIAIOIIETO; IUIAH COOOIICHWS; KpaTKHWEe BBIBOABI M3 BCEro CKA3aHHOTO; CIHCOK
HCIIOJIb30BAHHBIX HCTOYHHKOB;

® pa3gaTOYHBIN MaTepwan — JODKEH OOECIeuMBaTh TY ke IIyOWHY M OXBaT, YTO U KHUBOE
BBICTYIUICHHS: JIFOMHM OOJbIIE JOBEPSAIOT TOMY, YTO OHM MOTYT YHECTH C COOOH, 4eM
HCUE3a0ONMM M300PaKCHUSIM, CJIOBAa M CIIaiabl 3a0BIBAIOTCS, a Pa3daTOYHBIN MaTepHa
OCTaeTCs TOCTOSHHBIM OCS3a€MBIM HATIOMHHAHHEM; pPa3daTOYHBIA MaTepHasl Ba’KHO
pa3zaBaTh B KOHIE TPE3EHTAIMM, Pa3IaTOYHBIA MaTepHaibl JODKHBI OTIMYIATHCS OT
CJaiioB, TOIDKHBI OBITH OoNee MHOOPMATUBHBIMU.

JIoK/1a/1, COrlacHO TOJKOBOMY ciioBapro pycckoro sizeika JI.H. YmakoBa, npencraBiseT
cOo00l «... cOOOILIeHWEe MO 3aJaHHOW TeMe, C LEJIbI0 BHECTH 3HAHUA M3 JIOHOJHUTEIbHON
JUTEepaTyphl, CHUCTEMATH3MPOBaTh MAaTEpwl, NPOWLIIOCTPHPOBATh MPUMEpPAaMH, pa3BUBATH
HABBIKM CaMOCTOATENbHOM paboThl C HAyYHOM JIMTEpaTypoH, IMO3HABATENbHBIH HHTEpeC K
HAYYHOMY TIO3HAHHUIOY.

Tema goknana nomkHa OBITH COIVIACOBAaHA C IpErojiaBaTeNieM M COOTBETCTBOBATH TEME
yuyeOHOro 3aHATHI. MaTepuaibl Tpu €ro TOATOTOBKE, JOIDKHBI COOTBETCTBOBATH HAYYHO-
METOAMYECKMM TpeOOoBaHMAM By3a U OBITh yKa3aHbl B Jokjaae. Heobxomumo cobmonath
periaMeHT, OrOBOPEHHbIM TMpH TMONy4YeHMd 3ajnanust. MWimocTpaliu  JODKHBI  OBITH
JIOCTATOYHBIMU, HO HE YPE3MEPHBIMU.

PaGora crymeHra Hax JOKIaJAOM-TIpE3CHTAIME BKIIOYAET OTPaOOTKY yMEHHS
CaMOCTOATEJIbHO 00001IaTh MaTepuad U JelaTh BbIBOAbl B  3aKIIOYEHUM, YMEHUS
OPHMEHTHPOBATHCS B MaTepuaje W OTBEYaTh HAa JIOTOJHUTEJBHBIE BOMPOCHI CIyIIAaTelNeH,
OTpabOTKy HABBIKOB OpaTOPCTBA, YMEHHS MPOBOAUTH JTUCIIYT.

JIOKNaq4uKu OJDKHBI 3HATh M YMETh: COOOIIATh HOBYIO MH(OPMAIMIO; HCTIOIb30BATH
TEXHUYECKHE CPEICTBA; XOpPOLIO OPUEHTHPOBATHCS B TEME BCEr0 CEMHHAPCKOrO 3aHATHS;
JIMCKYTHPOBaTh M OBICTPO OTBEYaTh HA 3aJaHHBIC BOMNPOCHI; YETKO BBIMIOJNHATH YCTAHOBJICHHBIN
pernament (ue 6onee 10 MUHYT); UMETDH MPECTABICHAE O KOMIIO3UIIMOHHON CTPYKTYpEe JOKIJIaa
U JIp.

