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BBeaenue

Henbro ocBoeHus auciMiuivHbl “KOMMYHHMKaTHBHBIE CTPaTETMM W TAKTUKA YCTHOM peun”
ABISIETCS. ~ OCBOCHME 3HAHMEBOW COCTABIIAIOIIEH B 00JacTH pedyeBOil KOMMYHHKAIMHU Kak
CTPaTErHIeCKOro Mporecca, 0O0yIeHHe CTPATeTHIECKOMY IUIAHMPOBAHUIO M PEYEBHIM TaKTHKAM,
BbIOOpY ONTHMAaJbHBIX SI3BIKOBBIX PECYpPCOB NPHU pealii3allid pa3jIMyHbIX LEJIed mporecca
KOMMYHUKAIM, TPUHOOPETEHHE YMEHMH MPUMEHATh NPHUHIMIBI NParMaTHYECKOro aHajm3a K
Pa3IMYHBIM THUIIAM JTUCKYypCa.

B 3anmaum kypca BXOIWT O3HAKOMJICHHE C PEUYEBBIMU CTPATETUAMH U TEOPHIMU

pedeBoro oOmeHnss W O0paOOTKH 3HAHWIA, C BUIAMH JTUCKYPCHBHBIX CTpPAaTETHH OOUICHUS M
CTWISIMU OOLICHMS B CBETE WX BIMSHUS Ha BBIOOpP AMCKYPCUBHBIX CTpaTeruii, ¢ BepOalbHbIM
MHBEHTOPHEM ayTEHTHYHBIX PEYEBBIX YMEHWH JIMHTBUCTA, C OCHOBHBIMHU pE3yJIbTaTHBHBIMU
TEXHOJIOTUAMH  (DOPMHUPOBAHMS AYTEHTHYHBIX pPEUYEBBIX YMEHHI B COCTaBE JUCKYPCHBHBIX
CTpaTervii ¢ LeJbI0 JaJbHEMILIEr0 COBEPLICHCTBOBaHMSA MpO(eCCHOHATBHO-KOMM YHHKATUBHBIX
HABBIKOB.

JlaHHasi ~JWCIMIVIMHA ~ OTHOCHTCSL K = OOS3aTENhbHBIM  JUCIMIUIMHAM — TIPOTPaMMBI
MarucTpaTypbl. OCBOSHHE JHMCIMIUIMHBI TPOUCXOIUT B 3 CEMECTpeE.

B pesynbraTe ycBOeHMs TeM M pa3liesioB AUCIMIUIMHBI «KOMMYHHMKAaTHBHBIE CTPATETHH U
TaKTHKH YCTHOM peum», paboThl Ha NPAKTHUYECKHX 3aHATHAX y OOYYAIOMIMXCSA JOJDKHBI
c(OpMHUPOBATHCS CIEYIOLME KOMIETEHIMN:

Kon @DopMyIHMpOBKa :
YK-5 Crnoco0eH aHamM3UpoBaThb W YYUTHIBATH pa3HOOOpasue KyjiabTyp B
NPOLIECCE MEXKKYJIbTYPHOIO B3aMMOJEHCTBHS

OIIK-4 Crnoco0eH co3faBaTh U MOHMMATh pEUEBBIC MPOM3BEICHUS HA M3Y4aeMOM
MHOCTPAHHOM $I3bIKE B YCTHOM M TMHCBMEHHOM (opMax NPUMEHHTENBHO K
o(HIAILHOMY, HEHTpaJbHOMY M HeO(HIMAIbHOMY pPErucTpaM OOLICHHUS

B pe3ynbraTe ocBOCHMS TUCIMIUIMHBI OOYYAOIIUNACS JTOJDKCH:

- 3Harp: Pa3nmaHbie Kaccupukamy CpeICcTB PEYEBOro BO3AEHCTBUS

- IPUHIMITBI ~ BEIOOpa  ONTUMAJIbHBIX ~ CPEJCTB PEUEBOTO BO3JICHCTBUA B  KOHKPETHBIX
KOMMYHUKATUBHBIX CHUTYyalliX M yMETh aJalTUpPOBAaTh 3TH 3HAHUSI TMPHUMEHUTENILHO K
NPaKTUIECKUM 3a/lauam

- OCHOBHbBIE TIOHATHSI TE€OPUM PEUEBOM KOMM YHUKALIIM,

- TUIIBI PEYEBBIX CTPATETHUN;

- SI3BIKOBBIC TIOKA3aTEJIM PEUEBBIX TAKTHK;

- CEMaHTHYECKHE U MParMaTUIE€CKUE THUIbl PEUYEBBIX CTPATETHUM.

- TpaBWIa MOCTPOCHHS TEKCTOB BCeX (DYHKIMOHAJBHBIX CTHICH

- 3aKOHOMEPHOCTH  KOHCTPYHMPOBAHWSI TEKCTa C HCIOJb30BAHHEM CPEACTB  PEYEBOrO
BO3/ICHCTBHS U YMETh X MPUMEHATH B ONPEJICIICHHBIX PEUYEBBIX CUTYAISIX

- IMEET KOHIETITyaJIbHbIe TPEJICTABIICHHUSI O CPEJACTBAX PEUEBOrO BO3ICHCTBUA

- YMeTh: Onpenensars LeId U 3aJlaud akTa KOMMYHHMKAIMK M pa3pa0daThiBaTh CTPATETHIO WX
YCHELIHOrO JIOCTIKEHHSI C UCTIOJIb30BAaHUEM CPEJICTB PEUEBOr0 BO3AEHUCTBUS

- MPUMEHATh 3HAHUA O TAKTHKaX, KOMMYHHUKATHBHBIX XOJaX U SI3BIKOBBIX MapKepax s
aHaM3a BIVSTHUS LIEJICH Ha TPOIECC KOMM yHHKAIMH

- aHABHPOBATH PEUEBBIC JEUCTBHS C TOYKU 3PCHUS TUIAHMPOBAHMS WX TOCIICACTBHH,

- co3laBaTh ~ MOJEIM  PEYEBOrO0  B3aUMOACHCTBHE C  IEJIBIO  MPEJOTBPAILECHUSI
KOMMYHUKATHUBHBIX HeyAau

- Buagerb: HaBblkamMu wuHTEpnpeTalmd ¥ CO3JaHMS TEKCTOB PpA3JIMYHBIX THIIOB C

UCTIOJIb30BaHUEM CPEJICTB PEYEBOro BO3AEHCTBUSA



- Metogamu cbopa © CTpPYKTypupoBaHus wHHMOpMAIHK, HEOOXOAMMON [Jis1 pa3paboTKH
ONTHMAJIbHBIX CTPATETHH M TAKTHK UCTIONH30BAHKS PEYEBOrO BO3JACHCTBUS
- HaBblkaMM WCTIONB30BaHUS PA3JIMUHBIX PEUYCBBIX CPEICTB YOCKICHHMSI M BO3JCICTBUS Ha
napTHepa, KOMMYHHKATHBHO II€JIeCOO0OpPA3HOrO HCIONb30BAHMS SI3BIKOBBIX CPEJCTB B
nporiecce TPOAYIMPOBAHKS TEKCTOB PA3JIMIHBIX THIOB, COOTHECEHHE aKTa KOMM YHHKAIIN
C COIMAJIbHBIM U TIPEIMETHBIM KOHTEKCTOM
MeTonuueckue yKa3aHus BBICTYNAIOT B Ka4eCTBE MH(POPMAIMOHHOIO U MPAKTHIECKOTO
HUCTOYHMKA U MOT'YT 6LITL HUCIIOJIb30BAaHbI AJIA OYHOI'O U JHUCTAHIMOHHOTI'O O6Y‘IGHI/IH.



IIpakTHyeckoe 3ansaTHe 1
Tema. Self-presentation and professional experience. Academic listening in a

relevant field.
Heab: ¢opMupoBaHWe 3HAHMEBOM COCTABIAIOIICH JHHIBHCTUYECKONW KOMIIETCHIMH 00

O6HII/IX " 4aCTHBIX PCUYCBBIX CTPATCIUAX, OCHOBHBLIX W BCIIOMOI'aTCJIbHBIX CTPATCIUAX U PCUCBBIX
TAaKTHKaXx

3HaHuA M yMeHHs, NpuodOpeTaemMble CTYIeHTAMM. CTYACHTHl JODKHbl YCBOWTH
0a30BBIE TIOHSATUS AUCKYPC, O6I_I_ICHI/IC, KOMMYHHUKAIlUA, p€YCBOC IOBCJACHHUC, KOMMYHUKATUBHOC
HOBE ICHNUEC, JAUCKYPCHUBHOC TIOBEICHUEC, peucBad CTpaTerus, PE€YECBBIC TaKTHUKH,
KOMMYHUKATUBHBIC XOIbI, IIOHATHUC CTPATCIUHM PACCMATPHUBATL KaK C KOI' HI/H“I/IBHOI\/'I, TaK U C
JIMHTBUCTUYECKOM TOYKH 3PEHHUS.

®opmupyembie komneteHuuu: YK-5, OITIK-4

AKTya.]'[LHOCTb TEMBI OIPCACIBICTCA TEM, UTO B €€ paMKaX OCBAUBAIOTCA KIIHOUCBBLIC
MOHATUSA JAWCIMIUIMHBI U dopMupyeTcs 0a30BOoe TNPEACTABICHME O CTpATErwsIX pedeBOM
JEATCIBbHOCTU.

Opranmn3zannonHas d¢opma 3aHATHS. co0eceloBaHHE, LENbI0 KOTOPOW SBIAETCS
IOBBIINICHUE HWHTCHCUBHOCTU U B(b(beKTI/IBHOCTI/I nmporecca BOCHIPHATHA 3a CUYET AaKTHUBHOI'O
BKIIFOYCHHSI 00y4aeMbIX B KOJUICKTHUBHBIM TOWCK HMCTHUHBL. KaXnplidi M3 y4aCTHHKOB JUCKYCCHH
YYUTCAd TOYHO BBIPAKATH CBOW MBICJIM IPU BBICTYIUVICHUH, AKTUBHO OTCTAMBATH CBOKO TOYKY
3peHMs, apryMEHTHPOBAHHO BO3pa)KaTh WIM OMPOBEPraTh OMIMOOYHYIO MO3HUILMIO.

TeopeTHnyeckass 4acTh

Academic language is factual, backed up by evidence. However, it also has other
characteristics. Among some of them are:

* tentative statements (such as tends to, appears to, suggest that, would seem to, the
audience indicates...)

« full forms of words (do not instead of don 't; cannot instead of can )

* nominalized phrasing (more nouns (naming words) than verbs)

* passive voice

« third person pronouns (/¢ is recommended that... not I recommend that...)

* few direct questions (in writing)

« formal negative forms (N0 - not...any, little — not ..much, few - not...many. E.g. The
analysis yielded no new results.)

* no clichés, redundant words or colloquialisms

E.g.: in recent years - (recently)

with a high degree of certainty - (certain)

at this moment in time - (now)

in close proximity to (close)

Examples of tautologies include:

advanced planning (all planning is for the future?)

cooperate together (cooperating is always with someone else)

few in number (few is always used with numbers of things)

still remains (remains means it’s still there)

Colloquialisms (informal sayings, such as to make a move or to muck around, etc.) should
never be used.

4. Academic vocabulary



Academic and professional success have both been linked to vocabulary knowledge. The
teaching of academic vocabulary is an aspect of English for Acade mic Purposes.

Academic vocabulary is identified as the most frequently occurring vocabulary in
academic texts. In English a core academic vocabulary of some 600 words (e.g. words such as
evidence, estimate, feature, impact, method, release,) is common to a wide range of academic
fields and accounts for around 10% of the words in any academic text. Students need to be
familiar with this vocabulary if they are to complete academic courses successfully.

Academic vocabulary is determined from analysis of a corpus of academic English.
Academic Vocabulary may be compared with Technical Vocabulary, which refers to words
specific to a particular topic, field or discipline?.

Academic vocabulary varies across disciplines, from math to psychology. These are the
kinds of words that describe the theories and processes in the chosen field (discipline). Thus, it is
possible to distinguish two types of Academic vocabulary: general academic words and special
academic words. The former belong to academic sphere irrespective of a field of study. These
are words (and their families) that research has shown to appear frequently in academic texts
across a wide range of subject areas. The latter could be identified as specific to a particular field
of study.

Academic vocabulary is the specific language used in academic situations, such as
college classrooms. It is abstract, multisyllabic, and often “tends to be either Latin or Greek in
origin.2

It is clear that understanding how to use the vocabulary appropriate for an academic
situation is important for the educational and career success of the students. Academic
vocabulary is specialized and abstract; it differs from conversational vocabulary and cannot be
Just “picked up” in everyday situations.

In this case it becomes quite obvious that academic vocabulary is peculiar to different
disciplines and is circulating in various academic environments. It follows that linguistics
possessing the status of the scientific field practices certain kind of vocabulary that is supposed
to be used in academic speech and writing in the framework of the discipline in question. This
leads to the conclusion that a person involved in the linguistic studies professionally needs to
know the kind of academic English specific to the field of Language and Linguistics in education
studies.

Increasing Academic vocabulary can benefit one’s academic studies in a number of
ways: it can help get through the reading you have to do much more quickly, express oneself
more effectively in both written and spoken English, connect you to the community surrounding
your subject area.

A great part of the academic discourse study focuses on the lecture and more concretely
toward the lecture comprehension process. Knowing the best way for students to internalize and
comprehend lecture content seems to be paramount for academic success.

Listening comprehension is understood as the process of understanding speech in a
first or second language. The study of listening comprehension processes in second language
learning focuses on the role of individual linguistic units (e.g. PHONEMES, WORDS,
grammatical structures) as well as the role of the listener’s expectations, the situation and

* Longman Dictionary of Language Teaching and Applied Linguistics. — P.13.
2 http://suite101.conVarticle/academic-vocabulary-a353266



http://suite101.com/article/academic-vocabulary-a353266

context, background knowledge and the topic. It therefore includes both top-down processing
and bottom-up processing?® or top-down listening and bottom-up liste ning respectively.

Listening comprehension activities typically address a number of listening

functions, including recognition (focusing on some aspect of the code itself), orientation
(ascertaining essential facts about the text, such as participants, the situation or context, the
general topic, the emotional tone, and the genre), comprehension of main ideas, and
understanding and recall of details.

Bottom-up listening concerns making as much use as one can of the low level clues,
l.e. starting with listening for the individual sounds and then join these sounds together to make
syllables and words. These words are then combined together to form phrases, clauses and
sentences. Finally the sentences combine together to form texts or conversations. Top-down
listening means making as much use as you can of your knowledge and the situation. From your
knowledge of situations, contexts, texts, conversations, phrases and sentences, one can
understand what they hear.

Advanced and proficient listeners need to make use of the interaction between both
types of listening as one of them presupposes the other.

Academic listening usually involves trying to follow a lecture or discussion in English
and writing adequate notes on it. In case of having difficulties in doing this, one may not be sure
whether the problems are listening problems or language problems. In any case, much listening
to lectures or similar texts is essential. There is also a need for students to be aware of the way
lectures are organized, the particular kind of language that is used in lectures (Lynch, 1983) and
making sure you know the language, particularly the pronunciation of familiar words, of your
own subject. The most important skill is to learn to recognize the structure of lectures - the
main points and subsidiary points.

Since listening is purposeful, which means that the way you listen to something will
depend on your purpose, we may assume the necessity to operate listening strategies. By a
listening strategy in listening comprehension we understand a conscious plan to deal with
incoming speech, particularly when the listener experiences problems due to incomplete
understanding, such as by using a clarification strategy.

In academic listening, you need to be flexible while listening - to listen carefully at the
beginning to find out what is going to come, then listen less carefully until you hear what you
want/need to know. General efficient listening strategies such as scanning to find the correct part
of the lecture, skimming to get the gist and careful listening of important passages are necessary
as well as learning about how texts are structured in your subject.

Bonpocsl, BbIHOCHMBIE HA 00CY:KIe HUE
1) Recognizing different styles of communication: conversational style vs official
communicative style.
2) Reporting and exchanging information.
3) Communicating with scientific communities.
4) Presenting professional background. (Employing the language of the relevant field).
5) Top-down listening.
6) Aural skimming.
7) Recognizing lecture structure.
8) Understanding relationships in a lecture: reference language.

3 Longman Dictionary of Language Teaching and Applied Linguistics.



9) Recognizing implications.
10) Guessing vocabulary from the context.
11) Understanding relations within the sentence/complex sentences: markers, signposts.
12) Rhetorical questions.
3ananus:
* keep your own glossary (list) of linguistics-related words
* develop a list of “power” words, ones that say a lot very succinctly: e.g. "a controversial
idea" is a much more precise way of saying "an idea that not everyone agrees with".
« use a good English-English dictionary
» use a subject-specific dictionary - Longman Dictionary of Language Teaching and
Applied Linguistics.
* identify a new word
* be able to understand the word in an appropriate context
* be able to give a rough definition of it
* truly “know” the word, using it naturally in speaking or writing.
1. Your listening will improve quickly if you hear English often - so make sure you do -
films, television, anything. Any kind of comprehension is also part of a circle:
understand —* learn —* have knowledge —* understand more —* learn
more —* have more knowledge —* understand more etc.

|_Inderstand

Lea \
More

Understand

More

Learn
Know hore

Hawve J

Knowledge

2. Always try to read around the topic before the lecture - or read the newspaper if you
want to understand the news on the radio.

3. For academic listening, particularly listening to lectures, it will also be useful to learn
about how the language works in lectures in your subject. You can learn the language you need,
learn about how lectures are structured, and the various processes you go through to make sense
of the words and phrases you hear.

Tasks suggested:
1. In your own language, which of these types of listening do you think is more difficult or
requires your attention? Why? If none of them are the cases suggest your variant:
a) Listening to a friend
b) Listening to the radio
c) Listening to announcements at a crowded railway station
d) Listening to an academic lecture

2. What type of listening do you find more demanding/less demanding?

3. Complete the table suggesting the possible contractions for the given words. You may
use signs where it is applicable.



And

and others (people)

and other things

Answer

Approximately

At

Because

before example

Century

Chapter

Compare

Correct

decreases, falls

Department

East

equivalent to

Especially

for example

Governnment

Important

Information

Minimum

North

not come from

not equal

not lead to

Number

Page

Pages

Percent

Plus

Possibly

Probably

Question

results from




results in, leads to
same as above
similar to

that is to say, in
other words

Therefore

South

Unlikely

uncertain, not sure
Very

with reference to
Wrong

West

Year

Pexomenayemas JiMreparypa:
OcHnosnas:
1.Muxamsckas, A. K. Ilemarormueckas puropuka: ydeOHoe TMoOcoOMe /it CTYACHTOB
nemarorndeckux By3oB / A. K. Muxaneckas. — U3a. 2-e. — PoctoB #/]l : ®enukc, 2015. — 379,
[1] c. : w1, Tabn. — (Beiciee obpazoBanue). — ['pud: Jom. YMO. — bubmumorp. B KOHIE TJI. —
ISBN 978-5-222-23440-2
2.1lItykapeBa, E.b. Kynbrypa peuun u nenoBoe oobmenue : yuedbnoe nocooue / E.b. IlITykapena ;
MockoBckass MexayHaponHasi Bbicimasi mkoia O0muHeca «MUPBUCy (Mucturyt). - Mocksa :
[Tepo, 2015. - 315 c. : wn., Tabn. - ISBN 978-5-906835-06-2 ; To ke [DmekTpoHHBII pecypc]. -
URL.: http://biblioc lub.ru/index. php?page=book& id=445886 (17.02.2018).
/Jlononnumenvnas:

l.Ilenarormaeckass pUTOpUKA: TpPaKTHKyM / MHHUCTEPCTBO OOpa30oBaHMs M HAYKH
Poccuiickoit  deneparmm, DemepanbHOoe TOCYIapCTBEHHOE OrOMKETHOE 00pa3oBaTeIbHOES
yupexjaeHue BbICIIETO oOpa3zoBanusi «KeMepoBCKMId TOCYIAapCTBEHHBIM  YHHUBEPCUTET,
MesxBy30BcKasi kadeapa oOmieil 1 By30BCKOM nenaroruky ; coctT. M.B. Tumonuna. - Kemeposo :
KemepoBckuiirocynapcTBennslii yauepcuret, 2017. - 174 c¢. : wn. - bubmmorp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To xKe [DnmexTpoHHBIid  pecypce]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepuem-pecypcoi:

1.http//www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http//eolf.univ-fcomte.fr/index.php?page=academic-reading-and-writing-exercises- academic
reading
3.http//www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading
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http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427_tae_al.shtml
http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427_tae_al.shtml
http://eolf.univ-fcomte.fr/index.php?page=academic-reading-and-writing-exercises-
http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-time/AcademicWriting/AcadReading-details
http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-time/AcademicWriting/AcadReading-details

4.http://www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading

5.http://telem.openu.ac.il/Roads ToAcademicReading/BarHome?do=homePage & page=acdemicR
eading

6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http//www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http://www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http//www.writing.utoronto.ca/advice/planning-and-organizing - writing essay

10. http//www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay

IIpakTuyeckoe 3aHsiTHE 2
Tema. Communicating in academic situations. Delivering a lecture in a relevant field.
Hean: GopMupoBaHWEe 3HAHMEBOW COCTABJIIIONMICH JTHMHIBUCTHIECKOW KOMIICTCHIMH O
CEMaHTHYECKOM U MparMaTUIeCKOM THIAX PeUeBBIX CTpaTerHi

3HaHuA W yMeHHs, NpuoOpeTaeMble CTYIEHTAMH: CTYICHTHl JODKHBI yMETh
XapaKTepH30BaTh KOMMYHHMKaTUBHOE  COOBITHE, KOMMYHHKaTUBHOE  IOBEJICHMUE,
KOMMYHHMKaTHUBHBIE XOJIbl, SI3bIKOBBIE MapKepbl, UMETh MPEJCTABICHUE O SI3BIKOBOM KapTHHE
MHpa, a TAKKE O SI3BIKOBOW JIMUHOCTH.

®opmupyemblie komneTenuun: YK-50I1K-4

AKTYalIbHOCTb TEMBl ONpeleNsieTcss TeM, 4YTO B ee paMmkax QopMupyercs
COOTBETCTBYIOIIEE COBPEMEHHBIM HAYYHBIM BO33PECHHSM IMPECTABICHHE O MPOLECCE OOIIEHUS
Kak 00 YHopsiJIOUeHHOM SIBJICHUM.

Opranu3zaunonnas gopma 3aHsaTHs. codece0BaHue

3aHATHE OpraHM3alMOHHO C IeJbl0  YIIyOJeHWs TO3HABATENbHOM J1E€SITEeJIbHOCTH
00yJarolMXxcs, CTUMYJHPOBAHUS HHTEpeca K IMOCTABICHHOM Mpo0jeMaTHKe U YKpeIUIeHus HX
00beKkTHBHON mo3uiwmu. OOyuaronmecs: CTPEMSTCS HAWTH oOlee pelieHHe MO KOHKPETHOMY
BOMpOCY B (popMaTe 3aJaHHOM TEMAaTHKH, a TaKKe BCTYIHTh B JWCKYCCHIO WIHM TOJEMUKY TIO
uHTEpecyomuM BompocaMm. OOCykaeHwe MpoO0jaeMbl, OOMEH MHEHHSIMH, IIEHHBIM OIBITOM,
TIOWCK JTOTIOJIHUTEJILHBIX BO3MOXKHOCTEH M AWCKYCCHS TMPHU OOCYKICHHH BOIPOCOB MPOXOAWT B
JTMHAMUYHOM PEXKHUME.

Kpyrnomy crtomy mnpeamiecTByeT OOMamiHis MOATOTOBKA, cocToslasi B cOope u
aHalM3€ TEOPETHYECKHX CBEJIEHMH, a TaKkKe B IOMCKE SMIMPHMYECKOr0 Marepuana,
WUTIOCTPUPYIOIIETO OTBETHI U MOATBEPXKIAIOIIETO MO3UIIMIO  00y4Yaromerocs.

B mpomecce o0OCyXaeHHs BOMPOCOB PACKPHIBACTCS IIHUPOKUNA CIEKTP MHEHHH IO
BbIOpaHHOM Npo0jieMe ¢ pa3HbIX TOYEK 3PEHMs], 0OCYKIAIOTCSI HESACHbIE U CIIOPHBIE MOMEHTHI,
CBSI3aHHBIE C JIAaHHOM MPOOJIEMOM, B KOHEUHOM HTOre JOCTUIaeTCsl KOHCEHCYC.

[IpemogaBatesis (QUKCHPYET BBICTYIUICHME Ka)JIOro Y4acTHHMKA KpYIJIOro CToja,
OIICHMBAET YOEIMTEIILHOCTh €ro OTBeTa Mo S-OaymibHoi mikane. [IpaBo BRICTYIHMTH MOOYEPEIHO
NPEIOCTABISIETCS KaXXAOMY U3 YYacTHHKOB. B  KoHIE OOCYXAEHUS TMOABOASTCS WTOTH
JIUCKYCCHH, JieJaeTcsl OOLMI BBIBOJA U IOCTUraeTCs KOHCEHCYC.

TeopeTHnyeckasi 4acTh
Communicating in academic situations.
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Becoming literate is achieved and defined by reading, writing, speaking and listening. It
involves knowing particular content, language and practices. It relates to the context in which it
is used and the roles of the individual in that context and it integrates many influences.4

The activity of becoming literate within different academic settings is influenced by
individuals motivations, cultures, languages and experiences. Literacy is most readily acquired
as students seek meaning and process learning activities that are of interest to them. Hopefully, it
involves an on-going process of perpetual enlightenment during the students education and
greater immersion in the subject.

To learn to communicate in any discipline, students must become engrossed in the subject,
through practical activities, reading, researching and experimenting. They will also learn by
participating in their field both inside and outside of the educational context, by doing, by
sharing and by talking about it both with their contemporaries and those who know more. They
can learn by watching and trying to understand how professionals within their field communicate
and carry out their own practice.>

In 1988, Congress directed the U.S. Department of Education to undertake an assessment
of the literacy skills of American adults, those 16 years old and older. Three years later, in 1991,
Congress passed the National Literacy Act that defined literacy as "an individual's ability to
read, write, and speak in English, and compute and solve problems at levels of proficiency
necessary to function on the job and in society, to achieve one's goals, and develop one's
knowledge and potential."®

Academic literacy, i.e. the ability to read and write in many and varied forms, has
always been central to educators and is a well-researched and recognized critical component of
student achievement. At school, students engage in academic literacy across the curriculum
where they are expected to make meaning from content area texts, extend their vocabulary, make
inferences, summarize, link ideas across texts, and express their ideas orally and in writing as
processes of learning.” Academic literacy sometimes refers to reading and writing, but more
often to the knowledge and skills students need in order to be successful in an academic setting
including speaking, listening, reading, and writing.

Language proficiency or linguistic proficiency is understood as the ability of an
individual to speak or perform in an acquired language. As theories vary among pedagogues as
to what constitutes proficiency, there is little consistency as to how different organizations
classify it. Additionally, fluency and language competence are generally recognized as being
related, but separate controversial subjects. In predominant frameworks in the United States,
proficient speakers demonstrate both accuracy and fluency, and use a variety of discourse
strategies. Thus, native speakers of a language can be fluent without being considered proficient.

Delivering a lecture in a relevant field.

There are a number of different situations in which students need to communicate orally
in English having to fulfill specific academic aims. The main situations are presentations,
seminars, discussions. In academic culture students need to express their views clearly on
different issues related to their subject area. These views are often based on the critical reading
and evaluation of written texts.

4 Ann M. Johns — Text, Role and Context — Developing Academic Literacies.

S http://www.llas.ac.uk/materialsbank/mb080/LO 3/diverse adm sc.pdf
® http://www.fhwa.dot.gov/planning/publications/low limited/lowlim04.cfm
" http://www.prel.org/media/153418/08 academic literacy.pdf
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Academic speaking is similar in many ways to academic writing: it is linear, it is
explicit, it has one central point and it is presented in standard language. Academic spoken style
is also similar in many ways in that it is formal, explicit, hedged, and responsible. However, it is
less complex and objective than written language.®

Academic speech may be defined as speech that occurs in academic settings and
includes both rehearsed and spontaneous speech (e.g., Lindemann & Mauranen, 2001). Most
studies have been devoted to investigate the characteristics of academic discourse such as
rhetorical organization of classroom discourse and lectures, or to examining registers
frequently observed in academic speech in corpus-based study (e.g., Lindemann & Mauranen,
2001).°

Skills of speaking in front of the audience can be taught like any other language skills,
although the process is slow, needs systematic training and guidance. There is a wealth of
publications on the issues of making presentations and how to prepare one’s talk and deliver it.
The instructions are quite straightforward and include tips on, firstly, how to prepare oneself,
secondly, how to choose the material, and thirdly, how to prepare the presentation. Nevertheless,
learners need some systematic training in preparing and performing — from planning and
introducing a topic to concluding and handling questions. Learning to make well-organized
presentations in front of the audience takes a lot of practice.

1. Features of academic spoken English

Despite its spoken character English academic speaking rests on the principles which
are primarily applied to the written academic language variety. The reason for this is that
academic speaking occurs in academic sphere and therefore needs to retain its academic mode.
The following are the main features characterizing academic speaking in general:

Formality - avoiding colloquial words and expressions

Explicitness - making it clear to the listener how various parts of the talk are related.
These connections can be made explicit by the use of different signaling words.

Precision - facts and figures are given precisely.

Hedged - making decisions about your stance on a particular subject, or the strength of
the claims you are making. Different subjects prefer to do this in different ways. A technique
common in certain kinds of speaking is known by linguists as a ‘hedge’.

Evidence and justification — one must be able to provide evidence and justification for
any claims made.

Accuracy - using vocabulary accurately. Most subjects have words with narrow specific
meanings. Linguistics distinguishes clearly between “phonetics” and "phonemics"”; general
English does not.

Complexity - spoken language is less complex than written language. Spoken language
has shorter words, it is lexically less dense and it has a less varied vocabulary. It uses more verb-
based phrases than noun-based phrases. Spoken texts are longer and the language has less
grammatical complexity, including fewer subordinate clauses and more active verbs.

Objectivity - spoken language in general has more words that refer to the speaker. This
means that although the main emphasis should be on the information that one wants to give and
the arguments he wants to make, it is not unusual to refer to oneself or the audience.0

8 http://www.uefap.com/speakina/spkfram.htm
° www.indonesianjelt.org/.../Current_lssues.as...
10 http//www.uefap.conVspeakina/spkfram.htm
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Teachers involved in the field of academic study have a wide range of instructional
material available - speech events (seminars, tutorials), material (video, audio) or activities as
writing assignment — but the lecture remains the central instructional activity (Flowerdew,
1994). Some authors define lecture as the central ritual of the culture of learning. Lecturing is a
widely accepted practice in higher education in American and European institutions throughout
the world.

A great part of university discourse study focuses on the lecture.

A university lecture is a talk on a specific academic topic given by a lecturer; someone
who’s an expert on the subject and teaches it at university. A lecture is designed to save students
a lot of trips to the library to find out the basics about their subject. In a lecture students are
meant to listen and take notes unless they have to deliver the lectures themselves.

Sometimes a lecture is interactive, so students are given group tasks - a topic to discuss,
perhaps, or a diagram to study - but, generally, they are there to receive the information the
lecturer has prepared for them.11

Bonpocel, BBIHOCHMBIEC HA 00CYyXKICHHE:

1) Delivering a presentation.
2) Using sign-post expressions.
3)  The language of clarification.
4)  The language of comparison and contrast.
5) Summarizing and concluding the presentation.
6) Handling questions.
7) Describing research methods.
8) Reporting back on a discussion.
9 Expressing reasons and explanations.
10)  Agreeing and disagreeing.
11)  Choosing lecturing style.
12)  Providing the lecture outline and context.
13)  Defining new terms.
14)  Referring to visuals.
15)  Checking understanding.
16)  Sequencing the lecture.
17)  Turn-taking in a lecture.
18)  Showing importance/emphasizing.
19) Interacting with the listeners. Digressing.
20) Giving further information.
3ananus
1. Comment on the following passage:

Individual Differences in Self-Presentation Although everyone engages in self-
presentation, people vary with respect to how concerned they are with their public image and
with the kinds of impressions they try to convey. Before reading further about these differences,
complete the scale shown in Table 7.1. When you are through, return to the text and learn more
about this issue.