CTpyKTypa BBICTYIUICHUS

Bcmynnenue momoraer o0ecrnedyuTh YCIeX BBICTYIUIGHMS MO JIHOOONW TeMaTHKe.
Berymenne 10OmKHO coiepaTh: Ha3BaHUE, COOOILIEHHE OCHOBHOM WI€H, COBPEMEHHYIO OLIEHKY
npeaMeTa  MBJIOKEHHS, KpPAaTKoe TMEePEeYHUCICHHE pPAacCMaTpPHBAE€MBIX  BONPOCOB,  KMBYIO
MHTEpECHYI0 (OpMYy W3JIOXKCHHS, AaKICHTUPOBAHME BHUMAaHWA HAa BaXKHBIX MOMEHTaX,
OPUI'MHAJILHOCTH TIOAXOA.

OcHognas uacmb, B KOTOPOW BBICTYIAIONIMA JIOJDKEH TJIyOOKO PACKpBITh CYTh
3aTPOHYTOH TEMBI, OOBIYHO CTPOMTCS TIO TPHHIMIY OTYeTa. 3ajada OCHOBHOW 4YacTH —
NPEJICTaBUTh JTOCTATOYHO JAHHBIX JIJII TOTO, YTOOBI CIYIIATEIHM 3aMHTEPECOBAJNCh TEMOW U
3aXO0TeJIM O3HAKOMUTHCA ¢ MarepuanaMu. [Ipu 3TOM Jormyeckas CTPyKTypa TEOpPETHUECKOro
OJloka He J[OKHBI JaBaThCcsl 0€3 HAINIAHBIX TOCOOMI, aylHOBM3YaJbHBIX U BU3YaJIbHBIX
MaTepraioB.

3aknouenue — sicHoe, yeTkoe 00OOIIEHHME M KpPaTKHE BBIBOIbI, KOTOPBIX BCET/a XKAYT
CIIyLIaTeu

Paspaborka rioccapust

['moccapmii mpencraBiseTr coOoi BepOalbHBII MHBEHTOPUM CTPATETHH IeJaarorudeckro
JUCKypca, T.e. TMEepueHb pPEUYEeBbIX OOpa3LOB, MOJIEKAIMX YCBOCHUIO M HCIONb30BAHHMIO B
COOTBETCTBHMM C 3TArioM 3aHATUA M BHAa JedTelbHOCTH. KommuecTBO peueBbIX €IUHHI] JTOHKHO
obiTh He MeHee 200. PeueBble oOpa3ibl OTOMPAIOTCS W3 ayTEHTHMYHBIX TEKCTOB, BUIIEO U ayIHO
MaTepuana, B Mpolecce HAaOMOJCHUs 3a PeUYeBBIM TOBEJCHUEM MperiofaBaTesieil Hocureaen —
A3bIKa U T.J. BokaOyssp 1omkeH ObITh MpeCTaBlIeH B BUIE KOHCTICKTA.

Paspaborka keiica
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Keiic (aHanm3 KOHKPETHOM CHUTyalH) TpPEICTaBIsIeT COO0OM TPOOJIEMHYIO 3amady,
TpeOyIOLIyI0 pellleHUss W MpeJHa3HaYeH I COBEPLICHCTBOBAHMS HABBIKOB M TMOJMYUEHHS OIbITA
B CIIEAYIOUMX 00JacTsX: BBIABICHUE, OTOOp M pelleHue mpodsemM; pabora ¢ uHpopmaimein —
OCMBICJICHUE 3HAYCHWs [ETajlcH, OMMCAHHBIX B CHUTYallMM; aHAJIM3 WM CHHTE3 HMHpOpMAIMU H
apryMeHroB; paboTa C MpeaNONIOKEHWIMH M 3aKITIOYCHWSIMM, OLEHKA albTEPHATHUB; NPHHITHE
PEIICHHIL; CIIyIIaHWe W MOHMMAaHWE APYIHX JIOACH — HABBIKH TPYITIOBON paOOTHI.

Keiicom MOXET cTaTh BHUAEO-YPOK WIM CKPHUIT ayAHO-ypOKa C HOCJEIYIOLIEM IMepeuHeM
3aJIaHMi, CaMOCTOSATEIIbHO pa3pabOTaHHBIX CTYIEHTAMU AJIS TPYIIOBO paboTHl B ayAUTOPUN.