2. Use specific examples to illustrate your points rather than just talk generally.
PexomeHayemas jguTeparypa:

1 http://www.learningtolearn.group.shef.ac.uk/lect sem/lectsem lectures.html
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OcHoBHasi:

I.Muxaneckas, A. K. Ilemarormdeckass puropuka: ydyeOHOe TOCOOME JJIsI CTYICHTOB
nenarormaeckux By3oB / A. K. Muxambsckas. — U3n. 2-e. — PoctoB w/]] : denmkc, 2015. — 379,
[1] c. : w1, Tabn. — (Beicee obpazoBanue). — I'pud: Jon. YMO. — bubavorp. B KOHUE Tl —
ISBN 978-5-222-23440-2

2.lrykapesa, E.b. KympTypa peunm u pgemnoBoe obOmenwe : yduebnoe mocoome / E.B.
TykapeBa ; MockoBcKkasi MeXIyHapoiHas Bbiciuas mkona Omneca «MUPBUCY (MucTuryT). -
Mocksa : Ilepo, 2015. - 315 c. : wn., Tabn. - ISBN 978-5-906835-06-2 ; To ke [DIeKTpPOHHBIIH
pecypc]. - URL: http://biblioc lub.ru/index.php?page=book& id=445886 (17.02.2018).

Hononnumenvnasn:

l.Ilemarormaeckasi pUTOpUKA: TPAKTUKYM / MMUHHCTEPCTBO 0Opa3oOBaHMs M HAYKH
Poccuiickoit  denepammm, DenepalibHOE TOCYIapCTBEHHOE OOJDKETHOE 00pa30oBaTENIbHOE
yupexneHue BbICIIero oOpa3oBanus «KeMepoBCKHMII TOCYIapCTBEHHBI  YHHBEPCUTETY,
Me:xBy30Bckasi kadeapa obiieit 1 By30BcKoi rnenaroruku ; coct. M.B. Tumonnna. - Kemeposo :
KemeposckuifrocynapctBennbiii yausepcuret, 2017, - 174 ¢. : wi. - bubmmorp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To  xe [OnexkTpoHHBIE  pecypc]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepnem-pecypcer:
1.http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http://eolf.univ-fcomte. fr/index. php?page=academic-reading-and-writing-exercises- academic
reading
3.http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading
4.http//www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading
5.http://telem.openu.ac.il/RoadsToAcademicReading/BarHome?do=homePage &page=acdemicR
eading
6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http//www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http://www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http://www.writing.utoronto.ca/advice/planning-and-organizing - writing essay
10. http//www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay

IIpakTHyeckoe 3ansaTHE 3.

Tema. Conducting seminars and discussions. Examining underlying assumptions.
Hean: dopmupoBaHre 3HAHMEBOW COCTABJISIIOIICH JIMHTBUCTUYECKOM KOMIICTEHIMU 00
OCOOEHHOCTSIX M BUJIaX KOMM YHUKAII

3HaHuA U yMeHHs, npuoOpeTaeMble CTYIeHTAMHU: CTYICHTHl JODKHBI 3HATH TaKve
TOHSITISL, KAaK CBOMCTBA WM CHUTYAaTWBHAS OOYCJIOBTICHHOCTh YCTHOPCUECBOW KOMMYHHKAIWH, — OOpaTHas
CBSI3b, CHOCOOBI A(DPEKTHBHOrO TOBOPECHHWS W CIYyIIaHWs, TIOMEXH U Oapbepbl 3()PEeKTHBHOTO
TOBOpEHUs M CIyIIaHUsA. YMeHus, HeoOXoaumble Uil 3(QPEeKTHBHON mNeperayd U BOCTIPUSITHA
uHpOpMAIMK B OOIICHHN.
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®opmupyemsie komneTeHunu: YK-50I1K-4

AKTya.]IbHOCTb TEMBI 06YCJ'IOBJ'IeHa Ba>XHOCTBHIO HOHHTI/If/i, 06CY)K,I[aeMLIX B €€ paMKax, —
TIOHATHI, XapaKTEePU3YIOIIMX COBPEMEHHYIO SI3BIKOBYIO JIMYHOCTb.

Oprann3annonHas ¢gopma 3aHATHSA: co0ece10BaHHe

3aHiITHE OpraHM3alFiOHHO C [eJbl0  yIUIyOJICHWS TI03HABATEJLHOM JESITEIHLHOCTH
o0y4aronmxcs, CTUMYJIUPOBAHUS HHTEpPECa K TOCTABJICHHOM MpOOJeMaTHKEe U YKPEIUICHUS X
00beKkTHBHON mo3uimu. OOyuaronmecss CTpeMsTCS HalTH olliee pelieHHe MO0 KOHKPETHOMY
BOMpocy B (QopmaTe 3aJaHHOM TEMaTHKH, a TaKXKe BCTYIUTh B JAUCKYCCHIO WU TMOJIEMUKY IO
uHTEpecyomuM BompocaM. OOCykaeHwe MpoOJaeMbl, OOMEH MHEHHSIMH, IIEHHBIM OIBITOM,
MIOUCK JTOTIOJIHUTEJIbHBIX BO3MOXKHOCTEH M JMCKYCCUs NPU OOCYXIIEHMH BOIPOCOB MPOXOIWUT B
JHMHAMHUYHOM PEKNMCE.

Kpyrnomy cromy mnpeamecTByeT OOMalIHAs MOATOTOBKA, cocToslias B cOope U
aHaIM3€  TCOPCTUUCCKUX CBCI[GIrII/lI\/’I, a TakKKC B TIOUCKEC OMIIMPUICCKOr0 MaTrcpuala,
HWUIIOCTPUPYIOIIECTO OTBETHI U NIOATBCPIKAAOMICTO TIO3ULUIO o6yqaromeroc;1.

B mpomecce oOCyXaeHHs BOMPOCOB PACKPHIBACTCS IIHUPOKUNA CIEKTP MHEHHA TIO
BBIOPAaHHOM Npo0sieMe C pa3HbIX TOYEK 3pPEHHS, 00CYXKIAIOTCsl HESICHbIE M CIIOPHbIE MOMEHTBI,
CBs3aHHBIC C ,I[aHI—IofI HpO6JIeMOI>'I, B KOHCYHOM HTOI¢ JOCTHUracTCsA KOHCCHCYC.

[IpenogaBatens (QUKCHpPYET BBICTYIUICHME KaXJIOr0 Y4acTHHMKA KpYIJIOro CToja,
OIICHMBAET YOEIMTENILHOCTh €ro OTBeTa Mo S-0ayuibHoi mikanie. [IpaBo BRICTYIHMTH MOOYEPEIHO
NpeaAOCTABILCTCA KaXIAOMYy HW3 Y4YaCTHHUKOB. B KOHIIC 06CY)KI[CHI/ISI IoABOAATCA HTOI'ud
JIUCKYCCHUH, JeJIaeTCsl OO BBIBOA M JOCTHIAETCSl KOHCEHCYC.

TeopeTHnyeckasi 4acTh

Seminar language

In a seminar format you will be expected to participate in the discussion. Preparing for a
seminar requires that you do all of the assigned readings and make some notes to use in the
discussion. A seminar is a group discussion on a specific topic related to a lecture, held between
students and a seminar tutor who might or might not also have been the person who gave the
lecture on the subject. A seminar could last from one to two hours, depending on the subject, and
on whether there’s a lecture for each seminar. If there isn’t, sometimes the seminars are longer,
because they have a ‘lecture’ part to them, before the seminar proper. A seminar broadens out
the subject of a lecture and lots of other elements are discussed; other angles, theories, new ideas,
links between subjects and so on. Seminars are given in much smaller groups and often last
longer than lectures. The information will be broader, usually based on a lecture, but opened out
into a discussion.12

In a seminar the following activities are typically observed: group discussion
(participating in a seminar, leading a seminar), discussing and giving opinion on pre-assigned
articles; discussion studies with other students, etc.

The following phrases are commonly used in a seminar. They will help to make the
points, introduce information, respond, clarify uncertainties, offer opinions, propose options, and
express agreement, opposition and understanding on the seminar topic.

Giving Opinions (In my opinion...; From my perspective/point of view...; It's my sense
that...; In my view...; It seems to me/It appears to me...; I am convinced that...; I strongly/firmly
believe; There is no question/doubt that...)

12 http://www.learningtolearn.group.shef.ac.uk/lect_senvlectsem seminars.html
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Stating facts (It's well known that....; It's a fact that....; I'm positive that....; I'm absolutely
sure that......)

Interrupting (Yes, but...; Excuse me but...)

Pinpointing a problem (It seems to me that...; The real problem is...; It's quite clear
that...)

Adding Information (Yes, but...; Let me add another point...; Let me piggyback on what
was just said...; | agree with what X said, but I'd like to add something...; Furthermore...)

Checking that you have understood (Please correct me if I'm wrong, but...; Could I ask a
few questions to check my understanding of your position?; Could we go through that again?;
Proposing a solution; What if _X_were to...; Supposing X tried...; Wouldn't a fair solution...)

Demonstrating Understanding (If | understood you correctly, you...; | appreciate
your/that point of view...; | can understand your/that perspective...)

Focusing on difficulties (The argument falls apart/is weakened...; The main issue/problem
as | see it...; Where | have difficulty with your notion(s) is/are...)

Disagreeing (I disagree/ completely disagree; I'mafraid that | can't quite agree; I can see
your point, but...; | have some reservations about that point of view...)

Seeing both sides (On the one hand...; Oneway of looking atitis...;Yes, but the flip side of
the issue is...; You can'tignore...)13

Examining the article’s authority the following important questions should be
asked:

- Who wrote the article?

- What are the author's credentials, or affiliations? (Beware of the reliability of
information downloaded from the WWW — especially if there is no author!)

- Are you familiar with any other work written by the author on the subject?

- Does the author have any prejudices? (Does s/he dismiss counter-arguments on
the topic?)

The perspective of the author is an important part of the context of the ideas you are
reading. In some cases it might be relatively straightforward to pick up on the author’s particular
standpoint; it may be made clear in the text, or the author might be acknowledged as a member
of a political party, or religious group; the writer may be a journalist who works for a well-
known publication which takes a well-known view of the topics under discussion. In other cases
the process is not so simple. At times like this you might be well advised to undertake a little
further investigation; this can be carried out fairly quickly, in most cases by making use of the
internet.

By considering what the writer is attempting to accomplish by the publication of the
work in question you will gain more insight into the work itself. For example, is the article a
well-balanced consideration of the topic, or does it give what many would consider a one-sided
perspective, in which case the purpose of the writer might be to propagate the view in question
and diminish any views which might be considered to be contrary.

Most reputable writers will make their purpose clear, and state in an introduction or
preamble that they are writing to put forward a set of views based upon a particular philosophy
or standpoint. Others may be providing the findings of research into a phenomenon and the
research may have been carried out in such a way as to ensure its lack of any sort of bias. In
cases like this the reader should consider the conduct of the research and make decisions about

13 hitp://www2.wmin.ac.uk/eic/learning-skills/literacy/language _seminar.html
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its approach and whether or not it achieves what it set out to achieve. Writing can be persuasive
and biased in very subtle ways and the skill of a clear thinking reader is to detect this at an early

stage.

We have considered that writing might be based upon research, and if this is reported
fairly and honestly there will be few problems with it. Other writing may be based upon a range
of other ‘sources’. We have to be aware of unreliable evidence. If writing is reporting facts we
have to be certain that the facts are what they seem. It is not unheard of for opinion to be
presented as fact.

When was the article written?
Do you know anything about the state of the historical literature on the subject at that

time? If so, what do you expect the article to say?

- Be careful of articles written a long time ago (eg. in the 1980s) as knowledge on the topic
could have changed radically in the intervening years. Has any major new research come

2)
3)
4)
5)
6)
7)
8)
9
10)
11)
12)
13)
14)

to light since the article was written?

Bonpocel, BBIHOCHMBIEC HA 00CYy/KIeHHE
Recognizing different perspectives.
Argumentation in a relevant professional field.
Presenting and focusing on main arguments.
Summarizing main arguments at the beginning and at the end.
Reaching a balanced conclusion.
Stating and comparing perspectives.
Chairing a discussion.
Summarizing the outcome of a discussion.
Presenting information from a text in a relevant field.
Referring to a text.
Exchanging opinions.
Anticipating arguments before a discussion.
Agreeing and disagreeing.
Tentative language.

3ananus

Pick out a book or a chapter to survey. Look at the headings and diagrams. Read the first

and last sentences to capture the main idea. Get a feel for the material.
Question what it is that you want to get out of the text. You are at this stage trying to

question yourself about what your purpose of reading the particular piece is, as well as

the content. Jot questions around headings that will help you focus and get a sense of
achievement from the reading.

Read to answer the questions that you have set. Sample the text to find what you don’t
want to read.

Recall in your own words what you think you understand. Does what you say make sense

to you? If not, try and say it again, - you may need to do some re-reading.

Review whether you have answered the original questions. Are you happy with the
answers? If not, go back and re-read, looking for the answers.
Guidelines for skimming:

Tips for Finding the Main Idea
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Here are some tips that will help you find the main idea.

1. Identify the topic. As you did earlier, figure out the general subject of the entire
paragraph. In the preceding sample paragraph, “animals’ sleeping habits” is the topic.

2. Locate the most general sentence (the topic sentence). This sentence must be broad
enough to include all of the other ideas in the paragraph.

The topic sentence in the sample paragraph (“Animals’ sleeping habits differ in a number
of ways.”) covers all of the other details in that paragraph.

The tips in the next section will help you locate topic sentences.

3. Study the rest of the paragraph. The main idea must make the rest of the paragraph
meaningful. It is the one idea that ties all of the other details together. In the sample paragraph,
sentences 2, 3, 4, and 5 all give specific details about how animals’ sleeping habits differ.

PexomeHayemas JuTeparypa:
OcHoBHasi:

1.Muxansckas, A. K. Ilemarormueckas puropuka: ydyeOHOe MOcOOWe ISl CTYACHTOB
nemparorndecknx By3oB / A. K. Muxamnsckas. — U3a. 2-e. — PoctoB #/]] : ®enukc, 2015. — 379,
[1] c. : wr, Tabn. — (Beicmee obpaszoBanue). — ['pud: Jom. YMO. — bubnvorp. B KoHIE TJ. —
ISBN 978-5-222-23440-2

2.1Irykapea, E.b. KympTypa peun u nenoBoe obuienve : yueOnoe mocodue / E.b.
TykapeBa ; MockoBCckasi MeXTyHapoiHasi Bbicinas mkona Omneca «MUPBUCY (MucTuTyT). -
Mocksa : Ilepo, 2015. - 315 c. : wn., Tabn. - ISBN 978-5-906835-06-2 ; To >xe [DIeKTpPOHHBIH
pecypc]. - URL.: http://biblioclub.ru/index.php?page=book& id=445886 (17.02.2018).

Hononnumenvuasn:

l.Ilemarormaeckasi pUTOpUKA: TPAKTUKYM / MMUHHCTEPCTBO 0OOpa3oBaHMs M HAYKH
Poccuiickoit  denepaimm, DenepanbHOE TOCYAapCTBEHHOE OIOHKETHOE 00pa30BaTEIHHOE
yupexneHue BbICIIero oOpa3oBanHus «KeMepoBCKHMII TOCYIapCTBEHHBI  YHHBEPCUTETY,
MesxBy30BcKas kadeapa oOuiei 1 By30BCKoM nenaroruky ; coctT. M.B. TumonnHa. - Kemeposo :
KemeposckuiirocynapctBennbiii yauepcuret, 2017. - 174 ¢. : wi. - bubmorp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To xKe [DnexTpoHHBIA  pecypc]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepnem-pecypcut:
1.http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http://eolf.univ-fcomte. fr/index. php?page=academic-reading-and-writing-exercises- academic
reading
3.http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading
4.http//www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading
5.http://telem.openu.ac.il/RoadsToAcademicReading/BarHome?do=homePage &page=acdemicR
eading
6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http//www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http://www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http://www.writing.utoronto.ca/advice/planning-and-organizing - writing essay
10. http//www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay
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IIpakTnyeckoe 3ansTHE 4
Tema. Reading into speaking: reading, analyzing and inte rpreting texts. Supporting point
of view.

Heab: QopMupoBaHMe 3HAHMEBON COCTABISIONICH JMHIBUCTUYECKONH KOMIETEHIMH O
CEMaHTHYECKOM U NPAarMaTUdE€CKOM THMAX PEUYEBBIX CTPATETHIL

3HaHMsT W yYMEHMS, InpuoOpeTaemMble CTYAEHTaMH: CTYAEHThl JODKHBI yYMETh
XapaKTCpUu30BaTh KOMM YHUKATHUBHOC coOBITHE , KOMM YHUKATUBHOC HOBCACHUC,
KOMMYHUKATUBHBIC XOAbI, SA3BIKOBBIC MApPKCPbI, UMCTb IMPECACTABJICHHUC O SI3BIKOBOM KapTHUHC
MHpA, a TAKXKE O A3BIKOBOU JIMIHOCTH.

®opmupyembie komneTeHuuu: YK-50I1K-4

AKTYaJIbHOCTb TEMBbI 00YCJIOBJICHa Ba)KHOCTBIO TIOHATHI, 00CY)KIaeMbIX B €€ paMKax, —
MOHATHH, XAPAaKTEPH3YIOIIMX COBPEMEHHYIO S3BIKOBYIO JIMYHOCTD.

Opranu3zaunonHass opma 3aHATHS co0ece0BaHUE ., LIEJIbI0 KOTOPOU SBISAETCA
IIOBBIIIICHUE MWHTCHCHUBHOCTHU U 3(1)(1)€KTI/IBHOCTI/I npouecca BOCIPHATHA 3a CUYET AKTHUBHOI'O
BKIIIOYCHMS 00y4aeMbIX B KOJUICKTHUBHBIM TOMCK MCTHHBL. KakKIpli M3 Y4aCTHHUKOB JIHCKYCCHUH
Y4durCss TOYHO BbIpa’XaTb CBOW MBICJIM IIPH BBICTYIUICHWHM, dKTHBHO OTCTAaMBATb CBOKO TOYKY
3peHHs, apryMEeHTHPOBAHHO BO3pakaTh WIMA OMPOBEPraTh OMHOOYHYIO TO3HIIHIO.

TeopeTHnyeckas 4acThb

Examining the article’s authority the following important questions should be
asked:

- Who wrote the article?

- What are the author's credentials, or affiliations? (Beware of the reliability of
information downloaded from the WWW — especially if there is no author!)

- Are you familiar with any other work written by the author on the subject?

- Does the author have any prejudices? (Does s/he dismiss counter-arguments on
the topic?)

The perspective of the author is an important part of the context of the ideas you are
reading. In some cases it might be relatively straightforward to pick up on the author’s particular
standpoint; it may be made clear in the text, or the author might be acknowledged as a member
of a political party, or religious group; the writer may be a journalist who works for a well-
known publication which takes a well-known view of the topics under discussion. In other cases
the process is not so simple. At times like this you might be well advised to undertake a little
further investigation; this can be carried out fairly quickly, in most cases by making use of the
internet.

By considering what the writer is attempting to accomplish by the publication of the
work in question you will gain more insight into the work itself. For example, is the article a
well-balanced consideration of the topic, or does it give what many would consider a one-sided
perspective, in which case the purpose of the writer might be to propagate the view in question
and diminish any views which might be considered to be contrary.

Most reputable writers will make their purpose clear, and state in an introduction or
preamble that they are writing to put forward a set of views based upon a particular philosophy
or standpoint. Others may be providing the findings of research into a phenomenon and the
research may have been carried out in such a way as to ensure its lack of any sort of bias. In
cases like this the reader should consider the conduct of the research and make decisions about
its approach and whether or not it achieves what it set out to achieve. Writing can be persuasive

20



and biased in very subtle ways and the skill of a clear thinking reader is to detect this at an early
stage.

We have considered that writing might be based upon research, and if this is reported
fairly and honestly there will be few problems with it. Other writing may be based upon a range
of other ‘sources’. We have to be aware of unreliable evidence. If writing is reporting facts we
have to be certain that the facts are what they seem. It is not unheard of for opinion to be
presented as fact.

When was the article written?

- Do you know anything about the state of the historical literature on the subject at that
time? If so, what do you expect the article to say?

- Be careful of articles written a long time ago (eg. in the 1980s) as knowledge on the topic
could have changed radically in the intervening years. Has any major new research come
to light since the article was written?

a. Encouraging participation (Does anyone have any comments or questions? So is this
the same as your experience? Do you agree with what X has just said? So, Y, what is your
opinion of this?)

b. Interrupting ( If 1 could just come in here.; Sorry to interrupt, but ....; I'd just like to
say that ....)

c. Getting clarification (I didn't understand what you said about ....; I'm sorry, | didn't
catch what you said about ....; I'msorry, could you repeat what you said about ....; What does ...
mean?; I'm not sure what you mean.; | don't see what you mean.; Could we come back to that?;
Sorry, but I'm not quite clear on ....; I'd like to ask you about ....; What did you mean when you
said ...?; Could you be more specific about ...?; Could you expand a little bit on what you said
about ...?; Could you give an example of ...?; Could you explain in more detail?; So you're
telling me that | can't...?)

d. Following up a question (That's not really what I was asking. My question is about....;
Perhaps I didn't make my question clear. | fact what | asked was ....; | think you've answered a
slightly different question. What I would like to know is ...; I understand that but what | actually
had in mind was ....; Sorry, I'm still not clear about ....)

e. Dealing with difficult questions (... is important but it's too complex for us to deal with
here.; | think the aim of this talk is to focus on ... rather than ....; It's too early for us to say
whether ....; We don't have enough evidence to show that ...; That's not something I've had time
to deal with, but ....; I'd prefer to deal with that point later.)

f.  Agreeing (I couldn't agree more.; On the whole, I think the speaker’s arguments are
fair.; I (quite) agree.; I think you're absolutely right.; That's a very good point.; You've got a
very good point there.; | fully support what you say.; I totally agree.; Exactly?!)

0. Doubt and reservation (Well . maybe . possibly . I'm not so sure about that. You may
be right. I don't think I'd say that. Yes, butdon't you think ...? | can see your point, but .... I think
that's debatable. Perhaps, but don't you think that .... | see what you mean but .... | agree to
some extent, but .... It seems to me ... | tend to think ...)

h. Disagreeing (But don'tyou think that...? | see whatyou mean, but ... But isn't it really
a question of ... Butwhatabout ...? Butsurely ...? | take your point, but, .... But all the evidence
suggeststhat.... I'mafraid | can't agree with ... on this matter. | wouldn't say that. | don't agree
at all. I can't accept that.)
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Bonpocel, BBIHOCHMBIEC HA 00CYyXKIeHHE:
1. Understanding text organization.
2.Differentiating facts from opinions.
3. Listening actively.
4.The language of coherence and connection. Clarifying and confirming understanding.
5. Understanding bias.
6.Making inferences: using a text to support your ideas.
7.Exchanging information.
8.0rganization and language of various types of academic texts in a relevant field.
9..Finding a focus for a presentation.
10. Taking turns in a discussion.
11..Preparing for a discussion by thinking the issues through.
12..Stating an expert authority. The language of evidence.
3aganusa
Explain the following common abbreviations used in footnotes and text references:
ibid:
op.cit:
ff:
pp-
cf.
passim:

1) Pre-reading: Choose an article associated with your subject, or your next assignment,
and pre-read it. Remember this does not mean read it word for word. It should take you between
five and ten minutes and when you have finished you should have an idea of the content and the
main points/arguments. Look back at the pre-reading checklist before you start if you need to.

2) Topic sentences: Consider several (6-7) paragraphs taken randomly from different
sources (various academic texts). Identify the topic sentence for each of them.

3) Reading: Choose and read a short text related to an area of your study, look for
evidence of the points considered in this lecture and write a few short phrases or sentences
describing them.

Think about and state:

- the perspective of the author

- the presentation of facts, values and theories

- the sources relied upon in the presentation of ideas.
Look out for and comment on (if any):

- ambiguity

- inconsistency

- unintelligent use of language

- generalization

- economy with evidence

- the authority of the writer

- appeals to common sense or consensus.
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4) The assignment is to be done in printed form. In case the analyzed material is
copied (not printed), it’s copy/copies must be attached to the answer sheet.
Tasks suggested:
1. Read the text and analyze it according to the first three points suggested in the
previous task.
A Linguistic Revolution:
Language and the Internet
DAVID CRYSTAL

A linguist cannot help but be impressed by the Internet. It is an extraordinarily diverse
medium, holding a mirror up to many sides of our linguistic nature.

The World Wide Web, in particular, offers a home to virtually all the styles that have so
far developed in the English language-newspapers, scientific reports, bulletins, novels, poems,
prayers — you name it, you’ll find a page on it. Indeed, it is introducing us to styles of written
expression which none of us have ever seen before. It has often been said the Internet is a
revolution — yes, indeed, but it is also a linguistic revolution.

The Internet is not a single thing. It consists of several domains — e-mails, the World
Wide Web, chatrooms (those which exist in real time and those which do not) and the world of
fantasy games. Each offers us possibilities of human communication which | think can genuinely
be called revolutionary.

In e-mails, what is revolutionary is not the way some of its users are cavalier about their
typing accuracy, permitting misspellings, and omitting capitalization and punctuation. This is a
rather minor effect, which rarely interferes with intelligibility. It is patently a special style arising
out of the pressures operating on users of the medium, plus a natural desire (especially among
younger — or younger-minded — users) to be idiosyncratic and daring. There is nothing truly
revolutionary here.

What is revolutionary about e-mails is the way the medium permits what is called
framing. You receive a message which contains, say, three different points in a single paragraph.
You can, if you want, reply to each of these points by taking the paragraph, splitting it up into
three parts, and then responding to each part separately, so that the message you send back then
looks a bit like a play dialogue. Then, your sender can do the same thing to your responses, and
when you get the message back, you see his replies to your replies. You can then send the lot
onto someone else for further comments, and when it comes back there are now three voices
framed on the screen. And so it can go on — replies within replies within replies — all unified
within the same screen typography. There’s never been anything like this in the history of human
written communication.

The pages of the Web offer a different kind of revolutionary development. The one
thing we can say about traditional writing is that it is permanent. You open a book at page 6,
close the book, then open it at page 6 again. You expect to see the same thing. You would be
more than a little surprised if the page had changed in the interim. But this kind of
impermanence is perfectly normal on the Web — where indeed you can see the page changing in
front of your eyes.

Words appear and disappear, in varying colours. Sentences slide onto the screen and off
again. Letters dance before your eyes. The Web is truly part of a new, animated linguistic
channel — more dynamic than traditional writing, and more permanent than traditional speech. It
is neither speech nor writing. It is a new medium.
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Real-time Internet discussion groups — chatrooms — also offer a revolutionary set of
possibilities. You see on your screen messages coming in from all over the world. If there are 30
people in the room, then you could be seeing 30 different messages, all making various
contributions to the theme, but often clustering into half a dozen or more sub-conversations. It
has never been possible before in the history of human communication, to ‘listen’ to 30 people at
once. Now you can. Moreover, you can respond to as many of them as your mental powers and
typing speed permit.

This too is a revolutionary state of affairs, as far as speech is concerned.

But there is a further reason for the revolutionary status of the Internet — the fact that it
offers a home to all languages — as soon as their communities have a functioning computer
technology. Its increasingly multilingual character has been the most notable change since it
started out — not very long ago — as a totally English medium. By the mid-1990s, a widely quoted
figure was that about 80% of the Internet was in English.

Since then, estimates for English have been steadily falling. Some commentators are
now predicting that before long the Web (and the Internet as a whole) will be predominantly
non-English, as communications infrastructure develops in Europe, Asia, Africa, and South
America. A recent Global Reach survey estimated that people’s Internet access in non-
Englishspeaking countries increased between 1995 and 2000 from 7 million to 136 million. In
1998, there was another surprise: the number of newly-created Websites not in English passed
the total for newly-created Websites that were in English. In certain countries, the local language
is already dominant. According to one Japanese Internet author, Yoshi Mikami, 90% of Web
pages in Japan are already in Japanese.

My feeling is that the future looks good for Web multilingualism. The Web offers a
World Wide Welcome for global linguistic diversity. [844 words]

[Adapted from David Crystal (2001) Language and the Internet (Cambridge:
Cambridge University Press).

This is a shortened version of an article which first appeared in the SATEFL Newsletter
21/2 (Winter, 2001): 5-7.]

PexomeHnayemast JiMTe parypa:
OcHoBHas:

l.Muxanbckasi, A. K. Ilemarormueckass puropuka: ydeOHOe mocoOue il CTYIEHTOB
nenarormieckux By3oB / A. K. Muxansckas. — Uzn. 2-e. — PoctoB #/]] : denukc, 2015. — 379,
[1] c. : w1, Tabn. — (Beicimee obpazoBanue). — ['pud: Jom. YMO. — bubmumorp. B KOHIE TJI. —
ISBN 978-5-222-23440-2

2. llrykapea, E.b. KympTypa peunm u nemnoBoe oOmienve : yueOnoe mocobue / E.b.
[rykapesa ; MockoBckass MexxayHapoaHas Bbiciuas mikona Omueca «MUPBUCy) (MucTuryT). -
Mocksa : Ilepo, 2015. - 315 c. : wi., Tabn. - ISBN 978-5-906835-06-2 ; To >xe [DIeKTPOHHBIA
pecypc]. - URL: http://biblioclub.ru/index.php?page=book& id=445886 (17.02.2018).

JlomosHuTE IHHAA:

l.Ilenarormieckass pUTOpHKA: TNPAaKTHKyM / MUHHCTEPCTBO 0Opa3oBaHUS U HAYKU
Poccuiickori  denepammm, DenepalibHOE TOCYIapCTBEHHOE OOJDKETHOE 00pa30oBaTEelIbHOS
yapeXxaeHue BbICIIeTOo  oOpa3zoBaHmsi  «KeMepoBCKMId TOCYNAapCTBEHHBIM  YHHUBEPCUTET,
MesxBy30BcKasi kadeapa oOmieil 1 By30BCKOM nenaroruku ; coct. M.B. Tumonnna. - Kemeposo :
KemepoBckuiirocynapctBernnsiii yauepcuret, 2017. - 174 c¢. : wi. - bubmwmorp.: c. 164-167. -
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ISBN 978-5-8353-2131-5 ; To  xe [OnexTpoHHBlld  pecypc]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepnem-pecypcut:
1.http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http://eolf.univ-fcomte.fr/index.php?page=academic-reading-and-writing-exercises- academic
reading
3.http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading

4.http//www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading

5.http://telem.openu.ac.il/Roads ToAcademicReading/BarHome?do=homePage & page=acdemicR
eading

6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http://www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http//www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http//www.writing.utoronto.ca/advice/planning-and-organizing - writing essay
10.http://www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay

IIpakTn4eckoe 3aHsiTHe 5

Tema. Collecting and presenting data. Communicating in academic situations.