7. CIHCOK JIATE PaTyphbl, HCIOJIb30BAHHOW NPH COCTABJIE HUU MEeTOAMYE CKHX
peKoMe Haauui
IlepedyeHL OCHOBHOM JUTEPATYPLI:
1. Kymmmp, M. IO. Ilpocogmueckas peanm3amys JIUIAKTHYCCKAX CTPAaTETHid B

OpHTaHCKOM TIleJarormaeckoM nuckypce : mosorpadms / M. HO. Kymmmp. — MockBa :
[Mpomereir, 2013. — 98 c. — ISBN 978-5-7042-2452-5. — TekcT : SNeKTPOHHBIN //
DIIEKTPOHHO-OMOJTMOT eI HASI cucTeMa IPR BOOKS: [caifT]. — URL:

http//www.iprbookshop.ru/58186.html

2. CopepxaHue M METOAMKA TEAArOTMYECKON JEsITEIbHOCTH B COIMANbHONW pabore
(commanpHas Tearoruka) : ydeOHoe rmocoOwe I CTYASHTOB Iemarormdeckux By3oB / H. A.
CokomoBa, H. II. AprembeBa, B. ®@. XKepebkuna [u np.] ; nox pemaxmpeir H. A. CokonoBa. —
YemsaOuack : YensaOMHCKHMI TOCYIapCTBEHHBIM Tefarornmdeckuii yameepcuret, 2014. — 350 c.
— ISBN 978-5-906777-07-2. — TekcT : ANEKTPOHHBIN // DIEKTPOHHO-OMOMOTEYHAs CUCTEMa
IPR BOOKS : [caiir]. — URL.: http://www.iprbookshop.ru/31919.html

IlepeyeHb TONMOJIHUTEIBLHOM JIUTEPATYPDI:

1. 3BopeirmHa, O. WM. Ilepmarormueckass puropuka : ydeOHoe mocoOwme. Harmpaiienue
noaroroBku 050100.62 Tlemarormueckoe oOpazoBanwe / O. W. 3BopeirmHa. — Cypryt
CypryTckuii rocyapcTBEHHbIN megarorndeckuii yamsepcurer, 2013. — 164 ¢. — ISBN 2227-

8397. — Tekct : aneKTpoHHbIH // DinekTpoHHo-OubroreuHas cuctema IPR BOOKS : [caiir]. —
URL.: http://www.iprbookshop.ru/87035.html

Ilepeyenns pecypcoB HH(POPMALHMOHHO-TEJIEKOMMYHUKAUOHH O ceTH « UHTE pHE T,
He00XO0AUMBIX /IJIf 0CBOEe HUS TUCHMILINHBI

1.http//braintreebybl.homestead.com/Ways to praise a child.pdf - Caiir comepxur
peUCBBIC o6pa3m>1 IIOXBaAJIbI.

2.http://www.englisch-hilfen.de/en/words/anweisungen.htm - Caiir COJICPIKHT
BBIPA’KCHUA, HCO6XO,I[I/IMI>IC AJI TIPETIoAaBaTEId B paMKaX 3aHATHUA Ha AHIJIMACKOM SI3BIKE.

3.http: [Iwww.gifu-net.ed.jp/kyoka/eigo/ Communicative English /05-
8aClassroom%20English.htm - Caiftr comepKuT BBIPaKEHUSI, HEOOXOAMMBIC IS

nperoiaBaTCil B paMKax 3aHATHUA Ha AHIJIMICKOM  SI3BIKE.
4.https://www.apa.org/education/k12/classroom-mgmt — megaroruuaeckuii TUCKYpC
5.https://www.edglossary.org/c lassroom-management/ - memaroradeckuii JUCKypC

6.http//www.nea.org/tools/51721.htm — coBeTsl 1O OpraHM3aIMK IearOrHICCKOro
AUCKYypCa

7.https://7esl.com/classroom-english-teachers/ - BokaOymsip ans  mpenogaBaTelneit
HHOCTPAHHOI'O s3bIKa

8.https://www.englisch-hilfen.de/en/words/anweisungen.htm —  BOKaOyysp B

AHTJIOSI3BIYHOM TI€JJarOTMYECKOM JIUCKYpCe
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