Hean: QopmupoBaHne 3HAHMEBOW COCTABISIONMICH JIMHTBUCTUYECKOM KOMIICTEHIMH O
PUTOPUICCKOM THUIIC PCUCBBIX CTpElTGI‘PIfI, OCHOBHBIX U BCIIOMOI'aTCJIbHBIX PCYCBLIX TAKTHUKAX

3HaHuA U yMeHHs, NpUuoOpeTaeMble CTYAeHTaMM: CTYICHTHI JODKHBI 3HATH U YMETh
XapaKTepH30BaTh THIBI PEUYEBBIX CHUTyalld, PUTOPHUECKHUE TPUEMBl OOILEHUS, CMBICIIOBBIC
CXEMBI PEUH U CTPOUTH TI0 HUM BBICTYIUIEHUS HA ONPENIEJICHHYI0 TEMY

®opmupyembie kommneTenuun: YK-50I1K-4

AKTYaJIbHOCTb TEMBbl ONpPEJENIeTCS  BAXXHOCTBIO TEOPETHMYECKHX 3HAHUMHA O
PUTOPHYECKUX CTpaTerwsiX W TAKTHUKaX Uil YCHEUIHOW NMpO(eCCHOHAILHOW M MEXKYIJIbTYPHOU
KOMM YHUKA LY.

OpranusauuonHasi Gopma 3aHsITHs: coOeceJ0BaHUE .

3aHATHE OpPraHM3alMOHHO C IEJbI0  YIIyOJIeHMs TO3HABATENHHOM J1ESITEeJIbHOCTU
00y4aronmxcs, CTUMYIMPOBAHUS HMHTEpeca K TIOCTABJICHHOM MpoOJeMaTHKE W YKPEIUICHHS UX
o0bekTUBHOM To3uimu. OOydaronecss CTpeMSTCS HaWTH oOllee penieHHe MO0 KOHKPETHOMY
BOMPOCY B (popMaTe 3aJaHHOM TEMAaTHKH, a TAKXKe BCTYIMTh B JHMCKYCCHIO WIM TOJEMUKY IO
UHTEepecyromuM BompocaMm. OOcCyxneHue MpoOieMbl, OOMEH MHEHHSMH, [EHHBIM OIBITOM,
MOUCK JOTIOJTHUTEIbHBIX BO3MOXKHOCTEH W JUCKYCCHSI MPU OOCYKACHWH BOMNPOCOB MPOXOAUT B
JIMHAMUYHOM PEXHME.

Kpyrnomy crtomy mnpeamiecTByeT OOMamiHis MOATOTOBKA, cocTosllas B cOope u

aHalli3e TEOpeTHMYECKHX CBEJICHMH, a Takke B TMOMCKE OSMIMPUYECKOro MaTepuaia,
WUTIOCTPUPYIOIIETO OTBETHI U MOATBEPHKIAIOIIETO MO3UIIMIO 00Y4aroLIerocs.
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B mporecce oOcykaeHuss BONPOCOB PACKPBHIBACTCS IIMPOKUN CIEKTP MHEHUH 0
BbIOpaHHOM TpoOJjieMe ¢ pa3HbIX TOYEK 3peHUs], 0OCYKIAIOTCSI HESACHbIE U CTIOPHBIE MOMEHTHI,
CBSI3aHHbIE C JIaHHOW MPOOJIEMOl, B KOHEYHOM HTOre JJOCTUIaeTCsl KOHCEHCYC.

[IpemogaBatens (QUKCHpYyeT BBICTYIUICHHE Ka)XIOr0 YYacTHHMKA KpYIJIOro CTona,
OLICHMBAET YOEIUTEIHHOCTh €Tr0 OTBeTa Mo S-OaymbHoM mmKaie. [IpaBo BBICTYMUTH MOOYEpeHO
NPEIOCTABISIETCS. KKAOMY W3 YYacTHUMKOB. B  KOHIE OOCYXIECHHS TOABOASTCS WTOTH
JIMCKYCCHH, JIeJaeTCsl OOl BEIBOA U IOCTUTAETCS KOHCEHCYC.

TeopeTunyeckas 4acTb

Acade mic presentations
Organizing presentation the following principles need to be observed:

1. Deciding on a time limit

2. Writing out spoken presentation in the way that it is intended to be presented. Written
language is different from spoken language thus the seminar presentation will probably take less
time than the written paper it is based on.

e Concentrating only on the main points. (Ignoring details; making basic points so
that the audience will be clear about what they are).
o Make presentation lively and interesting. (interesting or amusing examples to
illustrate the argument).
o Writing out everything that has to be said, including examples etc. ( outline
notes) .
3. Looking at the audience while speaking.
4. Making a strong ending. One way of doing this is to repeat one’s main points briefly and
invite questions or points of view.

Listening is very different from reading that is why something that is going to be
listened to has therefore to be prepared in a very different way from something that is intended to
be read.

In presentations, learners have to meet the accepted standards for organization of a
presentation.1* Academic Presentations can be individual or in groups.

Individual academic seminars and presentations often take the following form: 1)
presentation: introduction (what is intended to be done and how), the main body (information
and argument) and conclusion (summarizing and inviting questions); 2) discussion/questions

1) Presentation:

Introduction

State what you will do (What I'd like to do is to discuss ....; What | intend to do is to
explain ....; In my talk today, ....; My topic today is ....; Today, I'm going to talk about ....; I'm
going to talk to you about .....; My colleagues and | are going to give a short presentationon ....;
Today I want to consider ....; In this talk, 1 would like to concentrate on ....; The subject of this
talk is ....; The purpose of this talk is to ....; This talk is designed to ....)

State how you will do it (I'm going to deal with three aspects of the subject.; I'm going to
divide my presentation into three sections.; I've divided my presentation into three sections.; I
thought it would be useful to divide my talk into three sections.; This subject can be looked at
under the following headings: ....; I'll take about ... minutes. The talk should last about ...
minutes. I'll be happy to answer questions at the end. If you have any questions, I'll try to answer
them afterwards. If you have any questions, please feel free to interrupt).

14 Comfort, J. Effective Presentations. Video Course. Oxford University Press, 1995.
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Main body

a. Ordering points (Firstly; To start with, First of all, Secondly, Next, Then, Thirdly,
Lastly, Finally)

b. Giving examples (For example, For instance, And as proof of that, Remember ...., You
only have to think of ....)

c. Emphasizing (Furthermore ...., What's more, ....This supports my argument that ...., It
follows, therefore, that ....)

d. Referring back to what you have said (As I said at the beginning, ...., In the first part
of my talk, I said ....; As | mentioned earlier, ....; | told you a few minutes ago that ....)

e. Putting it in other words (In other words, ....That is to say, ....To put it another way,
....; The point I'm making is ....; What I'm suggesting is ....;Let me put it another way.)

f.  Using visuals (On this graph, ... Take a look at this. Let's have a look at this. I'd like
you to look atthis.; I'd like to draw your attention to ...; Here we can see ....; The ... represents

....; The graph illustrates ....; As you can see, ....; If you look closely, you'll see ....)
g. Moving on (I'd like now to move on to ....; Turning now to ...; Moving on now to ....;
Having looked at ..., I'd now like to consider ....; Now, let'sturn to ....; | now wantto turnto ....;

The next pointis ....; Another interesting pointis ....; The next aspect I'd like to consider is ....;
I'd now like to turn to ....)

Conclusion
a. Concluding (So ....; We've seen that ....; First we looked at ... and we saw that ....;
Then we considered ... and I argued.....; In short......; In brief, we have looked at ....; To sum up
....; In conclusion, I'd like to emphasise that ....; | think that covers most of the points.; That

completes my presentation. Thank you for your attention.)

I. Inviting questions (That covers the main points. If you have any comments or
questions, I'll be happy to hear them.; So that explains my main point. Does anyone have any
comments or questions?; I'd be glad to try and answer any questions.)

Bonpocel, BBIHOCHMBIE HA 00CYy/KIeHHE
1.Making suggestions and plans for an experiment/a research.
2. Participating in a debate.
3.Research and study aims.
4.Analysis of results.
PexomeHayemas jquTeparypa:

OcHoBHas:
l.Muxanbckas, A. K. Ilemarormueckass puropuka: yueOHOe mocoOue st CTYIEHTOB

nenarormieckux By3oB / A. K. Muxansckas. — Uzn. 2-e. — PoctoB #/]] : denukc, 2015. — 379,
[1] c. : w1, Tabn. — (Beicimee obpazoBanue). — ['pud: Jom. YMO. — bubmmorp. B KoHIE TJI. —
ISBN 978-5-222-23440-2

2.lIrykapea, E.b. KymbTypa peun u pgemnoBoe oOmenue : ydyebnoe mocoouwe / E.b.
[lIrykapeBa ; MockoBcKkasi MexayHapoHas Beiciias mkoja omneca «MUPBUCy) (MucTHTYT). -
Mocksa : Ilepo, 2015. - 315 c. : ., Tabn. - ISBN 978-5-906835-06-2 ; To ke [DIeKTpOHHBIHA
pecypc]. - URL: httpi//biblioclub.ru/index.php?page=book&id=445886 (17.02.2018).

JdomosHuTE IHHAS:

l.Ilemarormaeckass pUTOpPHKA: TPAKTHKyM / MUHHCTEPCTBO 0Opa3oBaHUS W HAYKU
Poccuiickoii ®enepaimm, DenepanbHOe TOCyJapcTBEHHOE OIOKETHOE 00pa3oBaTeIbHOES
yupexJaeHue BbIciiero ooOpaszoBanusi «KeMepoBCKuid TOCYAapCTBEHHBIM  YHHBEPCHUTET,
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MesxBy30BcKas kadeapa oOuieil u By30BCKoil neparoruku ; coct. M.B. Tumonuna. - Kemeposo :
KemeposckuifrocynapctBennbiii yausepcuret, 2017, - 174 ¢. : wi. - bubmmorp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To xKe [DnmexTpoHHBIid  pecypce]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepnem-pecypcul:
1.http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http://eolf.univ-fcomte. fr/index.php?page=academic-reading-and-writing-exercises- academic
reading
3.http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading

4.http//www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading
5.http://telem.openu.ac.il/RoadsToAcademicReading/BarHome?do=homePage&page=acdemicR
eading

6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http//www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http//www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http//www.writing.utoronto.ca/advice/planning-and-organizing - writing essay

10. http//www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay

IIpakTHyeckoe 3ansTHE 6
Tema. Emotional Intelligence. Elements of Emotional Intelligence
Hean: ¢dopMupoBaHHe 3HAHUEBOW COCTABISIONICH JIMHIBUCTHIECKOW KOMTIETCHIMM O

JAUAJIOTOBOM THIIC PCUCBBIX CTp&TGFHﬁ, OCHOBHBIX U BCIIOMOI'aTCJIbHBIX PCYCBLIX TAKTHUKAX.

3HaHus W yMeHHs, NpuoOpeTaemMble CTYIEHTAMH: CTYICHTHl JODKHBI yMETh
XapaKTepu30BaTh KOMMYHHKaTUBHOE  COOBITHE, KOMMYHHKaTUBHOE  TIOBEJICHME,
KOMMYHUKATHBHBIC XOJIbl, SI3bIKOBBIE MAapKEpbl, UMETh IPEJICTABICHUEC O JHMAJIOOBOM THIIE
pEUEeBbIX CTPATErH i, a TAKXKE O SA3bIKOBON JIMYHOCTH

®opmupyemblie komneTenuun: YK-50I1K-4

AKTYaJIbHOCTb TEMBI ONPENEISIETCS BO3POCLIEM pOJIBIO  YCHEIIHOIO JHMaJIoroBOrO
oOmieHns BO MHOTUMX cdepax KM3HM  COBPEMEHHOrO OOIIECTBa, a TakKXKe 3HAYMMOCTHIO
M3y4aeMBbIX MOHATHI B COBPEMEHHOM JIMHIBUCTHKE.

Oprann3zannonHas ¢gopma 3aHAATHS codece/l0BaHKe ..

3aHATHE OpraHM3alMOHHO C IEJbI0  YIIyOJeHHs TO3HABATENHHOM J1ESITeIbHOCTH
00y4arolMXxcsl, CTUMYJMPOBAHUS HHTEpeca K IMOCTABICHHOM MpoOJjeMaTHKe U YKPEIUIeHHS HX
00beKTHBHON mo3uimy. OOyuaronmecs: CTPEMSTCS HAWTH oOlee pelieHHe MO KOHKPETHOMY
BOMpOCY B (opMaTe 3aJaHHOM TEMAaTHKH, a TaKKe BCTYIHTh B JWCKYCCHIO WIHM TIOJEMUKY TIO
uHTEpecyomuM BompocaMm. OOcykaeHwe MpoOjaeMbl, OOMEH MHEHHSIMH, IICHHBIM OIBITOM,
TIOWCK JTOTIOJTHATEJIFHBIX BO3MOXKHOCTEH W JWCKYCCHS TPH OOCYXKICHHH BOIPOCOB TMPOXOIHT B
JUHAMHMYHOM PEKHME.
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http://www.writing.utoronto.ca/advice/specific-types-of-writing
http://www.victoria.ac.nz/llc/academic-writing/
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http://www.monash.edu.au/lls/llonline/writing/general/essay/index.xml

Kpyrnomy cromy mnpeamiecTByeT OOMAaIIHsAs TOATOTOBKA, cCoOCTosAllas B cOope H
aHaJIn3¢€ TCOPECTUICCKUX CBe,Z[eHI/II;'I, a TaxKkKEC B TIIOUCKC OMIIMPUICCKOIO Marcpuaia,
WUTIOCTPUPYIOIIETO OTBETHI U TIOATBEPKIAIOIIETO TIO3UIMIO 00 YJaOIIETOCs.

B mporecce oOcyxaeHus BOMPOCOB pACKPHIBAETCS IIMPOKMM CIHEKTP MHEHHH IO
BBIOPAaHHOM TPOOJIeME C Pa3HBIX TOYEK 3pEHMs, OOCYKHIAIOTCS HESCHBIE U CIIOPHBIC MOMCHTHI,
CBA3aHHBIC C IlélHHOfI HpO6JICMOI>i, B KOHCYHOM HUTOI€ JOCTHIracTCA KOHCCHCYC.

[IpenonaBatens (UKCUpPYET BBICTYIUICHHE Ka)XJOrO0 YJYacTHHKA KpYIJIOro cCTola,
OLICHUBACT y6eZ[I/I1“eJ'ILHOCTb €r0 OTBETa M0 5-0aJUIHbHOM IIKaJIe. HpaBo BBICTYIIMTH TIOOYCPEIHO
MPEOCTABISETCS KAXJAOMY W3 YYacTHHKOB. B KoHIlE OOCYXAEHHS TIOIBOASATCS WTOTH
AUCKYCCHH, NCJIIACTCSA O6I_I_H/II71 BBIBOJ U JOCTHI'ACTCA KOHCCHCYC.

TeopeTHnyeckass 4acTh

Discussion/Questions

I.  Encouraging participation (Does anyone have any comments or questions? So is this
the same as your experience? Do you agree with what X has just said? So, Y, what is your
opinion of this?)

J. Interrupting ( If I could just come in here.; Sorry to interrupt, but ....; I'd just like to
say that ....)

k.  Getting clarification (I didn't understand what you said about ....; I'm sorry, | didn't
catch what you said about ....; I'msorry, could you repeat what you said about ....; What does ...
mean?; I'm not sure what you mean.; | don't see what you mean.; Could we come back to that?;
Sorry, but I'm not quite clear on ....; I'd like to ask you about ....; What did you mean when you
said ...?; Could you be more specific about ...?; Could you expand a little bit on what you said
about ...?; Could you give an example of ...?; Could you explain in more detail?; So you're
telling me that | can't ...?)

l.  Following up a question (That's not really what I was asking. My questionis about....;
Perhaps I didn't make my question clear. | fact what | asked was ....; | think you've answered a
slightly different question. What I would like to know is ...; I understand that but what | actually
had in mind was ....; Sorry, I'mstill not clear about ....)

m. Dealing with difficult questions (... is important but it's too complex for us to deal with
here.; | think the aim of this talk is to focus on ... rather than ....; It's too early for us to say
whether ....; We don't have enough evidence to show that ...; That's not something I've had time
to deal with, but ....; I'd prefer to deal with that point later.)

n. Agreeing (I couldn't agree more.; On the whole, | think the speaker's arguments are
fair.; 1 (quite) agree.; I think you're absolutely right.; That's a very good point.; You've got a
very good point there.; | fully support what you say.; | totally agree.; Exactly!)

0. Doubt and reservation (Well . maybe . possibly . I'm not so sure about that. You may
be right. I don'tthink I'd say that. Yes, but don'tyou think ...? | can see your point, but .... | think
that's debatable. Perhaps, but don't you think that .... | see what you mean but .... | agree to
some extent, but .... It seems to me ... | tend to think ...)

p. Disagreeing (But don'tyou think that...? | see what you mean, but ... But isn't it really
a question of ... Butwhatabout...? Butsurely ...? I take your point, but, .... But all the evidence
suggests that .... I'mafraid | can't agree with ... on this matter. 1 wouldn't say that. | don't agree
atall. I can't accept that.)

BOl'[pOC])I, BBIHOCUMBIC HA 06cy)l<z[e1me:

1.Finding a focus for a presentation.
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2. Taking turns in a discussion.

3.Preparing for a discussion by thinking the issues through.

4.Stating an expert authority. The language of evidence.
3aganusa

1) Pre-reading: Choose an article associated with your subject, or your next assignment,
and pre-read it. Remember this does not mean read it word for word. It should take you between
five and ten minutes and when you have finished you should have an idea of the content and the
main points/arguments. Look back at the pre-reading checklist before you start if you need to.

2) Topic sentences: Consider several (6-7) paragraphs taken randomly from different
sources (various academic texts). Identify the topic sentence for each of them.

3) Reading: Choose and read a short text related to an area of your study, look for
evidence of the points considered in this lecture and write a few short phrases or sentences
describing them.

Think about and state:

- the perspective of the author

- the presentation of facts, values and theories

- the sources relied upon in the presentation of ideas.

Look out for and comment on (if any):

- ambiguity

- inconsistency

- unintelligent use of language

- generalization

- economy with evidence

- the authority of the writer

- appeals to common sense or consensus.

4) The assignment is to be done in printed form. In case the analyzed material is
copied (not printed), it’s copy/copies must be attached to the answer sheet.

Tasks suggested:
2. Readthe text and analyze it according to the first three points suggested in the
previous task.
A Linguistic Revolution:
Language and the Internet
DAVID CRYSTAL

A linguist cannot help but be impressed by the Internet. It is an extraordinarily diverse
medium, holding a mirror up to many sides of our linguistic nature.

The World Wide Web, in particular, offers a home to virtually all the styles that have so
far developed in the English language-newspapers, scientific reports, bulletins, novels, poems,
prayers — you name it, you’ll find a page on it. Indeed, it is introducing us to styles of written
expression which none of us have ever seen before. It has often been said the Internet is a
revolution — yes, indeed, but it is also a linguistic revolution.

The Internet is not a single thing. It consists of several domains — e-mails, the World
Wide Web, chatrooms (those which exist in real time and those which do not) and the world of
fantasy games. Each offers us possibilities of human communication which | think can genuinely
be called revolutionary.
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In e-mails, what is revolutionary is not the way some of its users are cavalier about their
typing accuracy, permitting misspellings, and omitting capitalization and punctuation. This is a
rather minor effect, which rarely interferes with intelligibility. 1t is patently a special style arising
out of the pressures operating on users of the medium, plus a natural desire (especially among
younger — or younger-minded — users) to be idiosyncratic and daring. There is nothing truly
revolutionary here.

What is revolutionary about e-mails is the way the medium permits what is called
framing. You receive a message which contains, say, three different points in a single paragraph.
You can, if you want, reply to each of these points by taking the paragraph, splitting it up into
three parts, and then responding to each part separately, so that the message you send back then
looks a bit like a play dialogue. Then, your sender can do the same thing to your responses, and
when you get the message back, you see his replies to your replies. You can then send the lot
onto someone else for further comments, and when it comes back there are now three voices
framed on the screen. And so it can go on — replies within replies within replies — all unified
within the same screen typography. There’s never been anything like this in the history of human
written communication.

The pages of the Web offer a different kind of revolutionary development. The one
thing we can say about traditional writing is that it is permanent. You open a book at page 6,
close the book, then open it at page 6 again. You expect to see the same thing. You would be
more than a little surprised if the page had changed in the interim. But this kind of
impermanence is perfectly normal on the Web — where indeed you can see the page changing in
front of your eyes.

Words appear and disappear, in varying colours. Sentences slide onto the screen and off
again. Letters dance before your eyes. The Web is truly part of a new, animated linguistic
channel — more dynamic than traditional writing, and more permanent than traditional speech. It
is neither speech nor writing. It is a new medium.

Real-time Internet discussion groups — chatrooms — also offer a revolutionary set of
possibilities. You see on your screen messages coming in from all over the world. If there are 30
people in the room, then you could be seeing 30 different messages, all making various
contributions to the theme, but often clustering into half a dozen or more sub-conversations. It
has never been possible before in the history of human communication, to ‘listen’ to 30 people at
once. Now you can. Moreover, you can respond to as many of them as your mental powers and
typing speed permit.

This too is a revolutionary state of affairs, as far as speech is concerned.

But there is a further reason for the revolutionary status of the Internet — the fact that it
offers a home to all languages — as soon as their communities have a functioning computer
technology. Its increasingly multilingual character has been the most notable change since it
started out — not very long ago — as a totally English medium. By the mid-1990s, a widely quoted
figure was that about 80% of the Internet was in English.

Since then, estimates for English have been steadily falling. Some commentators are
now predicting that before long the Web (and the Internet as a whole) will be predominantly
non-English, as communications infrastructure develops in Europe, Asia, Africa, and South
America. A recent Global Reach survey estimated that people’s Internet access in non-
Englishspeaking countries increased between 1995 and 2000 from 7 million to 136 million. In
1998, there was another surprise: the number of newly-created Websites not in English passed
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the total for newly-created Websites that were in English. In certain countries, the local language
is already dominant. According to one Japanese Internet author, Yoshi Mikami, 90% of Web
pages in Japan are already in Japanese.

My feeling is that the future looks good for Web multilingualism. The Web offers a
World Wide Welcome for global linguistic diversity. [844 words]

[Adapted from David Crystal (2001) Language and the Internet (Cambridge:
Cambridge University Press).

This is a shortened version of an article which first appeared in the SATEFL Newsletter
21/2 (Winter, 2001): 5-7.]

PexomeHayeMmasi iuTe paTypa:
OcHoBHas:

I.Muxaneckas, A. K. Ilemarormyeckass puropuka: yuyeOHOe TOCOOME [JisI CTYIEHTOB
nenarormdeckux By30B / A. K. Muxansckas. — U3n. 2-e. — PoctoB W]l : ®enukc, 2015. — 379,
[1] c. : w1, Tabn. — (Beicuee obpaszoBanue). — ['pud: Jom. YMO. — bubnvorp. B KoHIE TJ. —
ISBN 978-5-222-23440-2

2.rykapesa, E.b. KympTypa peun u pgemnoBoe oOmenue : yduebnoe mocooue / E.b.
[lITykapeBa ; MockoBcKkasi MeXayHapoHas Beicias mkoja omneca «MUPBUC» (MucTHTYT). -
Mocksa : Ilepo, 2015. - 315 c. : mi., Tabn. - ISBN 978-5-906835-06-2 ; To ke [DIeKTPOHHBIH
pecypc]. - URL: http://biblioclub.ru/index.php?page=book& id=445886 (17.02.2018).

JlomoanuTeabHAA:

l.Ilemarormaeckasi pUTOpUKA: TPAKTUKYM / MuUHHCTEPCTBO 0Opa3oBaHMs U HAYKH
Poccuiickoii ®enepaimm, DenepanbHOe TOCYIapCTBEHHOE OIOKETHOE 00pa3oBaTENbHOES
yupexxJaeHue  BbIciiero  oopaszoBaHusi  «KeMmepoBCKuid TOCYAapCTBEHHBIM  YHHBEPCHUTET,
Me:xBy30Bckas kadeapa obOiei 1 By3oBckoi nenarorvku ; coct. M.B. Tumonnna. - Kemeposo :
KemepoBckuiirocynapcTBernsiii yauepcurer, 2017. - 174 c¢. : wi. - bubmworp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To  xe [OnexTpoHHBIE  pecypc]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599

Humepnem-pecypcut:
1.http://www.bbc.co.uk/worldservice/learningenglish/general/talkaboutenglish/2009/04/090427
tae al.shtml - academic listening
2.http://eolf.univ-fcomte.fr/index.php?page=academic-reading-and-writing-exercises- academic
reading
3.http://www.ucl.ac.uk/clie/english-for-academic-purposes/part-
time/AcademicWriting/AcadReading-details - academic reading

4.http://'www.une.edu.au/tlc/aso/aso-online/academic-reading/academic-reading. - academic
reading
5.http://telem.openu.ac.il/RoadsToAcademicReading/BarHome?do=homePage &page=acdemicR
eading

6.http//www.writing.utoronto.ca/advice/specific-types-of-writing - academic writing
7.http//www.victoria.ac.nz/llc/academic-writing/ - academic writing
8.http//www?2.warwick.ac.uk/fac/soc/al/learning english/leap/writing/ - academic writing
9.http//www.writing.utoronto.ca/advice/planning-and-organizing - writing essay
10.http://www.monash.edu.au/lls/llonline/writing/general/essay/index.xml - writing essay
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http://www2.warwick.ac.uk/fac/soc/al/learning_english/leap/writing/
http://www.writing.utoronto.ca/advice/planning-and-organizing
http://www.monash.edu.au/lls/llonline/writing/general/essay/index.xml

ITpakTn4yeckoe 3ansiTue /
Tema. Social Skills. Resolving Conflict

Heab: ¢opmMupoBaHWe 3HAHHEBOM COCTABIIONICH JMHTBUCTUIECKONM KOMIIETCHIMM O
PUTOPUICCKOM THUIIC PEYCBBIX CTpAT emﬁ, OCHOBHBIX M BCIIOMOIraTCJIbHbIX PCYCBBIX TAKTHUKAX

3HaHuAa U YMEHUA, npnoﬁpeTaeMble CTYACHTAMM : CTYJACHTBI JOJKHbI 3HATH U YMCTb
XapaKTepH30BaTh THIBl PEUYEBBIX CHUTYAlWH, PUTOPUYECKUE MPHUEMBI OOIICHUS, CMBICIOBbIC
CXCMBI PCYH U CTPOUTH IO HUM BBICTYIUICHUA Ha OINPCACJICHHYIO TEMY

®opmupyembie komneTeHuuu: YK-50I1K-4

AKTya.]IbHOCTb TEMBI OIpeACIACTCSA Ba>XHOCTBHIO TCOPCTUICCKUX 3HAHUN (6]
PUTOPHYECKUX CTPATETHAX W TAaKTHUKaX JJisI YCTICITHOM TMPO(ECCHOHAILHON U MEXKKYJIbTYPHOU
KOMM YHHKAIWH.

Oprann3zannonHas ¢gopma 3aHsITHSA: co0eceJ0BaHue .

3aHdaTHe OpraHm3aliioOHHO € LCJIbIO er'Iy6J'I€I—H/I$I MO3HAaBaTEIbHOU ACATCIIBHOCTHU
00yJaronmxcs, CTUMYJIUPOBAHUS HWHTEpeca K TIOCTABJICHHOM MPOOJIEMATHKE W YKPEIUICHHS X
o0bekTUBHOM To3wimu. OOydaroluecss CTPEeMSTCS HAWTH OOIee pelIeHHe MO0 KOHKPETHOMY
Bompocy B Qopmare 3aJaHHOW TEMaTHKH, a TAKXKE BCTYIHMTHh B JIUCKYCCHIO WIHM TIOJIEMHUKY IO
uHTEpecyomuM BompocaMm. OOcCyxkaeHue Mpo0JaeMbl, OOMEH MHEHUSAMH, IICHHBIM OIBITOM,
MIOUCK JOTOJHUTEIbHBIX BO3MO)KHOCTEN M JUCKYCCHsI NPU OOCYKAEHHWH BOIPOCOB IPOXOAUT B
JAVMHAMHUYHOM PEIKHUMCE.

Kpyrimomy ctoiy mnpeamiecTByeT OMailHAs TIOATOTOBKA, COCTOSIIasi B cOope U
aHaJIM3¢C TCOPETUICCKUX CBCILCHI/II‘/’I, a TaKKEC B TIOUCKEC OMIIMPUICCKOIrO Marepurala,
WUIIOCTPUPYIOIICTO OTBETHI U IIOATBECPKAAOIICTO TTO3ULIUIO o6yqa10meroc;1.

B mpouecce oOCykaeHHs BOMPOCOB PACKPHIBACTCS IIUPOKUNA CIEKTP MHEHHH 10
BbIOpaHHON IpoOjieMe ¢ pa3HbIX TOYEK 3PEHUsI, 00CYKIAIOTCSI HESACHBIE U CIIOPHBIE MOMEHTHI,
CBsA3aHHBLIC C I[aI-IHoﬁ HpO6J'IeMOI71, B KOHCYHOM HUTOIC¢ JOCTHUI'aCTCA KOHCCHCYC.

[IpenonaBatens (UKCUPYET BBICTYIUICHHE KaXIOTO YYaCTHUKA KPYIJIOTO CTOJA,
OLICHMBAET YOEIMTEIILHOCTh €ro OTBeTa Mo S5-OayibHoi mikane. [IpaBo BRICTYIHMTH MOOYEPEIHO
npeaoCTaBHICTCA KaXIOMY W3 YYdaCTHHUKOB. B KOHIIC 06CY)K,I[€HI/I$I IIOABOOATCA HTOI'u
JIUCKYCCHUH, JeJIaeTCsl OOIINIA BBIBO M JOCTHUIA€TCsl KOHCEHCYC.

TeopeTHnyeckasi 4acTh
Academic presentations
Organizing presentation the following principles need to be observed:
3. Deciding on a time limit
4. Writing out spoken presentation in the way that it is intended to be presented. Written
language is different from spoken language thus the seminar presentation will probably take less
time than the written paper it is based on.
o Concentrating only on the main points. (Ignoring details; making basic points so
that the audience will be clear about what they are).
o Make presentation lively and interesting. (interesting or amusing examples to
illustrate the argument).
o Writing out everything that has to be said, including examples etc. ( outline
notes) .
5. Looking at the audience while speaking.
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6. Making a strong ending. One way of doing this is to repeat one’s main points briefly and
invite questions or points of view.

Listening is very different from reading that is why something that is going to be
listened to has therefore to be prepared in a very different way from something that is intended to
be read.

In presentations, learners have to meet the accepted standards for organization of a
presentation.1> Academic Presentations can be individual or in groups.

Individual academic seminars and presentations often take the following form: 1)
presentation: introduction (what is intended to be done and how), the main body (information
and argument) and conclusion (summarizing and inviting questions); 2) discussion/questions

2) Presentation:

Introduction

State what you will do (What I'd like to do is to discuss ....; What | intend to do is to
explain ....; In my talk today, ....; My topic today is ....; Today, I'm going to talk about ....; I'm
going to talk to you about.....; My colleagues and | are going to give a short presentationon ....;
Today | want to consider ....; In this talk, | would like to concentrate on ....; The subject of this
talk is ....; The purpose of this talk is to ....; This talk is designed to ....)

State how you will do it (I'm going to deal with three aspects of the subject.; I'm going to
divide my presentation into three sections.; I've divided my presentation into three sections.; I
thought it would be useful to divide my talk into three sections.; This subject can be looked at
under the following headings: ....; I'll take about ... minutes. The talk should last about ...
minutes. I'll be happy to answer questions at the end. If you have any questions, I'll try to answer
them afterwards. If you have any questions, please feel free to interrupt).

Main body

h. Ordering points (Firstly; To start with, First of all, Secondly, Next, Then, Thirdly,
Lastly, Finally)

I.  Giving examples (For example, For instance, And as proof of that, Remember ...., You
only have to think of ....)

J. Emphasizing (Furthermore ...., What's more, ....This supports my argument that ...., It
follows, therefore, that ....)

k. Referring back to what you have said (As | said at the beginning, ...., In the first part
of my talk, I said ....; As | mentioned earlier, ....; | told you a few minutes ago that ....)

. Putting it in other words (In other words, ....That is to say, ....To put it another way,
....; The point I'm making is ....; What I'm suggesting is ....;Let me put it another way.)

m. Using visuals (On this graph, ... Take a look at this. Let's have a look at this. I'd like
you to look at this.; I'd like to draw your attention to ...; Here we can see ....; The ... represents

....; The graph illustrates ....; As you can see, ....; If you look closely, you'll see ....)
n.  Moving on (I'd like now to move on to ....; Turning now to ...; Moving on now to ....;
Having looked at ..., I'd now like to consider ....; Now, let'sturn to ....; | now want to turn to ....;

The next pointis ....; Another interesting pointis ....; The next aspect I'd like to consider is ....;
I'd now like to turn to ....)

Conclusion
b. Concluding (So ....; We've seen that ....; First we looked at ... and we saw that ....;
Then we considered ... and l argued.....; In short.....; In brief, we have looked at ....; To sum up

15 Comfort, J. Effective Presentations. Video Course. Oxford University Press, 1995.
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....; In conclusion, I'd like to emphasise that ....; | think that covers most of the points.; That
completes my presentation. Thank you for your attention.)

I. Inviting questions (That covers the main points. If you have any comments or
questions, I'll be happy to hear them.; So that explains my main point. Does anyone have any
comments or questions?; I'd be glad to try and answer any questions.)

Bomnpocsl, BbIHOCHMBIE HA 00CY:KIeHUE
1.Making suggestions and plans for an experiment/a research.
2. Participating in a debate.
3.Research and study aims.
4.Analysis of results.
ITepeyeHb OCHOBHOM U 1ONIOTHHUTE/ILHOM JTUTEPATYPHI, He 00X0MMOIi 1JIs1 0CBOCHUS
JUCIHMILJIMHBbI

IlepeyeHb OCHOBHOI JIUTEPaTyphI:

1.Muxansckast, A. K. Ilemarormieckast puroprka : ydyeOHoe mocoOue Al CTYIICHTOB
nemparormiaeckux By3oB / A. K. Muxaneckas. — U3a. 2-e. — PoctoB #/]] : ®enukc, 2015. — 379,
[1] c. : wn, Tabn. — (Beicmee obpaszoBanue). — ['pud: Jom. YMO. — bubnvorp. B KoHIE TJ. —
ISBN 978-5-222-23440-2

2.rykapesa, E.b. Kynaprypa peun u penoBoe oOmenue : ydeOHoe mocobue / E.b.
TykapeBa ; MockoBCckasi MeXTyHapoiHasi Bbicinas mkona Omneca «MUPBUCY (MucTuTyT). -
Mocksa : Ilepo, 2015. - 315 c. : wn., Tabn. - ISBN 978-5-906835-06-2 ; To >xe [DIeKTpPOHHBIHA
pecypc]. - URL.: http//biblioclub.ru/index.php?page=book&id=445886 (17.02.2018).

IlepeyeHb 1OMOJHUTEILHOM JIMTE PATYpPbI:

l.Ilenarormueckass puUTOpUKa: MpakTHUKyM / MMHHHCTEPCTBO 0Opa3oBaHMs M HAYKH
Poccuiickoit  denepammm, DenepanbHOe TOCYIApCTBEHHOE OIOMKETHOE 00pa3oBaTEIbHOES
yupexneHve BbIcHiero obOpa3oBaHmst «KeMEpoBCKHMII TOCYIapCTBEHHBI  YHHUBEPCHUTETY,
MesxBy30BcKas kadeapa oOuiei 1 By30BCKoM nenaroruky ; coctT. M.B. TumonnHa. - Kemeposo :
Kemeposckuiirocynapctsennbiii yauBepcuret, 2017. - 174 ¢. : wi. - bubmmorp.: c. 164-167. -
ISBN 978-5-8353-2131-5 ; To xKe [DnexTpoHHBIA  pecypc]. - URL:
http://biblioc lub.ru/index. php?page=book& id=481599
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1. BBegenue

Mertoanueckie  peKOMEHIAIMM K  CAMOCTOATENbHOM paboTe 10  JUCLMIUIMHE
«KOMMyHUKaTHBHbIE CTpaTerMd M TAKTUKU YCTHOW peum» pa3paboTaHbl B COOTBETCTBUM C
paboueil mporpaMMmol IUCIMIUIMHBI [0 HANpaBleHWIO MOATOTOBKK 45.04.02 JIuHrBHCTUHKA,
HanpaByieHHOCTh (Tpodmwib) «CoBpeMEHHbIE METOJIbI TPUKIIATHOW JIMHTBUCTHUKH U TIEPEBOMIAY.

OcHoBHOII (opMOii paboOTHI CTynEHTa SBISIETCS HE TOJIBKO padoTa Ha JICKIMH, M3YydEHHE
KOHCIICKTA JICKIMH, MX JOIOJHEHUE PEKOMEHIOBAHHOW JIMTEPATypOd, HO W BHEAYJUTOPHAS
JIeATENbHOCTh, KOTOpasi MO3BOJMT XOPOIIO YCBOUTH W3y4aeMbl MaTepHal, 3aJI0KUTh OCHOBBI
mvHrBUCcTHYeCKUX 3HaHud. Lleab camocTosTenpHONW pabOTHI CTYJAEHTOB B TPOIECCE M3YUCHUS
JuciiivEbl «KOMMYHHKAaTHBHBIE CTpaTE€rMd M TAaKTHKUA YCTHOM peuM» — HAaydyWTh CTYyJEHTa
paborath: 1) ¢ ydyeOHBIM MaTepwajoM IO JWCIMIUIMHE, 2) C HAaydHOM wuH(pOpMaImei,
aKTyaJIbHBIMU HCCJIEJIOBAaHUAMU B O0JIACTH JIMHTBUCTHKY, 3) ¢ METOIOJOIMYECKUMHU MOIXOAaMHU
U WICOJIOTMIECKMMHU YCTAHOBKAMM, HMMEBIIMMM MECTO Ha pa3IMUHbIX »3Tamax pa3BUTHUA
JIMHT BUCTHKH.

2. O01mas xapaKkTe pUCTHKA CAMOCTOATEJIbHOM PadoThl CTYIeHTA MPU U3y4e HUU
AMCHUMIHHBI

CaMmocrosiTenbHast pabota CTyldeHTa B paMKax Jucimimmabl  «KoMMyHHKaTHBHBIC
CTpaTeTMM W TAaKTUKM YCTHOM pe4ym» TIOHMMAeTCs Kak IUlaHupyeMas ydeOHas pabora,
BBITOJIHSIEMAasi BO BHEAyIHUTOpHOE (ayJUTOPHOE) BpeMs M0 3aJaHUI0 W TPU METOIUIECKOM
PYKOBOJICTBE TIperojiaBaTesisi, HO 0€3 ero HeMmocpeCTBEHHOIO y4acTHsl.

Opranmzaimss CcaMOCTOATENILHOM pabOThl  CTYACHTOB 3aKIIOYaeTcss B  CO3/IaHUU
MICUXOJIOTO-IMAAKTUIECKUX ~ YCJIOBMM  pa3BUTHS  WHTEJUICKTYaJbHOM  MHUIMATUBBL U
TEOPETHIECKOr0 MBIIUICHUS CTY/CHTA.

CamocTosTenbHast paboTa HanpaBjieHa Ha (GOPMHUPOBAHUE CIIEAYIOIIMX KOMIICTEHIMIA:

Nupexc @ opMyJIMPpPOBKaA:

YK-5 Crioco0eH aHanmM3MpOBAaTh U YYUTHIBATH pPa3HOOOpa3ue KyJIbTyp B
MPOLIECCE MEKKYJIbTYPHOIO B3aMMOJIEHCTBUS

OIIK-4 CrocobeH co3gaBaTh W TIOHMMAaTh peYeBble NPOM3BEACHUS HA
M3y4aeMOM HMHOCTPAHHOM SI3bIKE B YCTHOM W MUChMEHHOU (hopmax
NPUM €HUTEJTHHO K o(hrmmaILHOMY, HEeUTpaIbHOMY u
Heo(HUIMATb HOMY PETHCTpPaM OOIICHUS;

3agauM caMOCTOSITENBHON paboThI:

— (opMHPOBATHh HABBIKK CAMOCTOSTEIILHON PabOThI C yueOHOW U HAYYHOH JIMTEpaTypOw;

— paCIIMPHTH JIMHTBUCTHYECKAN KPYTro30p CTYICHTOB;

— TIOBBICUTH YPOBEHb MOATOTOBJICHHOCTU K MPAKTHYECKUM 3aHATUSIM 32 CUET OBIIACHUS
JTOTIOJTHUTEJILHBIM MAaTEpHUaJioM M3 MCTOYHHKOB, KaK PEKOMEHIOBAHHBIX MpETofaBaTesieM, TaK U
HaWIEHHBEIX CAMOCTOSTEILHO.

Takum  oOpazoM, camocToATeNbHasi  paboTa  pa3BUBA€T  HABBIKM  HAYYHO—
UCCIIEI0BATENBCKOM 1eSITeIbHOCTH B I30paHHON TMPodheCCHOHAILHOM 001acTH.
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2. Ilnan-rpauk BbINOJHEHUSI CAMOCTOSATEIHLHOI PadoThl

Kongpr
peamzye
MBIX
KOMIIETEH

v

Jai%1%8

Bun
ACATCIBbHOCT
U CTYIEHTOB

Htoroserit
MPOJTYKT
CaMOCTOSI-
TEJIbHOU
paboTHI

CpenctBa u
TEXHOJIOI'H
OLICHKH

OOBEM 4acoB, B TOM UHCIIC

C
CPC

KonrakrHas
pabora C
npernoaBat

esemM

Bcero

3 cemecTp

VK-5,
OIIK-4

CamocTosTen
BHOE
M3y4YECHUE
JIUTEPaTYPBI
1o TeMaM,
MOATOTOBKA K
MPaKTHYECKU
M 3aHIATISIM.
BrimonaeHre
pa3HOYpPOBHE
BBIX 3aJIaHUM.
ITogroroBska
COOOICHAI
mo remMam 1-7

Koncriexr

Cobecenosa
HHUC

324

3,6

36

VK-5,
OIIK-4

IlonroroBka
K
cobeceoBad

HIO 110 TeMaM
1-7

Koncnekr

Huckyccus

27

30

HNToro 3a3 cemecTp

59,4

6,6

66

JIJis BBITIONTHEHHST CaMOCTOSATEIbHOW PabOThl HEOOXOIHMMO TOJIh30BATHCS JIMUTEPATYPOH,
KOTOpasi TpeaJiokeHa B CIHCKE PEKOMEHAYeMOW JmrepaTypbl, HWHTepHET-pecypcamu WM
JPYTUMH UCTOYHUKAMU T10 YCMOTPEHUIO CTY/EHTA.

BrimonHenne  caMOCTOSITENbHOM paOOTHl TO3BONMT TPHOOPECTH HE TOJNBKO 3HAHMS,
YMEHUSI M HaBBIKH, HO U BBIPaOOTaTh CBOI METOAMKY TOATOTOBKH, YTO OYEHb BaXXHO B
OpraHM3alMu BCEH HAyYHO—Y4eOHOU MesTEeTbHOCTH.

[Tpu
CaMOCTOSATEJILHOM paboThl CTYyJEHTA!

3Y4YEHUH

paboTa ¢ KOHCTIEKTOM JICKIIHI;

JUCTUTUTUHBI

npe1ycMaTpUBAIOTCS

CJIe TYIOIIHE

(hopMBI

CaMOCTOSITEIbHOE K3YYEHHE OCHOBHOW U JIOTMOJHUTENHLHOM JHTEpaTyphbl IO
JTUCIIMIUIMHE ¢ KOHCTICKTUPOBAHUEM TIO pa3jieliaM;

paboTa c ANEKTPOHHBIMU pecypcamMu B ceTH VIHTepHeT;
KOHCTIEKTPOBaHHE U
HCCJIeIOBATEIIbCKOM JIMTEPATYPHI;
MOATOTOBKA JIOKJIaa U MYJbTUMEIUMHON TIPE3CHTALIHM.

pedeprpoBanyie

TNICPBOUCTOYTHHKA nu

4, KOHTpOJIbeIe TOYKH U BHAbI OTYETHOCTH IO HUM

He npenycmorpeno

Hay4YHO-

5. MeToanuyeckue peKoOMeHIANMHU MO U3y4Ye HUIO TeOpe THYE CKOT0 MaTe puaia
Pabora ¢ KOHCIIEKTOM JEKIIA
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Pabora ¢ KOHCHEKTOM JIeKIwii 10 JucipiumHe «BBeneHne B A3BIKO3HAHKE»
3aKJII04aeTCsl B TOM, YTO CTYAEHT B MEPUOA MEXKIY JICKIIMOHHBIMU 3aHATUSAMU U3y4aeT MaTepual
KOHCTIEKTa (DOPMYIMPYET BOIMPOCHI MO HESICHBIM TOJIOKECHUSAM W3YYEHHOTO MaTepuaia U 3a/aeT
UX BO BpEMs, OTBEJCHHOEC y4EOHBIM IUIAHOM HA KOHTPOIb CaMOCTOSTEIbHON paboThl CTyAEHTA
WM BO BPeMs MPAKTUIECKUX 3aHITHUH.

YTeHrne OCHOBHOM M JIOHOJTHHUTEJHHOM JIMTEPAaTyphl IO KYPCY C KOHCIICKTHPOBAHHWEM IO
paszenaam

CamocTosTenbHass paboTa Mpu YTEHHH Y4eOHOM JUTEpaTypbl HAUMHAETCS C W3Y4YCHUS
UCTOYHMKOB TI0 COOTBETCTBYIOIIEH TeMe yuyeOHOoM mporpammbl. [lpu wu3ydeHun HOBOroO
MaTepuajga COCTABIKIETCS KOHCIIEKT, KOTOPbIM CTYJIEHT TMOJb3YeTCA 3aTeéM BO BpeMs
MPAKTHYECKUX 3aHATHIAL

Pabora ¢ 3neKTpoHHBIMU pecypcamu B ceTu VIHTepHeT

Jns noBbimieHuss 3(P(EKTUBHOCTH CaMOCTOSTENHLHOW padOThl CTYIEHT AOIKEH YMETh
paboTaTh B MOMCKOBOM cUcTeME ceTu MHTepHeT u Mcronb30BaTh HaleHHyto MH(opMalmio npu
MOATOTOBKE K 3amiATHAM. [lomck wWHpOpMAIM MOXXHO BECTH MO aBTOpPY, 3arjlaBHIO, BUIY
3JIaHusl, TONYy WBJIaHWsl WIM W3JaTeNbCcTBY. Takxke B ceTH VIHTEpHET NOCTymHa yciyra Io
CKaUYMBAaHUIO METOAMYECKUX YKa3aHMH W Y4EOHBIX MOCOOMH, MoaOOopy HEOOXOIMMOW HAyYHOH
JIATEPaTYPB.

KoHcriekTupoBanre u_pedepupoBaHHe TEPBOUCTOYHHMKA M HAYYHO-HCCIE0BATEIbCKON
JUTEpaTypBI

KoHcniexT mpeacrtaBisieT coOOM JOCIOBHBIE BBIMMCKM M3 TEKCTa MCTOYHMKA. [Ipu sTrom
ClelyeT MOMHHUTh, YTO KOHCIEKT — 93TO HE IMOJHOE IMeperrchiBaHME 4Yyxoro Tekcra. [lpu
HAIMCAaHUM KOHCTIEKTAa TEKCT KCTOYHMK CJEIYyeT MpOYMTaTh, BBIIEIUTH B HEM OCHOBHBIE
TNOJIOKEHUSI, TIOA00paTh NpUMEpHI, NMEPEKOMIIOHOBATh MaTepuai (Ipu HEOOXOAMMOCTH), a YKe
3aTeM O(OPMIIATH TEKCT KOHCTeKTa. KOHCTIEKT MOXeT OBITh TOJHBIM, Korja pabora wiéT co
BCEM TEKCTOM HCTOYHHMKA, WIM HEMOJHBIM, KOTJa MHTEpPEC MpEJICTABISET KaKOH-TMOO OMH WIN
HECKOJIbKO BOIMPOCOB, 3aTPOHYTHIX B UCTOYHHUKE.

PedepupoBanne — CIIOXKHBI TBOPYSCKHI TPOIECC, B OCHOBE KOTOPOr'O JICKHT yMCHHS
BBIJICJIUTH TJIaBHYIO HMHGOpMAIMIO W3 TEKCTa IMEepBOMCTOYHMKA. PedepupoBaHue 3akiodaeTcs B
aHaJM3€ MEPBUYHOIO JIOKYMEHTA, HAXOKJEHWM 3HAYMMBIX B CMBICJIOBOM OTHOUIEHMH JAaHHBIX
(OCHOBHBIX TIONOXKEHUH, (DaKTOB, HOBEIUTE JE€Hb, PE3Y/IbTATOB, BHIBOJOB) M HMEET IEJbIO
COKpaTuTh (BHueckuid 00beM TMEePBUYHOTO JOKYMEHTa IIPH COXPAHEHWH €r0 OCHOBHOTO
CMBICJIOBOTO coaepkanmsi. OHO WCTONB3yeTCs B HAYYHOW, M3MATENbCKOHM, MH)OPMAIMOHHON W
oo morpauaecKoil eI TeIbHOCTH.

6. MeToanueckue ykazaHus (Mo BuaaM padoT, NpeAyCMOTPeHHBIX padouei
NPOrpaMMoii TUCHHUILINHBI)

BrimonHeHre pa3HOYPOBHEBLIX 3aJaHUNA

IIponeaypa BBINOMHEHUSI PAa3HOYPOBHEBBIX 3aJaHUM MPENONAraeT OCYILECTBIICHUE
HayaJIbHbIX 3JIEMEHTOB MPOLEYPbl JMHBUCTUYECKOI0 aHAIN3a.

Jlnst TOATOTOBKM K JIAHHOMY OLEHOYHOMY MEPONPUATHIO HEOOXOAMMO BHHUMATEIHHO
O3HAKOMHTHCS C MaTepualiaMy ydeOHHKa B COOTBETCTBYIOIIMX pa3jesiaX, MOBTOPUTh OCHOBHBIE
MOHATUS KaXKIOU TEMBbI, PACCMOTPETH AJITOPUTM bl OCYILIECTBIICHHUS aHAIN3a JIMHIBUCTUYECKUX €/1HHULL
U SIBJIEHHH, TIPEAJI0KEHHBIE HA JIEKIMSAX U BO BPEM S MIPAKTUUECKHUX 3aHATHI.

IIpu moAroToBKE K OTBETY CTYAECHTY NPENOCTAaBISETCS MPaBO MOJMb30BAHUS CJIOBAPSMU,
CIPaBOYHUKAMH, CAMOCTOSATEIIHHO MOATOTOBJIEHHBIMHU KOHCIIEKTAMH.

[Ipu npoBepke 3aaHKs OLIEHUBAIOTCS:

- IPAaBWIHHOCTH U TIOJIHOTA TMOJY4EHHBIX PE3YyIbTaTOB;

- CaMOCTOSITEJILHOCTh M1 00OCHOBAHHOCTH BBIBOJIOB;
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- aKKypaTHoe 0(hopMIICHHE PaOOTHI.

IloaroroBka MynbTUMEIUNHON TIPE3CHT AN

[Ipe3enramms, coriacHO TOJNKOBOMY clioBapio pycckoro ssbpika JI.H. VYimakoBa: «...
criocod momauu WHGOpPMAIMKM, B KOTOPOM MPHUCYTCTBYIOT PHUCYHKH, (oTorpaduu, aHUMAaIms U
3ByK». sl TOATOTOBKM TPE3EHTAIMH PEKOMEHIYETCS WCIonb30BaTh: PowerPoint, MS Word,

AcrobatReader. Camas mpocras mnporpamMmma Uil co3daHust Tnpe3eHraimid —  Microsoft
PowerPoint. J{ns moaroroBku mnpe3eHTAlMM HEOOXOAuUMO coOpaTh M 00paboTaTh HAYAJLHYIO
uH(popMaImro.

[TocnenoBaTeNLHOCTH TIOATOTOBKH TPE3EHTAIMH:

1. Yetko copMmynupoBaTh Iejb MMPE3EHTAIMHA: Bbl XOTUTE CBOIO aYAUTOPHIO

MOTHBHpPOBATb, YOCHTH, 3apa3UTh KAaKOKW-TO WIeel WM MpocTo (popManbHO

OTYUTATHCH.

2. Ompenemurb, KakoB OymeT ¢opMarT TNpe3eHTaIMu: JKMBOE BBICTYIUICHHE (TOrja,
CKONIbKO OyJIeT €ro MpoOJDKUTENIFHOCTh) WIM 3JEKTPOHHAS pacchUika (KakoB OyAeT KOHTEKCT
TIPE3CHTAIINN).

3. Oto0OpaTh BCIO COAEPKATEIbHYIO YacTh JUJISl MPE3EHTAIMU U BBICTPOUTDH JIOTHYECKYIO
LIETIOYKY TpPECTaBICHNUS.

4. Onpenenurh KIIOYEBBIE MOMEHTHI B COIEP)KAHUM TEKCTA U BBIJEINUTH UX.

5. Omnpenenurs BUAbl BH3yalM3alMi (KapTUHKH) Ui OTOOpakKeHMs UX Ha cllaiiiax B
COOTBETCTBHH C JIOTHKOH, IIeJIbI0 U crielM(ukoi Martepuana.

6. IlonoOpars nu3aiiH u GopMaTHpOBAaTh CAMABl (KOJIMYECTBO KApTHHOK U TEKCTa, MX
pacTONOKEHNE, LIBET U pa3Mep).

7. IlpoBepUTh BU3yaJbHOE BOCIPHUATHE IPE3CHTALMH.

K Bunam Bm3yanmzaliy OTHOCSATCS WUIIOCTpAaIly, 00pasbl, IMarpaMMbl, TaOJUIIL.

WnnmrocTpaimsi — npecTaBlIeHHE PEaIbHO CYILECTBYIOIIETO 3PUTEIILHOIO PAJia.

O6pa3bl — B oTJIMUKE OT WLTOCTpammii — MeTadopa. VX Ha3HaUeHHe —BBI3BATH SMOIMIO
U Cco3JaTh OTHOIICHHWE K Hell, Bo3aeiicTBoBaTh Ha ayauropuo. C TOMOIIBIO  XOPOIIO
NPOYMAHHBIX M TPEJCTABISIEMBIX 00pa30B, MHPOPMAIMS MOXKET HAJOIr0 OCTAThCA B MAMSTH
4eJI0BEKa.

JnarpaMmma — BByalm3alpsl KOJMYECTBEHHBIX UM KaU€CTBEHHBIX CBs3eil. VX MCMONb3yIOT
JUIsL yOeUTENbHOW JIEMOHCTPALMM JAHHbBIX, JUJISI IPOCTPAHCTBEHHOIO MBILUIEHUS B JOIOJIHEHUE
K JIOTHYECKOMY.

Tabmmila — KOHKPETHBIM, HATIISIHBIA M TOUHBIN TIOKa3 aHHBIX. E€ OCHOBHOE HAa3HAUCHHE
— CTPYKTYpUpOBaTh MH(POPMAIMIO, YTO MOpOH 0OJieryaeT BOCTIPHSATHE JAaHHBIX ayAHTOPUCHL.

[IpakTHUYeCcKHe COBETHI MO MOATOTOBKE MPE3CHTALH

® TOTOBbTE OTJICJIHO: TIEYATHBIN TEKCT + CIalbl + pa3aaToyHbIi MaTepHal;

e Craiinpl — BM3yanbHAas Togauya uHGOpMAaIK, KOTOpas TOJDKHA CONEPKATh

® MUHUMYM TEKCTa, MAKCUMyM H300pa’KeHUH, HECYIIMX CMBICJIOBYIO HArpys3Ky, BBIIISIETh
HaIJsiJHO U TIIPOCTO;

® TEKCTOBOE COJEpKaHUE NPE3EHTAlMU — YCTHAs peuyb WIM YTEHUE, KOTopas

® JIOJDKHA BKJIIOYATh apryMEHTHI, (paKThI, J0KAa3aTEeIbCTBA U SYMOIMK;

® pekoMeHayemoe unciio ciaimoB 10-12;

e o0s3aTenbHas UHpOpMALWS [JI IPE3CHTAIMK: TeMa, GaMWINi U UHUIMAIIBI

® BBHICTYIAIOIIETO; IUIAH COOOMICHHS; KpaTKWE BBIBOABI M3 BCEr0 CKAa3aHHOTO; CIHCOK
UCTIONb30BAaHHBIX MCTOYHHKOB;

® pa3gaTOYHBI MaTepwan — JODKEH OOECIieuMBaTh TY e IIyOWHY W OXBaT, YTO U KHUBOE

BBICTYIUICHUE: JIOAM OOJbIIEe JOBEPSAIOT TOMY, YTO OHM MOIYT YHECTH ¢ coOOii, yem

HCUE3AI0UMM M300paKeHUsAM, CJIOBA U CJaiibl 3a0BIBAOTCA, @ pa3/laTO4YHbIM MaTepua

OCTA€TCsl TOCTOSHHBIM OCSA3a€MbIM HANIOMMHAHWEM; pPa3daTOYHBI MaTepHasl Ba)KHO

pa3zaBaTh B KOHIE NPE3CHTALMM; Pa3JaTOUYHbI MaTepuaibl JOKHbI OTIMYAThCS OT

CJIai0B, TOJDKHBI OBITH OoJiee MH(POPMATHUBHBIMH.
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JIoKJIaz, COMIacHO TOJKOBOMY CJIOBAapro pycckoro siseika J[.H. Ymakosa, npencrasisger
co0Ol «... cooOIleHWE M0 3aJaHHOM TeMe, C IeJbl0 BHECTH 3HAHUA W3 JOMOJIHUTEJILHOM
JUTEepaTyphl, CHUCTEMAaTU3MPOBaTh MaTepwl, NPOWUIIOCTPUPOBAaTh MPUMEpPaMH, pa3BUBATH
HAaBBIKM CaMOCTOATEIbHOW paboThl C HAYYHOW JIMTEPATypOH, TO3HABATEIIbHBIM HWHTEPEC K
HAy4YHOMY TIO3HAHHUIOY.

Tema noknmana AobKHA OBITH COMVIACOBAaHA C MPEMNOJABaTENieM M COOTBETCTBOBATH TEME
yuyeOHOro 3aHATHsI. MaTepuanbl HpUd €ro MOATOTOBKE, JOJDKHBI COOTBETCTBOBATH HAYYHO-
MeTOIMYeCKMM TpeOoBaHMAM By3a M OBITh yKa3aHbl B jaokinage. Heobxomumo coGmonaTh
perJiaMeHT, OrOBOPEHHBIM TpU TONyYeHHMH 3amanus. MwmocTpaiwi  JTOMKHBI — OBITH
JIOCTaTOYHBIMH, HO HE YPE3MEPHBIMU.

Pabora cryneHra HaJx JOKIAJAOM-TIPE3CHTAIMEN BKIIOYAET OTPabOTKYy yMEHus
CaMOCTOSITENIFHO 00001aTh MaTepuand M JeNaTh BBIBOJABl B  3aKIIOUCHHH, YMEHUA
OPUEHTHpOBAThCA B MaTepuale M OTBeYaTh Ha JIONOJHUTEJbHBIE BOIPOCHI CIyLIaTelNel],
0TpabOTKy HaBBIKOB OpaTOPCTBA, YMEHHS NPOBOAUTH JIMCIYT.

JIOKnaguuKu OJDKHBI 3HATh WM YMETh: COOOIATh HOBYIO MH(QOpPMAlWIO; HMCIOIb30BaTh
TEXHUYECKHE CpEJCTBA; XOpOLIO OPUEHTHPOBATHCS B TEME BCETO CEMMHAPCKOrO 3aHATHS;
JUCKYTHPOBaTh W OBICTPO OTBEYATh HA 3aJlaHHBIE BOIMPOCHI; YETKO BBINOIHATH YCTAHOBIICHHBIN
persnamenrt (He 6onee 10 MMHYT); UIMETh Ipe/ICTaBICHUE O KOMIIO3UIMOHHON CTPYKTYpe J1O0KJaaa
u J1p.

CTpyKTYpa BBICTYIUIEHHUS

Bcmynnenue miomoraer o0ecHeUMTh yCNeX BBICTYIUICHHS IO JIIOOOH TeMaTHKe.
Berymienne nOmKHO copepkaTh: Ha3BaHHME, COOOIIEHHE OCHOBHOM HII€H, COBPEMEHHYIO OLICHKY
IpeIMeTa M3JIOKEHMS, KpaTKOe [MEepEYMCICHHE pAacCMaTPUBAEMBIX  BONPOCOB,  KHBYIO
UHTEpEeCHYI0 (OopMy M3JIOKEHHMS, AaKICHTUPOBAHME BHUMAaHUA HA BaXXHbIX MOMEHTaXx,
OpUTMHAJILHOCTD TOAXO/A.

Ocnoénasa wacmsb, B KOTOPOH BBICTYNAIOUMHA JODKEH TJIyOOKO pAacKpbITh CYTh
3aTPOHYTOH TEMBI, OOBIYHO CTPOMTCS TO TPHHIMIY OTYeTa. 3ajada OCHOBHOM 4YacTh —
NPEJICTaBUTh JOCTATOUYHO NAHHBIX JUJISI TOTO, YTOOBI CIIYHIATEIM 3aHHTEPEeCOBANCH TEMOW U
3aX0TeJIM O3HAKOMUThCA ¢ MarepuanaMu. Ilpu 3ToM Jslormueckasl CTpyKTypa TEOpPETHUECKOro
0Jioka HEe JOJDKHBbl JaBaThCsl 0€3 HaIIAHBIX IOCOOMI, ayIMOBM3YyaJbHbIX U BU3YaJIbHBIX
MaTepUaIoB.

3axknwuenue — sicHoe, YeTKoe OOOOIICHHE M KPAaTKHE BBIBOIbI, KOTOPHIX BCET/a *KIYT
CITyIIaTeIn

7.MeToan4yeCKUe YKA3aHHUH MO0 MOATOTOBKE K IK3aMEHY

[Ipy moaroroBke K »HK3aME€HaM CJEIyeT OpHUEHTHpPOBATbCS B IMEPBYIO Oudepelb Ha
COIEpKAHUE OCHOBHOM PEKOMEHIYEeMOW MrepaTypbl. HacTb OTBETOB HAa BOIPOCHI JK3aMEHA
MOXET COAEpPXKAaTbCs B PEKOMEHIOBAHHOM JONOJHUTEIBHOM JIMTEpaType, B TOM YHCIE — B
HaydHbIX myOimkampsix. [Iporeaypa mpoBeieHHs K3aMeHa OCYILECTBISIETCS B COOTBETCTBUU C
[TonoxeHreM O TPOBEAEHUH TEKYILETo KOHTPOJS YCIEBA€MOCTH M MPOMEKYTOYHOM aTTecTallu
o0yuaronmxcs 1no oopa3oBaTesbHBIM MporpaMmam Beiciiero oOpazoBanusi B CKOY.

B »k3ameHalMOHHBIH OWIeT BKIIIOYAIOTCS JBa Bompoca. s MOATrOTOBKM MO OWieTy
orBoAUTHCS 30 MUHYT.

[Ipy moAroToBKE K OTBETY CTYACHTY MPENOCTABISIETCS MPaBO TOJIb30BaHMS padoueit
MPOrpamMMON JTUC IMIUTHHBI.

8. Cnucok JMTe paTypsbl, HCIOJIb30BAHHON NP COCTaBJIe HHH MeTOIHYe CKUX
peKoMe Haauui
OcHoBHas JuTeparypa
l.Muxansckas, A. K. Ilemarormueckass puropuka: ydeOHOe mnocoOue s CTYJIEHTOB
nenarormdeckux By30B / A. K. Mumxansckas. — U3n. 2-e. — PoctoB W]l : ®enukc, 2015. — 379,
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